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ABSTRACT 
The Longy School of Music existed as an independent organization from 1915 
until2012, when it was acquired by Bard College. Founded to provide vocational training 
in music, the Longy School soon expanded by adding preparatory studies for children and 
continuing studies for avocationallearners. The school struggled throughout much of its 
history to manage its multiple identities and gain consensus, from both internal and 
external stakeholders, on a fundamental question: "who are we as an organization?" 
The lack of clarity in organizational identity and the failure to adequately manage 
the resulting multiple identities meant that the Longy School consistently struggled to 
define itself. This situation was an impediment to a thriving institution fmancially, 
programmatically, and culturally. Toward the end of the Longy School ' s existence as an 
independent entity, the long-standing issues had culminated in significant financial 
shortfalls, faculty dissatisfaction and the introduction of a faculty union, and the desire to 
seek a larger institution with which to merge. This complex crisis raises significant 
questions about how the school arrived at such a crossroads, and deeper understanding of 
the school' s history of organizational identity provides insight into these developments. 
The purpose of this study was to determine the history of the Longy School' s 
v 
struggle to understand and manage its organizational identity - and how and why this 
dilemma had long-reaching consequences. Research questions that guided this inquiry 
included: 1) What was Georges Longy's original vision for the Longy School, how did 
this evolve during his tenure as director, and how did this shape the future organizational 
identity of the institution? 2) Who were the primary figures that helped shape the focus 
and mission of the school, and what did each of these leaders envision as the direction, 
strategy, mission, and future for the institution? 3) What implicit and explicit strategic 
plans for the school have existed, and how have these related to the development of the 
Longy School's organizational identity? 4) What were the major developments and 
changes in the curricula offered by the Longy School and what motivated these 
developments? 5) What were the perceptions of and expectations for the Longy School 
from both internal and external constituents? 
Vl 
Table of Contents 
Chapter One: Introduction ..... .... ..... .... ......... ........ .............. ..... ......... .... .... .... ... ... ............... .. ...... ..... .. 1 
Background .. ..... ..... ....... ...... .. ... .... .... ... ............. .. .... ........ ........... .. ......... ........ ...... ...... .... .. ..... ...... .. 1 
Organizational Identity ... ... .. ... ...... .. .. ....... ........ .... ... ...... ...... .. ...... .. ......... ... ... .. ... .... ...... .. ....... ........ 4 
Multiple Identities ........ .. ...... .......... ....... .. ...... ...... ..... ... ....... ......... .... ... .... ...... ..... ...... .... ... .... ... .... 11 
Uncertainty in Identity and the Failure to Manage Multiple Identities ...... ... ... .......... .. .. ...... ... .. 14 
Rationale, Purpose, and Research Questions ...... ......... .. ..... ........... ... .. ... ... ........ ......... ... .. ....... .... 16 
Chapter Two: Review of Related Literature ........ ..... ........ ...... ........ .. ... ......... ... ... .. ........... .... .. .. .... .. 19 
Introduction ... ... .... .. ...... .. .... .... ........ ....... .... ...... ... .. .. ..... ..... ...... ... .... .. .................. ... ... ..... ....... ... ... 19 
Higher Education Music Institutions ..... ... ...... ... .......... ....... ........ .. ... .............. .... ................ ... ... .. 19 
Community Music Programs Affiliated with Higher Education Institutions ... .... ........ .... ..... .. .. 21 
Community Music Schools ... ........ ... .. .... .... ........ ... ...... .... ............. ...... ... .... ............... ..... .. .... .... .. 25 
Organizational Identity ... ......... ...... ........ ...... ....... .. ... ... ...... ... ...... ... .. .... ........ ........ ...... .... ..... .. ... .. . 25 
Music Schools with Organizational Identity Issues ............ ...... .... ..... .... ... ........ ..... ... .. .. ..... ... ... . 28 
Georges Longy .. ..... ........ ...... .. .............. ............ ..... .... .... .. ...... .... ... .... ............ ....... ... .. .... .......... .. . 29 
Georges Longy' s Colleagues .... ..... ... ... .. ... ................. ................ ....... .......... ....... ... .... ... ... .... .... .. . 31 
The Longy School ofMusic ....... .. ...... ....... ............. ....... .. .. ... ..... ..... ..... ....... ... .. .. ..... ..... .. .. ..... ... .. 33 
Conclusion ...... ......... ... ............ .. ....... ...... .... ..... ... ..... .... .. ... ... ..... ... ... .... .... .... .... ... ....... ........ ... .... .. . 34 
Chapter Three: Methodology ...... ......... ..... ...... .. ... ...... .................. ... ........... .... ....... .. .... .... ..... .. ....... 35 
Historical Research and Theoretical Frameworks .... ............ .... ...... ..... ... .... ....... ... ..... .. .. ........ ... . 35 
Method of Investigation ........ .................. ......... ..... ..... ..... ........ .... ...... .......... .. ... .. ........ ..... ... .... ... 36 
Limitations of the Study .... .. ........... ... ..... .......... ..... ........ ... ... ......... .. .. ... ...... ....... ..... ... ...... .......... . 39 
Chapter Four: Georges Longy and the Early Years of the Longy School, 1915-25 ...... .. ... ..... ... .. 41 
A Tragedy at Sea ... ..... .... ......... .... ...... ... ........ ..... .. ..... ... .. .... .. ... ..... ..... ... ........ .......... ... .... .... ........ . 41 
Georges Longy ........ ...... ... ... ... .... ..... .. .... ...... .... .... ........ .. ..... ...... ...... .. .... .. ... ... ... .... .. ...... .. .. .... ..... . 41 
The Seeds of a School .... ..... .. ... .. ..... .. ... .... ..... .... ....... ...... ........... .. ........ ....... .. .... ........ ... ........ .. .... 4 7 
Opening the Doors ofthe Longy School ......... ......... .... .. ..... .... ... ...... ... ...... .... ...... ... ... .. .. .... ....... . 49 
Growth, Expansion, and a ''New Plan" ... .... ... .. ... .... .. .. ... .... ........ ...... ... .............. ... .... .. .. ... ... .... .. . 52 
Ret irement .. ..... .. .. .... .... ... ...... .............. .... ..... ......... ......... .. .... ...... .. ........ ...... ....... ....... .. ... .. ..... ...... 54 
Chapter Five: Renee Longy, 1925-1926, and Minna Holl, 1926-1940 ... ....... ......... ......... .. .. .... ..... 56 
New Directions ... ..... .......... ......... .... ... ... .. ..... ............ ..... ...... .. .... .. .. .. ........... ...... .. ... ...... .. .... .... ..... 56 
Vll 
Moving to Cambridge ............................................................................................................... 59 
A New Vision ...... .. .. .... ................. ..... ...... ..... .... ..... ..... ....... ....... .......... ..... ........ .......... ........ ... ..... 61 
Finding a Permanent Home ..... ...... ....... ...... ... ................. ........ .. ... ..... ..... .... ..... ............. .... .. ........ 66 
Settling In ...... ....... .. ... ... ..... ....... ......... ..... ....... .. ......................... .... ... ........ ... ..... ..... .... ..... .. ......... . 69 
Boulanger's Arrival ................................................................................................................... 70 
Chapter Six: Melville Smith, 1941-1961.. ..................................................................................... 76 
New Directions under Melville Smith .. ......... .... .......... .... ....... .... ......... ...... ............. ... ......... .. ..... 76 
Exploring Partnerships ..... .... ....... .... ............. .... .... ........... .... .............. ...... ...... ........ ......... ..... .. ... . 79 
Mademoiselle Boulanger ... .. .... ....... ... .. ............... ... ......... ..... .... ............... ..... ... .... .. .. .. ......... ...... .. 81 
Post-war ..................................................................................................................................... 91 
The Debate over Degree Study ... .... ....... ......... .... .. .......... .... ........... .. .... .. ... ........... ...... ....... ... .. .... 98 
The End of the Melville Smith Era ......... ...... .... .. ...... .................. ... ........ ......... ....... .......... .. .. .. .. 105 
Chapter Seven: Nicholas Van Slyck, 1962-1976 .... .............. ......... ... ... ... .. ....... ...... ..... ...... .. ... .. .. . Ill 
Van Slyck in the 1960s ... .... ... ......................... ...... ........ .......................... .... .. ........... ...... ... ... ... . Ill 
Pickman Hall ..... .... ........ .... ........ ... ..... .... ....... ... .......... ... .... ... .. ...... .... .. .... .... .... ....... .... ..... .... ... ... 114 
The Debate over Degree Study (continued) .. .... ..... ... ........... .... ......................................... .... .. 119 
Schism over Non-renewal ofDavid Pizarro .. ......... ... .................................. ..... .. ....... ... .... ... .. .. 122 
Early 1970s and the Departure of Van Slyck ........... .......... ...... ....... ........ .... .. ...... ..... .. .. ..... ... ... 124 
Chapter Eight: Transition under Fred Goldstein and Margaret Rohde, 1976-1978 ......... ..... ...... 129 
Chapter Nine: Roman Totenberg, 1978-1985 .............................. ............... ......... ..... ....... ..... ..... . 134 
Renewed Energy under Totenberg ....... ................... ... ....... ...... ... .. ....... .................. ... ....... .. .... .. 134 
The Debate over Degree Study (continued) ........... ............ ..................... ... .... .... ... ....... ..... .. ... . 139 
Totenberg Steps Down ......... ........................ .......... ....... .......... ..... ...... .. .... ......... ..... ........ ..... .... 141 
Chapter Ten: Victor Rosenbaum, 1985-2001 ... ... ..... ......... .... ......... .. ................... .... .... .. ............ .. 144 
Rosenbaum and an Early Financial Crisis .... ............ .................... ...... ..... .. .... ............ ... .... .. .. ... 144 
The Debate over Degree Study (continued) ..... .. .. ...... ...... ... ..... ....... ... .. .... ............ .... ... ......... ... 148 
Growth and a New Library ... ........ ....... ........... ...... ........... ..... .... ...... .................. ...... .. .. .. ... ....... . 150 
A Statement of Purpose ........ ........ ..... ... ..... .... ........ ..... ..... .... ... .... ... .. ... .......... ... ... ..... .... .... .. .. ... . 152 
Expansion ofthe Campus ........................................................................................................ 154 
Long-range Planning for the Centennial ........ ....... .... .. ... ... .......... ..... .. .. ...... ... .... .... ....... .. ... ... .. . 155 
Chapter Eleven: Kwang-Wu Kim, 2001-2006 ............... ....... ....... .. ................ .... ... .. .... .......... ... ... 158 
Chapter Twelve: Karen Zorn and the Merger with Bard College, 2007-2012 ............................ 164 
Vlll 
(Yet another) Financial Crisis ..... ........ ... ...... .. ...... ...... ....................... ............. ... .. ...... ..... .... .... . 164 
The Debate over Degree Study (continued) .. .... ..... ..................... ............... .... ...... ...... ... .. ... ..... 167 
Unionization of Faculty and "Realignment" ....... ........... ... ... ..... ... ....... ... ..................... .. .......... 169 
Merger with Bard College .. ... ..... .................................... ........ ... .. ...... ..... ................. .... ... .. .... ... 172 
Chapter Thirteen: Discussion and Summary ... ........ ... .................................. ..... ......... ... .. ... ... .. .... 173 
Introduction ................... ....... .... ...... ........ ..... .......... ... .. .. ..................................... ..... ....... .... .. ... . 1 73 
Revisiting Organizational Identity ....... ............... ........................ .. ........................... .... .. ...... ... 173 
Fundamental Identity Inquiries at the Longy School ... .... ...... ............... ...... ... .. ........ .............. . 176 
Community Music vs. Professional Training ............ .... ...... .. .... ............ ..... .. .... ........... .... ... .. ... 185 
Conclusion .... ..... .... ... ..... .... .......... ...... ........... ...... ... .... ....... ... ........... ..... ......... ............. .... ......... . 20 I 
Post Script. .. ....... ............... ... .................. ........ ......... ............. ........ ... .............. .... ..... .... ....... .. ..... 204 
Appendix A- Directors/Presidents of the Longy School of Music .... ......... ..... ........ ....... ........ .. . 207 
Bibliography ................ ................... ...... ..... .. ................... .. ...... ...................... .............. ...... .. .... ..... 208 
Longy School Archival Materials .......... .... ... ........ .... ..... .. .... ... ....... ... ........... .... ................ .. ... ... .. . 220 
Vita .. .. ....... .. ... ........ ...... ........ ...... ..... ........ ................. ..... ..... ............. ................... ... ..... ....... .. ...... ... 235 
IX 
1 
Chapter One: Introduction 
Background 
The Longy School of Music, a small, independent music school with a 97-year 
history, closed on April 1, 2012. All assets were transferred to Bard College, and the 
Longy School of Music ceased to have legal independent corporate status. 1 The 
institution was reformed into a new "Longy School of Music of Bard College," a satellite 
campus of a larger educational organization. 
This move was not prompted by financial insolvency - the Longy School had a 
small endowment of roughly $8 million and ownership of two valuable properties near 
Harvard Square in Cambridge, Massachusetts - but the school had struggled to achieve 
financial stability throughout much of its history. Most recently, the school had 
weathered a financial crisis that peaked with an operating budget deficit of nearly $1 
million during the 2008-2009 fiscal year. With few expectations for relief from the 
relatively small endowment and a dim fundraising outlook in the midst of a global 
recession, the Longy School seemed teetering on the brink of financial collapse. 
A surge in enrollment of undergraduate and graduate students in the fall of 2009 
increased revenue and helped temporarily stabilize finances, but future forecasts 
indicated that it would be difficult for the Longy School to remain financially sustainable 
without significant increases in fundraising or some sort of merger. The board oftrustees 
intensified discussions about seeking an institutional partner for a merger to provide the 
1 Massachusetts Board of Higher Education, "Application of Bard College to Award the 
Undergraduate Diploma," Academic Affairs Committee, April23 , 2013. 
2 
desired financial stability. At the same time, the faculty began formal steps to unionize. 
Subsequent legal issues surrounding collective bargaining and faculty dismissals further 
complicated the tenuous financial position of the school and threatened the future of the 
. • • 2 
mstltutwn. 
It was during this time that I became associated with the Longy School and 
witnessed first-hand the challenges of this small institution. I served as the Director of 
Admissions and Student Services for the Conservatory division of the Longy School from 
August 2008 until June 2013. The role required me to develop intimate knowledge of the 
institution while also looking externally to understand the competitive market for 
potential students. My own journey in trying to understand the Longy School as an 
organization became the impetus for this study. 
During my time at the Longy School, the institution was organized into 
"Conservatory" and "Community Programs" divisions. The Conservatory consisted of 
undergraduate and graduate students seeking diplomas and degrees in music; the 
Community Programs were the community music offerings and were further divided into 
the "Preparatory" - children ages 2 through 18 taking music classes, private lessons, or 
participating in ensembles - and "Continuing Studies" - adult avocationallearners 
primarily taking private music lessons. These organizational divisions existed under 
various names throughout most of the Longy School's history. The professional training 
area had been called the Conservatory, Professional Studies Division, Professional 
Department, and Graduate Department; it offered study leading to an undergraduate 
2 Geoff Edgers, "Cambridge Music School Cuts Jobs, Seeks Partner," Boston Globe, April 1, 
2010. 
credential in performance (named the Undergraduate Diploma, Senior Diploma, or 
Diploma) and graduate-level study leading to the Soloist's Diploma or Artist Diploma 
and later the Graduate Performance Diploma and the Master of Music degree. The 
community music offerings of the school had also existed under multiple names: 
Preparatory Division, Preparatory Department, and Children's Department for students 
ages 2 through 18, and Continuing Studies, Special Students, and Non-Diploma Students 
for adult avocationallearners. 
3 
The types of crises that led to seeking a merger (which turned into a friendly 
takeover rather than a merger of equal partners) were not new for the Longy School. In 
fact, the history of the institution is largely a story of how the school survived from one 
financial crisis to the next. My assertion is that the root of the recurring financial 
difficulties was due in part to a lack of clarity in the organizational identity of the 
institution. The school developed into a relatively complex organization that attempted to 
serve multiple constituencies, but it consistently failed to adequately answer the question 
"who are we as an institution?" 
Founded in 1915 in Boston, Massachusetts, by oboist, conductor, and educator 
Georges Longy (1868-193 0), the Longy School was modeled after European 
conservatories to provide vocational music training to aspiring professional musicians. 
Georges Longy even dreamed of a plan where tuition would be free to those students who 
passed stringent admissions examinations, although he was never able to raise the money 
4 
to support this vision.3 Despite this desire to create a professional training school where 
all students had full scholarships, there were soon practical concerns including mounting 
operating costs. There simply were not enough donors to support Georges Longy's grand 
dream, nor was the income from the limited number of advanced students able to pay all 
of the school's expenses. This necessitated the expansion of the Longy School's offerings 
to include more lessons and classes for beginners and adult amateurs, an exigency that 
created multiple identities for the organization that were frequently difficult to align and 
properly manage. Board members, leaders, faculty, and other stakeholders wrestled with 
and seemingly failed to answer the recurring question: was the Longy School primarily a 
community music school or a professional conservatory?4 
Organizational Identity 
Organizational theorists Stuart Albert and David Whetten first conceptualized the 
idea of organizational identity in 1985.5 The identity of an organization is defined as 
those features of an organization that members perceive as ostensibly central, enduring, 
and distinctive. Members of an educational organization would include internal 
constituents- staff, faculty, board members, students/customers, and parents/customers-
3 Longy School Catalog, Vol. 10: 1924-1925, Longy School Archive in Bakalar Music Library, 
Cambridge, MA. 
4 
"Meeting ofthe Executive Committee," May 14, 1957, Container 8, Longy School Archive in 
Bakalar Music Library, Cambridge, MA; Minutes of the Faculty/Student Meeting, April6, 1984, 
Container 15, Longy School Archive in Bakalar Music Library, Cambridge, MA; "Longy School 
of Music Executive Committee Minutes," January 23, 1985, Container 16, Longy School Archive 
in Bakalar Music Library, Cambridge, MA; "Institutional Self Study: Longy School ofMusic," 
February 2008, 82, Container 19, Longy School Archive in Bakalar Music Library, Cambridge, 
MA. 
5 Stuart Albert and David Whetten, "Organizational Identity," In Research in Organizational 
Behavior 7 (1985), 263-295. 
5 
as well as external constituents such as potential students/customers, colleagues, and 
neighbors. The identity perceptions of external members are typically far more loosely-
defined, while internal members should have a relatively strong collective understanding 
of the central, enduring, and distinctive characteristics of an organization; it is these 
characteristics that help members understand their personal identification with an 
organization and define the organization itself. 6 
Organizational identity is not simply a stated mission or purpose. It is a more 
complex concept that holds that central, enduring, and distinctive characteristics - as 
perceived by a wide range of constituents - will exist and will be the true core identity of 
an organization.7 This identity, the collective understanding of the central features of an 
organization will answer the question of "who are we as an organization?" This 
understanding is a fundamental property of an organization that should serve as a guide 
or compass when the institution faces profound challenges and should be reflected in the 
culture and values of an organization. Albert and Whetten also asserted that identity is 
relatively permanent and closely tied to an organization's history, making the 
distinguishing characteristics resistant to ephemeral attempts at alteration. 8 
Pasquale Gagliardi expanded the notion that identity was resistant to change and 
argued that the primary strategy of every organization is the maintenance of its identity.9 
The desire to maintain organizational identity is magnified when institutions are 
6 Ibid., 264. 
7 Ibid. , 264. 
8 Ibid., 265. 
9 Pasquale Gagliardi, "The Creation and Change of Organizational Cultures: A Conceptual 
Framework," Organization Studies 7 (1986): 124. 
6 
threatened with change, and Gagliardi posited that organizations "usually change to 
remain what they have always been," essentially embracing "change" in an attempt to 
preserve identity. 10 Gagliardi also noted that the central, enduring, and distinctive features 
that form an organization's identity are rarely challenged and hardly ever abandoned, 
even when the behavior inspired by the identity no longer solves existing problems. 11 
An organization does not begin its life with a complete and established set of core 
values. The founders of an organization typically play an enormous role in establishing 
the identity of the institution. The ideal for an organization is to develop a clear identity 
early- taking the founder's principles, actions, and goals and using these to develop a 
larger sense of the organization, a taken-for-grant reality that is not tied to the founder or 
any other particular individual. 12 
The genesis of the organizational values is described by Gagliardi as a four-step 
process: 1) During the creation of an organization, the founder consciously uses a 
"vision" to define the objectives of the organization. While not all of the members of the 
fledgling organization may share completely in the founder's vision, the founder has the 
power to orient the behavior of members in the desired direction. 2) If and when the 
organizational behavior motivated by the founder's vision achieves some ofthe desired 
results, the vision is confirmed and likely adopted by all members of the organization. 
This vision then becomes a reference criterion for action, meaning that it will influence 
the choice of means and objectives, even in areas where the leader has no direct control. 
10 Ibid., 126. 
I I Ibid., 121. 
I2 Blake E. Ashforth, Kristie M. Rogers, and Kevin G. Corley, "Identity in Organizations: 
Exploring Cross-Level Dynamics," Organization Science 2215 (2011), 1146. 
7 
3) When organizational members have been reassured and gratified due to continued 
achievement of desired results, the organization turns its attention away from looking for 
the "effects" or evidence of the validity of its belief and focuses more on identifying itself 
with the "causes" of success. The "effects" then fade into the history of the organization, 
while the "causes" remain visible and become the ideals, the central, enduring, and 
distinctive features of the organization. Members of the organization then fight for the 
cause, not for the effect. 4) The central values are finally shared unquestioningly by all 
members and begin to be taken for granted. Eventually members are no longer 
consciously aware of the core values, and these become assumptions integral to the 
. • 13 
orgamzatwn. 
Gagliardi posited that changes in organizational identity are possible but always 
involve a charismatic leader who leads the group towards a new, broader, or different 
view. 14 However, regardless of the strength of personality and will of a leader, the beliefs 
that motivate new strategic proposals can only become core values of the organization if 
following the new beliefs results in a success that is directly attributable to the leader's 
beliefs. 15 Gagliardi listed three conditions necessary for organizational change: 
(1) There should be no antagonism between the values associated with the new 
competencies the organization is trying to introduce and its traditional 
assumptions and values; (2) the organization should collectively experience 
success in exercising the new competences; (3) the leadership of the organization 
should promote the mythical interpretation of success after it has happened. 16 
These conditions, combined with the requirement for a charismatic (and likely long-
13 Gagliardi, "The Creation and Change of Organizational Cultures," 121-122. 
14 Ibid., 119. 
15 Ibid. , 13 I . 
16 Ibid. , 131. 
8 
tenured) leader, establish a very high threshold for change and reinforce the relative 
permanence of organizational identity. The close ties between identity and organizational 
history are reflected here as well; there can be no antagonism with new ideas and 
historical values, and the leadership must essentially create a new mythology to align 
change with the history of the institution. 
Since the foundational work by Albert and Whetten and Gagliardi, a number of 
scholars have expanded the concept of organizational identity. Suzanne Scott and Vicki 
Lane borrowed Albert and Whetten' s broad definition while shifting the focus from an 
internal-external view to a manager-stakeholder view. 17 Scott and Lane argued that 
organizational identity emerges from the complex interactions among managers, 
organizational members, and other stakeholders, and therefore should be viewed as 
something that is contested and negotiated. 18 
Dennis Gioia, Majken Schultz, and Kevin Corley argued that organizational 
identity is relatively dynamic, a concept that is constructed and reconstructed by 
members of an organization, not a solid entity to be discovered. 19 The processes of 
leadership, relationships among members, and members' identification with the basic 
values and philosophy of the organization all help to create identity from within the 
organization. The seeming consistency of identity is due to the stability of the labels used 
by organizational members to describe the institution, but the meaning of these labels can 
17 Susanne G. Scott and Vicki R. Lane, "A Stakeholder Approach to Organizational Identity," The 
Academy of Management Review 25/1 (2000). 44. 
18 Ibid., 44. 
19 Dennis A Gioia, Majken Schultz, and Kevin G. Corley, "Organizational Identity, Image, and 
Adaptive Instability," The Academy of Management Review 25/ 1 (2000), 63 . 
9 
often change to alter the actual identity.20 This view holds that organizational identity is 
less distinctive and enduring than in Albert and Whetten's definition, but maintains that 
identity is no less crucial to organizational survival and growth.21 
Gioia, Schultz, and Corley claimed identity was "potentially precarious and 
unstable" but believed that instability could facilitate organizational change in response 
to changing demands.22 They argued that there "must be fluidity to the notion; otherwise, 
the organization stagnates in the face of an inevitably changing environment."23 But, 
Zannie Giraud Voss, Daniel Cable, and Glenn Voss concluded that any potential benefits 
organizations may derive from disagreements about identity, such as rethinking basic 
market assumptions, are likely to be overwhelmed by the costs involved; arguments 
about identity make communication of a common goal difficult and foster emotional 
conflict that can undermine institutions.24 
Jane Dutton, Janet Dukerich, and Celia Harquail proposed that it is crucial to 
delineate between two types of organizational identity perceptions: (1) the "perceived 
organizational identity" by members that focuses on what the members themselves 
believe are the central, distinctive, and enduring attributes of their organization; and (2) 
the "construed external identity" that examines what the members believe those from 
20 Ibid., 64. 
21 Rajiv Nag, Kevin G. Corley, and Dennis A. Gioia, "The Intersection of Organizational Identity, 
Knowledge, and Practice: Attempting Strategic Change via Knowledge Grafting," Academy of 
Management Journa/50/4 (2007), 824. 
22 Gioia, Schultz, Corley, "Organizational Identity, Image, and Adaptive Instability," 64. 
23 Ibid., 65. 
24 Zannie Giraud Voss, Daniel M. Cable, and Glenn B. Voss, "Organizational Identity and Firm 
Performance: What Happens When Leaders Disagree about "Who We Are?" Organization 
Science 17/6 (2006), 7 51. 
10 
outside of the organization see as the central, distinctive, and enduring attributes. 25 
Members use this construed external image to examine the question, "How do outsiders 
think of me due to my association with this organization?"26 Perceived organizational 
identity and construed external organizational identity are both cognitive representations 
held by individual members and can be affected by external attributions of organizational 
'd . 27 1 entity. 
Kimberly Elsbach and Roderick Kramer further expanded the concept of 
organizational identity through an exploration of external threats that may serve to 
undermine the central, enduring, and distinctive characteristics of an organization? 8 
Claiming - like Dutton, Dukerich, and Harquail - that organizational identity is best 
understood as a cognitive schema or perception of an organization's core attributes, 
including the organizations "positional status and relevant comparison groups," Elsbach 
and Kramer asserted that external events that call into question the defining 
characteristics can be a serious threat to members' perceptions of their organization's 
identity.29 While organizational identity is primarily constructed from within the 
organization, interactions with and the perceptions of external constituencies, including 
other institutions, contribute to the formation of organizational identity.30 
25 Jane E. Dutton, Janet M. Dukerich, and Celia V. Harquail, "Organizational Images and 
Member Identification," In Administrative Science Quarterly 39 (1994), 239-263 . 
26 Ibid., 248. 
27 1bid., 256. 
28 Kimberly D. Elsbach and Roderick M. Kramer, "Members ' Responses to Organizational 
Identity Threats," Administrative Science Quarterly 4113 (1996), 442-476. 
29 Ibid.," 442. 
30 Gioia, Schultz, and Corley, "Organizational Identity, Image, and Adaptive Instability," 70. 
11 
Multiple Identities 
Always influenced by shifting internal and external perceptions of an 
organization's possibilities and capabilities, identity is never concrete. Organizations can 
therefore develop hybrid or multiple identities. Gioia, Schultz, and Corley did not 
necessarily see hybrid or multiple identities as a detriment, as long as the multiple 
identities are appropriate for different contexts and interactions.31 Pratt and Foreman 
defined the existence of multiple organizational identities as situations in which several 
different views about the central, enduring, and distinctive characteristics exist and are 
consciously held by members of the organization.32 They posited that having multiple 
organizational identities may allow an organization to meet the expectations of multiple 
internal stakeholders and could provide a competitive advantage in an ability to adapt or 
respond to changing needs. 33 
But, there exist a number of potential pitfalls for organizations with multiple 
identities. These organizations may be more likely to have internal ambivalence or 
engage in intra-organizational conflict.34 Multiple identities can have significant effects 
on the strategic management ofthe organization, especially when competing conceptions 
of"who we are" and "where we are going" impede strategic decision-making or 
subsequent implementation. And, multiple identities can have serious ramifications for an 
31 Ibid., 74. 
32 Michael G. Pratt and Peter 0. Foreman, "ClassifYing Managerial Responses to Multiple 
Organizational Identities," The Academy of Management Review 2511 (2000): 20. 
33 Ibid., 22. 
34 Ibid., 23. 
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organization's relationships to external stakeholders.35 
Pratt and Foreman insisted that "managing multiple identities is a primary 
function of modem organizational managers,"36 and they examined situations where 
multiple identities caused visible difficulties for organizations. They noted that managers 
must consider an organization's existing level of resources carefully in relation to 
identity. Organizations facing resource constraints may be unable to meet competing 
demands of multiple identities and may be compelled to "sell off' one or more 
. . 1 . 37 
orgamzatwna umts. 
There are many types of managerial responses in dealing with multiple identities, 
including deletion, compartmentalization, integration, and aggregation?8 Deletion 
attempts to rid the organization of one or more competing identities, while 
compartmentalization uses physical or symbolic means to separate identities. Integration 
occurs when managers attempt to combine multiple identities into a distinct new whole, 
while identities are aggregated when an organization attempts to retain all of its identities 
while forging links between them. Organizations that attempt to aggregate identities are 
often still forced to prioritize identities, frequently sorting them based simply on the most 
pressing issue at hand. 39 Pratt and Foreman argued that: 
Aggregation may be most appropriate when managers believe that maintaining 
each of the organization's multiple identities is important and when there are 
considerable needs for or advantages in cooperation among individuals holding 
these multiple identities. By seeking synergy, managers practicing aggregation 
35 Ibid., 23. 
36 Ibid., 18. 
37 Ibid., 24. 
38 Ibid., 27. 
39 Ibid., 32. 
decrease the potential for conflicting demands or expectations and, thus, avoid a 
major pitfall of compartmentalization.40 
Whereas compartmentalizing identities can lead to ambivalence or paralysis when 
difficult choices arise, aggregation that results in the hierarchical arrangement of 
identities may facilitate organizational action by determining which identities should be 
prioritized.41 At its purest, aggregation may take the form of identity-mediating myths 
that reconcile the contradictions or inconsistencies between the identities. 
Zannie Giraud Voss, Daniel Cable, and Glenn Voss examined disagreements 
surrounding organizational identity. They noted that institutional leaders often seek to 
13 
establish a collective identity because member identification with an organization leads to 
commitment, cooperation, and easier acceptance of change.42 Disagreement among 
organizational leadership can make identification more difficult for both internal and 
external constituents. Internal subgroups can form that may result in dislike, distrust, and 
competition from within, issues that can be exacerbated as competing groups vie for 
limited resources, further wasting both time and money.43 External constituents may be 
confused, develop mistrust, or even avoid organizations that demonstrate disagreement 
surrounding identity. The ramifications of this are dire: 
Because resources flow into organizations from external stakeholders that share 
its core values, failure to communicate a common identity can lead to 
stakeholder confusion and diminished resource flows. 44 
Voss, Cable, and Voss found that organizations perform worse, most notably in terms of 
40 Ibid. , 33. 
41 Ibid., 33. 
42 Voss, Cable, and Voss, "Organizational Identity and Firm Performance," 744. 
43 Ibid., 744. 
44 Ibid., 744. 
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net income, when there is disagreement about organizational identity, and, the greater the 
level of identity disagreement, the worse the organizational performance.45 
Voss, Cable, and Voss also argued that multiple or hybrid identities can 
undermine organizations. Noting that, in theory, multiple perspectives about 
organizational identity could help firms deal with change and offer more points of entry 
and attachment for external stakeholders, the "reality of organizing people may preclude 
these benefits" since identity disagreement can result in stakeholder confusion, diluted 
use of resources, and emotional conflict among members.46 Organizational leaders must 
therefore address the identity question of "who are we as an organization?" because the 
answer should direct basic operations including how to direct resources, craft strategy, 
establish goals, interact with internal and external stakeholders, and choose which 
customers to pursue.47 
Uncertainty in Identity and the Failure to Manage Multiple Identities 
Andrea Oelsner argued that a clear identity is absolutely essential for 
organizations. A solidly-structured identity contributes to stability, visibility, legitimacy, 
and credibility, and it also helps to convey the continuing relevance of an organization to 
both internal and external constituents.48 Oelsner asserted that the fate of an organization 
can be related to how well-developed and consolidated the organizational identity is, with 
45 Ibid. , 750. 
46 1bid., 753. 
47 1bid., 750. 
48 Andrea Oelsner, "The Institutional Identity of Regional Organizations, or Mercosur' s Identity 
Crisis," International Studies Quarterly 57/1 (20 13 ), 115. 
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uncertainty and fragility leading to confusion.49 
While organizations should therefore aspire for a relatively clear understanding of 
their own identity, it can be easy for identity to drift or become clouded. The multifaceted 
nature of the central, enduring, and distinctive characteristics at the core of the identity 
definition is an initial hurdle; loosely-coupled or seemingly contradictory elements within 
an organization are not uncommon. Complexity and lack of coherence is frequently 
exacerbated by change and conflict, challenging the members of an organization to 
cobble together a "reasonably clear and seemingly enduring identity from the available 
bricolage. "50 There is the opportunity to construct and reconstruct identities that are 
suited to the particular needs and preferences of the members, but this is often a difficult 
process that requires strong management and ongoing attentiveness in order to build any 
enduring sense of identity. 51 Management is especially crucial when an organization has 
multiple identities; it requires managerial competence and persistence to keep multiple 
identities aligned, and identities that are not perpetually reaffirmed or renewed will have 
the tendency to drift over time. 52 
In examining the particular identity challenges of cultural institutions, Mary Ann 
Glynn concluded that "most cultural institutions have identities composed of 
contradictory elements."53 It is common for tension and conflict to erupt when "one 
49 Ibid., 124. 
50 Ashforth, Rogers, and Corley, "Identity in Organizations: Exploring Cross-Level Dynamics," 
1152. 
51 Ibid., 1152. 
52 Ibid. , 1151. 
53 Mary Ann Glynn, "When Cymbals become Symbols: Conflict over Organizational Identity 
within a Symphony Orchestra," Organization Science 11/3 (2000). 285. 
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identity element is emphasized over another,"54 and the conflict "tends to be more salient 
in cultural organizations. "55 Glynn also asserted that "tension over identity conflict is 
fi . 1 1 . d . "56 more common among rrms m cu tura m ustnes. 
Identity is inextricably linked to the past, present, and future of an organization. It 
is imperative that identity be understood by organizational leaders and internal members 
and regularly explored and examined. The power of an organization's identity as a 
compass and anchor is compromised when the organization loses sight of or fails to 
manage its identity, leaving the institution vulnerable. 57 Any incomplete or mistaken 
understanding of identity is often disastrous; as Whetten concluded: "Although chronic 
mistaken identity is troublesome for individuals, it is a fatal flaw for organizations. "58 
Rationale, Purpose, and Research Questions 
All organizations should have a thorough and grounded understanding of their 
organizational identity, especially before making decisions that enact significant 
change. 59 Organizational leaders should use identity as a basis for analyzing all aspects of 
the organization, especially when launching strategic planning initiatives.60 
Yet, the Longy School appears to have struggled with understanding and 
54 Ibid., 285. 
55 Ibid., 295 
56 Ibid., 296. 
57 Denice Katherine Ross Haynes, "The Sweet Briar Way: The Search for Organizational Identity 
in Higher Education" (Ph.D. diss. , Iowa State University, 2010), 1. 
58 David A. Whetten, "Albert and Whetten Revisited: Strengthening the Concept of 
Organizational Identity," Journal of Management Inquiry 15 (2006), 223 . 
59 Ross Haynes, "Sweet Briar Way," 3. 
60 Michael J. Dooris, John M. Kelley, and James F. Trainer, "Strategic Planning in Higher 
Education," In New Directions for Institutional Research 123 (2004): 5-11. 
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managing its identity throughout much of its history. The question of "who are we as an 
institution?" was asked many times, but a satisfactory answer seemed relatively elusive. 
As Georges Longy's founding influence waned, the identity ofthe school became more 
complex and more difficult to manage. Subsequent leaders shifted the primary focus and 
limited resources back-and-forth between community music and professional training 
offerings, often without significant coordination among the desires of various board 
members, the perceived internal identity, and the construed external identity of the 
organization. At times, a sense of parity in trying to be all things to all constituents 
seemed to be a part of the identity of the school, yet internal and external constituents 
continued to ask "what kind of school is the Longy School?"61 
Without the vital compass of a clear and managed organizational identity, the 
Longy School often struggled to sustain itself. Ultimately, the Longy School would 
choose to be taken over by Bard College rather than continue to operate independently. 
This drastic choice to bring about a fundamental and irreversible change in the school's 
independence, a step that by definition would radically reshape its organizational identity, 
raises significant questions about how the institution arrived at such a crossroads. 
It is hoped that leaders, administrators, board members, and faculty throughout 
music education can benefit by having an understanding of the organizational identity 
history of the Longy School. The issues that the school faced over the years are not 
unique- problems with finances, identity, change, etc.- and knowledge of the Longy 
School's history may allow other institutions to learn from this example and perhaps 
6 1 
"Institutional Self Study: Longy School of Music," February 2008, 7, Container 19, Longy 
School Archive in Bakalar Music Library, Cambridge, MA. 
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avoid similar situations. 
The purpose of this study was to examine the history of the Longy School's 
organizational identity- a complex set of multiple identities which seemed frequently 
unclear to both internal and external constituents and were therefore not properly 
recognized and managed- and determine how and why this had long-reaching 
consequences. Research questions that guided this inquiry include: 1) What was Georges 
Longy' s original vision for the Longy School, how did this evolve during his tenure as 
director, and how did this shape the future organizational identity of the institution? 2) 
Who were the primary figures that helped shape the focus and mission of the school, and 
what did each of these leaders envision as the direction, strategy, mission, and future for 
the institution? 3) What implicit and explicit strategic plans for the school have existed, 
and how have these related to the development of the Longy School's organizational 
identity? 4) What were the major developments and changes in the curricula offered by 
the Longy School and what motivated these developments? 5) What were the perceptions 
of and expectations for the Longy School from both internal and external constituents? 
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Chapter Two: Review of Related Literature 
Introduction 
The available literature examines a number of issues related to this study, but 
none of these studies directly addresses the unique organizational identity challenges of 
the Longy School. There is material on historical study about community music programs 
and the need for higher education institutions to include preparatory instruction, which 
can provide context for the Longy School's inclination for community programming. 
There is limited but helpful literature on organizational identity in higher education and 
one report of a historical example of a music school facing philosophical identity issues, 
but these do not provide enough information to fully gauge a complex case such as that of 
the Longy School. While there is sufficient study on Georges Longy to provide adequate 
context for his founding of the Longy School, available literature on the Longy School is 
limited in scope and depth. 
Higher Education Music Institutions 
While there are a number of extant histories of music programs in higher 
education including George M. Logan's The Indiana University School of Music: A 
Histori2 and Andrea Olmstead's Juilliard: A History,63 these studies are primarily 
chronological overviews of events. In "Academies of Music as Arenas for Education: 
Some Reflections on the Institutional Construction of Teacher-Student Relationships," 
62 George M. Logan, The Indiana University School of Music: A History (Bloomington: Indiana 
University Press, 2000). 
63 Andrea Olmstead, Juilliard: A History (Urbana: University of Illinois Press, 1999). 
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Monika Nerland and Ingrid Hanken examined the relationship between students and 
faculty at music-focused institutions, a crucial aspect of music training in higher 
education. Nerland and Hanken argued that music programs in higher education are 
unique in a number of ways, including the high degree of specialization, the designed 
linking of students to one specific teacher, and the focus on a principal instrument.64 This 
organizational structure leads to an environment in which the relationship between the 
student and principal applied instructor is an important determining factor in educational 
quality. 
Yet, this relationship between student and teacher does not stand outside ofthe 
institutional system. Nerland and Hanken stated that the relationship is shaped by the 
"institutional culture" in which the teaching and learning take place. 65 Within the 
apprenticeship-like educational model of most higher education music schools, the 
organizational culture is "person-centered," meaning that teacher and student derive 
meaning from one another based on mutual dependency and trust. 66 
The institutional positioning of different groups within music schools is affected 
by the organizational structure of the institution itself. Educational institutions often are 
described as "loosely coupled" organizations, where activities take place as primarily 
solitary practices with limited oversight and inspection, giving teachers a large degree of 
64 Monika Nerland and Ingrid Maria Hanken, "Academies of Music as Arenas for Education: 
Some Reflections on the Institutional Construction of Teacher-Student Relationships," In 
Research In and For Higher Music Education, ed. Ingrid Maria Hanken, Siw Graabraek Nielsen, 
and Monika Nerland (Oslo: NMH Press, 2002), 167. 
65 Ibid., 167. 
66 Ibid., 169. 
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autonomy both in relation to the administration and to colleagues.67 Bruno Nettl noted, 
"the separation between administrator and teacher is greater in the field of music, and the 
association of teacher closer than that found in higher education at large. "68 
Nerland and Hanken noted that the apprenticeship-like organization of music 
schools often gives faculty significant influence over institutional decisions, 69 and this 
common practice played a role in the historical issues between the Longy School's 
faculty and administration. As any administration tries to assert more control over the 
direction of an institution, faculty members who may have previously made these 
decisions are likely to resist change. The apprenticeship-like system can also create an 
environment where faculty are more concerned with the individual goals of their "own" 
students than the wider pedagogical goals of the institutional curriculum. 70 
Community Music Programs Affiliated with Higher Education Institutions 
Benjamin Lucas Drew's "A Descriptive Study of Preparatory Divisions in 
Collegiate Schools of Music" was one of the first dissertations to examine the 
relationship between pre-college and degree-granting programs within an institution.71 
Drew reported that pre-collegiate (also called preparatory) music instruction was a 
common feature among most of the charter members of the National Association of 
67 Ibid., 170. 
68 Bruno Nett], Heartland Excursions; Ethnomusicological Reflections on Schools of Music 
(Urbana: University of Illinois Press, 1995), 46. 
69 Nerland and Hanken, Academies of Music as Arenas for Education," 170. 
70 Ibid. , 171 . 
71 Benjamin Lucas Drew, "A Descriptive Study of Preparatory Divisions in Collegiate Schools of 
Music" (Ed.D. diss. , Florida State University, 1971). 
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Schools of Music (NASM) in 1924, with pre-college students often outnumbering those 
in college programs. However, references to pre-college programs remain sparse in 
NASM archives and publications.72 Drew sent surveys to all327 collegiate member 
institutions ofNASM. Seventy-two (26.5%) of the 272 member institutions that 
responded (an 84% response rate) had an organized preparatory division while the other 
200 had pre-college music instruction that lacked a formal organizational structure. 73 One 
of the important motivating factors of Drew' s study was that NASM considered pre-
college instruction to be the initial step of three in the continuum of music training, with 
the other two being undergraduate and graduate instruction, yet there remained little 
documentation about or discussion of pre-college programs. 74 
Drew gathered information regarding faculty teaching loads, full-time versus part-
time instructors, and financial concerns, all of which are relevant to the Longy School' s 
case. Drew reported that at those schools with formal preparatory divisions, 71% of 
faculty from the collegiate music program were permitted to teach part of their required 
loads in the preparatory division. Faculty assigned only to the preparatory divisions were 
primarily part-time, with 59% of schools having no full-time preparatory instructors.75 
Drew pointed out that fmancially, most of the administrative costs for preparatory 
divisions were supported by the collegiate institution and that if preparatory divisions 
were required to account for all budget items, most would not be able to show a profit. 76 
72 Ibid. , 9. 
73 Ibid. , 14. 
74 Ibid., 8. 
75 Ibid., 21. 
76 Ibid., 34. 
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Judith Louise Peters conducted a similar study eight years after Drew, which 
surveyed the then 463 NASM member institutions on their pre-collegiate offerings. 77 
Peters, with a response rate of 89%, reported that the number of institutions with formal 
preparatory divisions had grown from the 72 reported by Drew in 1971 to 108 in 1979. 
Of these 108 schools, 90% reported that financial support for the preparatory division 
was 100% tuition driven. 78 Peters concluded that pre-collegiate instruction was "limited 
where it does not have separate organization and a designated director other than the 
administrative head ofthe school of music in areas of program design, scope, publicity, 
and financial development."79 
In 1989, James Wylie Clark studied the effects that preparatory programs could 
have on enrollment and available teaching positions in undergraduate schools of music. 80 
Clark used a two-survey format quite similar in design to Drew' s 1971 study, polling the 
534 member institutions ofNASM of which 40% (127 of the 320 respondents) indicated 
the presence of a separate preparatory program. Clark found that there was no significant 
difference in enrollment trends for the past five years between institutions that did or did 
not have preparatory divisions, while those with a preparatory division did generally 
1 b . . h 81 emp oy more egmnmg teac ers. 
Charles Reid Alexander' s "Relationships between Community Music Programs 
77 Judith Louise Peters, "Status Study and Annotated Directory ofPrecollegiate Instruction at 
National Association of Schools of Music Member Institutions, 1978-1979" (D.A. diss., Ball 
State University, 1979). 
78 Ibid., 3. 
79 Ibid. , 3. 
80 James Wylie Clark, "Preparatory Departments and Their Relationship to Enrollment and Hiring 
Trends in Schools of Music Accredited by the National Association of Schools of Music" (DMA 
diss., University of South Carolina, 1989). 
81 Ibid. , 8. 
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and Their Affiliate Collegiate Music Schools" speaks to the identity crisis that the Longy 
School experienced as it attempted to juggle these two disparate aspects of musical 
training. 82 Alexander delineates three common missions of these community music 
programs: 1) a preparatory/laboratory school model, which serves as a feeder to 
collegiate programs and a training ground for new music teachers, 2) a conservatory 
model designed to generate profits for the collegiate school, and 3) a continuing 
education model that often takes the form of community outreach. 83 Alexander indicated 
that four common issues for community music divisions of collegiate schools were 
organization, budget, faculty, and curriculum. The organizational concern is how to 
define the community program' s relevance within academia and how to understand the 
stated mission in relationship to the larger institutional mission. Budgetary concerns stem 
from the questions of how the community division budget relates to the parent division 
and whether the community division can raise money independently of the larger 
institution. Faculty issues include understanding the overall status of part-time and full-
time teachers in the community division and whether these teachers have faculty status at 
the collegiate institution. Curricular concerns for community music divisions include 
understanding how the institute views and defines the curricular objectives for musical 
training. 84 
82 Charles Reid Alexander, "Relationships between Community Music Schools and Their 
Affiliated Collegiate Music Schools" (Ed.D. diss., Peabody College for Teachers ofVanderbilt 
University, 1997). 
83 Ibid. , 5-7. 
84 Ibid., 9. 
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Community Music Schools 
Robert F. Egan's Music and the Arts in Community: The Community Music 
School in America traced the historical development of the community music school 
movement. 85 Egan briefly outlined the development of music education in Europe before 
focusing on early American musical life. Egan then examined the Settlement Movement 
and its impact on community music, the advent of independent community music 
schools, the formation ofthe National Guild of Community Music Schools, and further 
developments up until the mid-1980s. Addenda included the National Guild's 1987 
recommended structure for community music schools, which addressed the need for a 
firm philosophy, administrative structure, faculty, and public relations.86 
Organizational Identity 
There are a number of scholarly articles that define the concept of 
organizational identity, beginning with the foundational work of Albert and Whetten,87 
and continuing with Gagliardi;88 Gioia, Schultz, and Corley;89 Dutton, Dukerich, and 
Harquail;90 Scott and Lane;91 Pratt and Forman;92 Elsbach and Kramer;93 Albert, 
85 Robert F. Egan, Music and the Arts in Community: The Community Music School in America 
(Metuchen, NJ: Scarecrow Press, 1989). 
86 Ibid., 381-389. 
87 Albert and Wbetten, "Organizational Identity." 
88 Gagliardi, "The Creation and Change of Organizational Cultures: A Conceptual Framework." 
89 Gioia, Schultz, and Corley, "Organizational Identity, Image, and Adaptive Instability." 
90 Dutton, Dukerich, and Harquail, "Organizational Images and Member Identification." 
91 Scott and Lane, "A Stakeholder Approach to Organizational Identity." 
92 Pratt and Foreman, "ClassifYing Managerial Responses to Multiple Organizational Identities." 
93 Elsbach and Kramer, "Members' Responses to Organizational Identity Threats." 
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Ashforth, and Dutton;94 Gioia and Thomas;95 Ashforth, Rogers, and Corley;96 Nag, 
Corley, and Gioia;97 Voss, Cable, and Voss;98 Whetten;99 and Oelsner. 100 These sources 
are explored in Chapter One, as the understanding of the concept of organizational 
identity is crucial to this research. 
In "The Sweet Briar Way: The Search for Organizational Identity in Higher 
Education," Denice Ross Haynes studied organizational identity in higher education 
through a case study of Sweet Briar College. 101 Sweet Briar, a small, independent 
women' s college in Virginia, was profoundly affected by its identity, which Ross Haynes 
believed was a vital factor in developing, sustaining, and preserving the institution. 102 
Sweet Briar College faced numerous challenges and crises throughout its history, yet 
Sweet Briar's reliance on a strong organizational identity for guidance allowed it to 
overcome these obstacles intact. 
Ross Haynes found that a strong sense of organizational identity is a powerful 
resource from which an organization can draw to build a cohesive community, position 
itself in the marketplace, and strengthen itself in times of challenge. 103 It is therefore 
important for all institutions to develop a fum understanding of their identity through a 
94 Stuart Albert, Blake E. Ashforth, and Jane E. Dutton, "Organizational Identity and 
Identification: Charting New Waters and Building New Bridges," The Academy of Management 
Review 25 (2000): 13-17. 
95 Gioia and Thomas, "Sensemaking During Strategic Change in Academia," 3 70-403 . 
96 Ashforth, Rogers, and Corley, "Identity in Organizations: Exploring Cross-Level Dynamics." 
97 Nag, Corley, and Gioia, "The Intersection of Organizational Identity, Knowledge, and 
Practice." 
98 Voss, Cable, and Voss, "Organizational Identity and Firm Performance." 
99 Whetten, "Albert and Whetten Revisited." 
100 Oelsner, "The Institutional Identity of Regional Organizations." 
101 Ross Haynes, "Sweet Briar Way." 
102 Ibid. , 143. 
103 Ibid., vii. 
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process that begins with a thorough study of the institution's history and the founding 
principles. This knowledge provides a sense of the core values upon which the 
organization was originally based, which can then be compared to current attitudes, 
asking questions such as: Are these values still important to us as an institution? Why or 
why not? What is the central message inherent in these original core values?104 Returning 
to these questions in a time of crisis is essential to navigating inevitable periods of 
internal and external change. 
John Ferrell ' s "A Study oflnstitutional Identity and Direction: Central College at 
a Crossroads" is an exploration of organizational identity at a school in crisis. 105 Central 
College, a Methodist junior college in McPherson, Kansas, was studied at a time when 
three significant events adversely affected the school's organizational identity: the 
bankruptcy of a foundation with important ties to the school; the firing and subsequent 
reinstatement of the school ' s vice president of academics; and the resulting faculty unrest 
that led to the resignation of the school's president. 106 These events caused dissatisfaction 
and a lack of trust over issues of academic image and prestige, socialization processes, 
communication methods, decision-making procedures, and leadership style. 107 Despite 
these divisive issues, a strong organizational identity allowed most members of the 
faculty and staff to remain focused on the mission of the school and overcome the crisis. 
In "The Quest for Institutional Identity: An Historical Analysis of the Knox 
104 Ibid., 174. 
105 John David Ferrell, "A Study oflnstitutional Identity and Direction: Central College at a 
Crossroads" (Ed.D. diss. , University ofKansas, 1997). 
106 Ibid., ii. 
107 Ibid. , 76-81. 
College Community," Susanne Chawszczewski examined the need for institutions to 
have communal, integrated experiences that lead to a firm organizational identity. 108 
Through historical study of Knox College in Galesburg, Illinois, Chawszczewski found 
that community, defined in this case as a collection of individuals who have a shared 
common purpose, was vital to a strong organizational identity. 
John Levin and Virginia Montero-Hernandez examined the concept of 
organizational identity at community colleges in Community Colleges and Their 
Students: Co-construction and Organizational Identity. 109 Primarily by examining case 
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studies of community college identity issues, Levin and Montero-Hernandez explored the 
importance of organizational identity and organizational culture to various members of 
community colleges. 
Music Schools with Organizational Identity Issues 
One particularly relevant source is Shannon Green's "Controversy and Conflict in 
the Henry Street Settlement Music School."110 This article described a clash between 
Lillian Wald, the director of the settlement, and Hedi Katz, the founder and first director 
of the music school, which stemmed from a fundamental philosophical disagreement 
about the nature of the music education the school should offer. Katz was hired by Wald 
in 1928 to organize and direct the music school of the Henry Street Settlement, located in 
108 Susanne Arlene Chawszczewski, "The Quest for Institutional Identity: An Historical Analysis 
ofthe Knox College Community" (Ph.D. diss., Saint Louis University, 1998). 
109 John S. Levin and Virginia Montero-Hernandez, Community Colleges and Their Students: Co-
construction and Organizational Identity (New York: Palgrave MacMillan, 2009). 
11 0 Shannon Louise Green, "Controversy and Conflict in the Henry Street Settlement Music 
School, 1927-1935," Women & Music 8 (2004): 73-85. 
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a poor neighborhood on the Lower East Side of Manhattan in New York City. A 
European-born violinist who had studied at the Royal Academy in Vienna, Katz 
established rigorous expectations for students in the music program. Prior to admission 
into private study, students had to demonstrate serious commitment to musical training, 
with requirements for instrumental students to learn to read, write, and transpose music. 
Once in the program, all students were required to take classes in harmony, chamber 
music, music history, and the history of instruments in addition to private lessons. 111 
This rigorous training regimen led to a number of public successes and a strong 
reputation for the Henry Street Settlement Music School. Despite this, a divisive 
controversy erupted over the fundamental purpose of musical training, one that Green 
calls the "single major dilemma plaguing most settlement music programs at the time." 
Katz advocated for the training of future professional musicians through conservatory-
style training, while Wald advocated for more intrinsic, social benefits and broader access 
for students. The two sides could not reconcile, and Katz was fired from her position at 
the school in 1935.112 
Georges Longy 
A vital component in determining the organizational identity of the Longy School 
is to look at its founder Georges Longy and the legacy of his vision and leadership. While 
Valerie Gudell ' s dissertation "Georges Longy: His Life and Legacy" examined Longy' s 
training and life as a performer and conductor, relatively little attention is paid to Longy's 
Ill Ibid., 74-75. 
11 2 Ibid., 75. 
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work as an educator and his involvement with the Longy School. 113 Gudell provided 
background information on Georges Longy' s life in chapters including "Longy and the 
Paris Conservatoire," "Longy's involvement in the Boston Symphony Orchestra," 
"Longy as a conductor, composer, and chamber musician in Boston," and "Longy as an 
oboist." 
Dissertations by Donald Hefner114 and Paul Margelli 115 focused primarily on oboe 
instruction at the Paris Conservatoire. They touched upon Longy's time studying with 
Georges Gillet and provided further background on Longy's conservatory training. It is 
clear that Longy was immensely influenced by his time at the Paris Conservatoire, 
especially given his desire to found the Longy School in this model. A more complete 
understanding of the methods of training that Longy would have received is therefore 
important to formation of the Longy School. 
The Longy Club: An Early Wind Ensemble in Boston (1900-1917) by David 
Whitwell116 provides a thorough history of the professional wind ensemble Georges 
Longy founded with colleagues from the Boston Symphony Orchestra. The Longy Club 
was innovative; classical wind ensembles were relatively uncommon in the United States 
prior to this time, especially in the format Longy devised: a double woodwind quintet and 
piano. The Longy Club introduced a significant amount of the chamber wind repertoire to 
113 Valerie Gudell, "Georges Longy: His Life and Legacy" (DMA diss., University of Houston, 
2001). 
114 Donald Hefner, "The Tradition ofthe Paris Conservatory School of Oboe Playing with Special 
Attention to the Influence of Marcel Tabuteau" (PhD diss., The Catholic University of America, 
1984). 
115 Paul Margelli, "Georges Gillet and the Paris Conservatory Concours Oboe Solos, 1882-1919" 
(DMA diss., University ofWashington, 1990). 
116 David Whitwell, The Longy Club: An Early Wind Ensemble in Boston (1900-1917), 2"d ed. 
(Austin, TX: Whitwell Books, 2011 ). 
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Boston and New York audiences, providing the U.S. premieres of numerous works. 
Whitwell ' s study is relevant due to the performance life of Georges Longy and the strong 
emphasis that the Longy School traditionally placed on chamber music. 
Georges Longy's Colleagues 
Georges Longy's musical life in Boston and his motivation to create the Longy 
School were strongly influenced by his colleagues. Among the most important of these 
was violinist and composer Charles Loeffler, with whom Longy collaborated to design 
the curriculum ofthe Longy School. Five of Loeffler's students were among the first six 
graduates ofthe Longy School in 1917. Ellen Knight's book Charles Martin Loeffler: A 
Life Apart provides a detailed and well-documented history of Loeffler's life, including 
his participation in the early Longy School. 117 
Knight also provided insight into the revolutionary change in Boston musical 
tastes that was precipitated in large part by Longy. In "Boston's 'French Connection' at 
the Turn ofthe Twentieth Century,"118 Knight examined the transformation of Boston's 
musical life that, prior to 1880, was dominated by Germanic tradition. The leading 
instructors and composers of nineteenth-century Boston, including John Knowles Paine 
at Harvard and George Chadwick at the New England Conservatory, were educated in 
Germany and continued the Germanic instructional style and emphasis on German 
m Ellen Knight, Charles Martin Loejjler: A Life Apart in American Music (Urbana: University of 
Illinois Press, 1993 ). 
11 8 Ellen Knight, "Boston' s ' French Connection ' at the Turn of the Twentieth Century," in 
Perspectives on American Music, 1900-1950, ed. Michael Saffle (New York: Garland Publishing, 
2000), 1-19. 
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repertoire in Boston. 119 The Boston Symphony Orchestra contained so many German and 
German-trained musicians that rehearsals were often conducted in the German language. 
The arrival of Georges Longy in 1898 signaled a shift in which the symphony searched 
Paris, not Berlin, for new members. Soon, the Boston Symphony programmed French 
music on a regular basis, which elevated the popularity of this repertoire among Boston' s 
musical circles. The advent of World War I led to a decidedly anti-German sentiment in 
Boston, which further strengthened the position of French music, musicians, and 
pedagogy during the early years of the Longy School. This "French connection" was 
therefore an important aspect of the identity of the early Longy School. 
William Henry Street provides a glimpse into the life of another important Longy 
colleague, Elise Boyer Hall. 120 Hall was a wealthy patron of the arts in Boston and is 
considered America's frrst female concert saxophone soloist. She studied privately with 
Longy and was one ofthe primary financial supporters ofLongy's projects including the 
Boston Orchestral Club. With Longy' s help, Hall commissioned numerous pieces for 
saxophone by composers such as Debussy and Loeffler. Without Hall's encouragement 
and financial support, Longy likely would not have made as large of an impact on 
Boston's musical life and may not have founded the Longy School. 
Longy retired from the Boston Symphony Orchestra at the age of 56, perhaps due 
to the lukewarm to hostile relationship between Longy and conductor Serge 
119 Ibid., 2. 
120 William Henry Street, "Elise Boyer Hall, America' s First Female Concert Saxophonist: Her 
Life as a Performing Artist, Pioneer of Concert Repertory for Saxophone, and Patroness of the 
Arts" (DMA diss., Northwestern University, 1983). 
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Koussevitzky. In Koussevitzky, Moses Smith discussed this complex relationship. 121 
When Koussevitzky carne to the Boston Symphony in 1924 to replace Pierre Monteux, he 
and Longy did not get along and had a number of feuds during rehearsal. These 
disagreements seerningl y prompted Longy' s early retirement back to F ranee in 1925, a 
development that would forever alter the direction of the Longy School. Georges Longy 
left the school when it was barely ten years old, and, while he left the school in the hands 
of his daughter Renee, she would depart only a year later to take a position at the Curtis 
Institute in Philadelphia. 
The Longy School of Music 
Jean McBee Knox wrote a history ofthe Longy School for its 75th anniversary. 122 
In planning the various celebrations for this milestone, the Longy School ' s Board of 
Trustees realized that a history of the school had never been written. The trustees, 
therefore, commissioned Knox to write the story of the Longy School. While Knox did 
go into some depth on the early history of the school, there are no citations to sources and 
many eras ofthe school are covered only briefly. Knox mentioned the school's recurring 
financial difficulties and alluded to issues surrounding an uncertain organizational 
identity but did not provide any further investigation. Knox's work, however, was 
invaluable in providing a framework ofthe Longy School's history. 
12 1 Moses Smith, Koussevitzky (New York: Allen, Towne, and Heath, 1947). 
122 Jean McBee Knox, Longy School of Music: The First 75 Years , (Watertown, MA: Windflower 
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Conclusion 
While literature is available that touches on a number of issues related to this 
study, none of these works directly addresses the unique issue of organizational identity 
in relation to music education. Sufficient research, however, exists to inform such an 
inquiry about the Longy School and give context to its specific struggles. There is helpful 
material about the trend, or even mandate, for higher education institutions to include 
community programs, as well as historical study about community music programs in 
general. These provide context for some of the Longy School ' s inclination for 
community music instruction. While not a music school, Sweet Briar College 
encountered many similar issues in its history as the Longy School, and its handling of 
these conflicts is relevant to a thoughtful assessment of the Longy School. Similarly, 
Shannon Green' s study about identity conflicts at the Henry Street Settlement Music 
School provides a useful backdrop. 
Finally, there is sufficient study on Georges Longy himself, as well as his peers 
and colleagues, to provide adequate context for his founding of the Longy School and the 
ideals of music training that likely informed his initial vision for the institution. Literature 
on the Longy School' s history exists, but this is written for the general population rather 
than the scholarly community. No other research was available to reveal a more 
thoughtful and objective assessment of the school ' s path to define itself. 
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Chapter Three: Methodology 
Historical Research and Theoretical Frameworks 
The focus of historical research has traditionally been the collection of data and 
the recording and interpreting of past events to determine how they may illuminate 
present events or portend the future. 123 Allen Britton argued that historical research is 
vital to the field of music education because studies of history can provide 
"understanding and wisdom to those who will be the leaders of our profession."124 
Gordon Cox argued that music education historians can play a powerful role in debates 
about the present and future of music education and that historical research must be 
responsive to the social, historical, ideological, and cultural contexts in which the 
teaching and learning take place. 125 Historical research, therefore, must attempt to solve 
problems in history. 
This study was guided by theoretical frameworks for historical research by 
Gordon Cox, 126 Roger Phelps, et al., 127 and George Heller and Bruce Wilson. 128 Research 
methodologies were based on the procedures outlined by Meredith Gall, et al., 129 while 
123 Roger Phelps, Ronald Sadoff, Edward Warburton, and Lawrence Ferrara, A Guide to Research 
in Music Education, 5th ed. (Lanham, MD: Scarecrow Press, 2005), 205. 
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primary and secondary source documents were examined using techniques proposed by 
Ian Hodder.130 
Method of Investigation 
The research for this study included a thorough examination of primary and 
secondary source documents, primarily from the Longy School Archive and available 
newspaper and journal articles. The archives of the Bakalar Music Library at the Longy 
School contain a wealth of information, although much of it was previously unstudied 
and uncataloged. The archive contains primary source documents from the Longy 
School's history, including correspondence from directors and faculty, minutes of board 
meetings, promotional publications, catalogs, photographs, and other miscellany. Many 
of the available documents in the archives of the Longy School are fragile and 
irreplaceable, so great care was taken during examination. Roy Rudolph, Director of the 
Bakalar Music Library at the Longy School, was a wonderful resource on the care and 
handling of the archival collection and was extremely gracious in providing access to 
materials. Access to some additional documents was obtained through generous support 
of current and former Longy School faculty and staff. Jean McBee Knox's book Longy 
School of Music: The First 75 Years helped to establish a timeline ofmuch ofthe 
school' s history, and many of the quotations and claims were substantiated through 
primary sources in the Longy School Archive. 
130 Ian Hodder, "The Interpretation of Documents and Material Culture," In Strategies of 
Qualitative Inquiry, eds. Norman Denzin and Yvonna Lincoln (Thousand Oaks, CA: Sage 
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Newspaper articles were an important source in providing contemporary reports 
on central figures of the Longy School, but it was understood that there is inevitably 
some bias in newspaper reporting. Paul Thompson noted, however, that while bias is 
often present in contemporary reporting, the use of newspaper articles to reconstruct the 
past without questioning this bias is common. 131 This may be in large part because 
uncovering possible bias or sources of distortion in older articles is difficult; it is hard to 
be fully aware of the bias of a particular journalist and the political or social bias of the 
newspaper owner or editor. 132 Correspondence also gave an invaluable glimpse into the 
thoughts of important figures, yet with the awareness of potential bias, in that even 
personal letters do not necessarily contain truthful reports or convey the actual feelings of 
the author. 133 
Internal and external criticism were used to assess the truth-value of source 
documents. These processes attempt to determine both the authenticity and credibility of 
source material. The first step is external criticism, where the researcher asks questions to 
determine whether a source is genuine or authentic. 134 These questions will include: 
1) Where was the item originally located? Where is it now? 2) Is the document an 
original or a copy? If it is a copy, where is the original? 3) What is the estimated age of 
the item? Does it appear to be old enough to be authentic? 4) Are there autographs or 
other identifications that will make the process of verification easier? 5) Is any 
handwriting consistent with other writings by the supposed author? 6) Are there any 
131 Thompson, The Voice of the Past: Oral History, 120. 
132 Thompson, The Voice of the Past: Oral History, 120. 
133 Thompson, The Voice ofthe Past: Oral History, 121. 
134 Phelps, et al. , A Guide to Research in Music Education, 225. 
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indications such as diaries or newspaper accounts that the item existed? 7) Is there any 
reason to believe that the item is a hoax?135 
Once authenticity has been established, there may still be inconsistencies or 
inaccuracies within a document. The item must then be examined through internal 
criticism, a process that seeks to understand the credibility and veracity of the item. 
Internal criticism requires the researcher to ask questions including: 1) Is the document 
consistent stylistically with other documents by the writer? Are there major 
inconsistencies? 2) Are there are any indications that the writer's reporting was 
inaccurate? How long after the actual events described was the item created? 3) Does the 
writer actually mean what is said? 4) Could this work have been written by someone else 
in the same style as the individual? 5) Is there any evidence to suggest that the writer was 
biased or prejudiced? 6) Is there evidence to corroborate the story? 136 
The technique of triangulation was used to apply further criticism to the gathered 
historical data. Triangulation is the process of obtaining information from multiple 
sources in order to corroborate findings. Triangulation was not always possible with 
documentation gathered in this study, especially in the case of minutes of internal 
meetings at the Longy School. A judgment was made, however, that official minutes 
would have an acceptable level of veracity due to the subsequent approval process of 
members in attendance at the meetings. 
As information was gathered and analyzed, it was organized both topically and 
chronologically while keeping a keen eye out for any items, quotations, or publications 
135 Phe\ps, eta\., A Guide to Research in Music Education, 225-226. 
136 Phelps, et al., A Guide to Research in Music Education, 230. 
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that related to the identity of the institution. Information was then analyzed in relation to 
the research questions guiding the study. These included: 1) What was Georges Longy's 
original vision for the Longy School, how did this evolve during his tenure as director, 
and how did this shape the future organizational identity ofthe institution? 2) Who were 
the primary figures that helped shape the focus and mission of the school, and what did 
each of these leaders envision as the direction, strategy, mission, and future for the 
institution? 3) What implicit and explicit strategic plans for the school have existed, and 
how have these related to the development of the Longy School's organizational identity? 
4) What were the major developments and changes in the curricula offered by the Longy 
School and what motivated these developments? 5) What were the perceptions of and 
expectations for the Longy School from both internal and external constituents? 
Limitations of the Study 
As with all historical research, this study was limited by the available source 
material. Other than concert announcements and reviews, the Longy School was only 
occasionally covered in local newspapers. The archive of the Longy School, in many 
ways due to its nature as an institutional archive, contains the "official" record of the 
school. This is heavily weighted toward the opinions of directors and board members 
from annual reports or the minutes of meetings. Even these sources do not always tell the 
whole story; the approved minutes may be edited and can never fully reflect the 
atmosphere or subtext in a meeting. In addition, minutes from more recent board 
meetings were not yet "declassified" and included in the archive. 
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The opinions of faculty members, students, or parents are, unfortunately, rarely 
acknowledged in the archive. Faculty members at the Longy School were always 
considered part-time and therefore lacked the institutional power or voice often found in 
full-time, tenured faculty. Occasional ad hoc faculty committees were formed, but there 
was no formal faculty governance structure in place for most of the Longy School's 
history. The fact that the Longy School only became a degree-granting institution in 1992 
meant that valuable reports from the ongoing accreditation process were only available 
for the latter years of the school. These accreditation reports include institutional self-
studies where joint faculty and administrative committees must reflect on various aspects 
of the institution and visitors' reports where experts provide an external perspective on 
the efforts of the institution. 
In order to incorporate some faculty and alumni context in my study, I had 
initially hoped to include interviews in my research. I soon realized that the combination 
of a charged political atmosphere of the school and my employment as a Longy School 
administrator made this pursuit challenging. Some faculty and alumni were reluctant to 
speak on-the-record about recent developments and some would only agree to meet with 
me at neutral, off-campus locations. I began to feel that my professional standing at the 
institution could be compromised by this line of inquiry. Simultaneously, I worried that 
the interviews would weight my research too heavily toward the recent history of the 
school. I chose to terminate the interview strategy and exclude any completed interviews 
as source material. I decided that relying solely on the available written sources would 
encourage a more equitable treatment of the eras of the Longy School. 
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Chapter Four: Georges Longy and the Early Years of the Longy School, 1915-25 
A Tragedy at Sea 
Georges Longy came to Boston to become the principal oboist in the Boston 
Symphony Orchestra in 1898, following the premature death of principal oboe Albert 
Weiss in the sinking of the French steamship La Bourgogne. 137 Weiss perished along 
with fellow Boston Symphony Orchestra clarinetist Leon Portau and flutist Leon Jacquet 
in a notable maritime disaster on July 4, 1898. 138 The orchestra was shocked by the loss 
of three musicians but needed replacements for the beginning of the fall season. Major 
Henry Higginson, the founder of the Boston Symphony Orchestra and its primary 
benefactor, wanted to find replacements quickly and asked his contact in Paris to send the 
best oboe player available. 139 
Georges Longy 
Gustav Georges Leopold Longy was 30 years old at the time of his appointment 
to the Boston Symphony Orchestra. Born on August 29, 1868, in Abbeville, France, at 39 
de larue Saint-Vulfran, Georges began studying violin at the age of five and soon learned 
to play the piano. After hearing a local musician play the oboe, he became enamored with 
the tone ofthe instrument and took it up. 140 At the age of 14, Longy began studying at the 
137 Gudell, "Georges Longy, 21. 
138 
"La Bourgogne Sinks at Sea," New York Times, July 7, 1898. 
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Paris Conservatoire with Georges Gillet. Longy won the Premier Prix, the conservatoire ' s 
highest honor, in 1886,141 and he immediately joined the famous Lamoureaux Orchestra. 
He later was a member of the Opera Comique Orchestra and a solo oboist with the 
Colonne Orchestra. 142 Shortly before leaving Paris, Longy had reestablished the chamber 
wind ensemble Societe de Musique de Chambre pour Instruments a Vent. 143 
Longy arrived in Boston as one of the first French members of the German-
dominated Boston Symphony Orchestra under Wilhelm Gericke; the German influence 
was so prevalent that rehearsals were even conducted in German. 144 The orchestra 
programmed French repertoire infrequently, and contemporary French composers were 
barely known to concert-goers in Boston. 145 
Longy quickly established himself as a leader in Boston' s classical scene, forming 
a professional wind ensemble known as the Longy Club and conducting the Boston 
Orchestral Club, the Boston Musical Association, the Cecilia Society, and the 
MacDowell Club Orchestra and Chorus, in addition to his duties with the Boston 
Symphony Orchestra. Through his conducting and chamber music ensembles, Longy also 
introduced a significant amount of the French repertoire to Boston, including works by 
Debussy, Saint-Saens, Bizet, Faure, and Berlioz. 146 
Reviewers immediately lauded his playing: 
Mr. Longy played the oboe part with great skill, wonderful beauty of tone and 
14 1 Gudell, "Georges Longy," 9. 
142 Powers, "Lays Aside Oboe; Picks Up Hoe," B 11 . 
143 Barbara Jeskalian, "Georges Longy," The Double Reed 13/2 (1990). 
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remarkable technical accuracy. In the charming first movement [of the Mozart 
Oboe Quartet in F major] his tone was always blended with the strings and was 
never obtrusive, and his playing of the adagio was beautiful in its expressiveness 
and artistic attention to the lights and shades. His playing met with instant favor, 
and he was remanded several times by the delighted audience. 147 
The New York Times called Longy "a virtuoso of the very first rank ... in tone, in 
technic, in lovely cantilena, in delicate gradation of tone, and in musical spirit his 
performance was that of a master." 148 He was noted for "his lovely tone and perfect 
technique . . .in his hands the oboe can be made to do anything within the capabilities of 
the instrument."149 The New York Times called Longy "an artist of incomparable style 
and finesse," 150 and exclaimed: 
Mr. Longy' s playing was a beautiful exposition of art in the unerring technique of 
his instrument, the lovely tone and its exquisite modulation, the long and 
expressive phrasing, the thorough understanding and sympathy with the style of 
music, the poise and repose that he displayed in it. It was a performance that 
might have taught much to other musical artists, workers in other mediums, even 
singers, as to the refmements and beauties that they might profitably 
. 151 
appropnate. 
Music critic Philip Hale wrote of Longy: "Here is a true artist, a great artist, 
master of technic and taste, who sings on his oboe with a purity and beauty of phrasing 
that any soprano of the very first rank might envy: an oboist of international reputation, 
who surrounds himself with worthy colleagues." 152 It was even reported that Longy had 
transfixed violinist Fritz Kreisler in a performance of the Brahms violin concerto by 
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Kreisler and the Boston Symphony Orchestra: 
Early in the slow movement the extended passage for oboe was played by 
Georges Longy with that technical mastery, loveliness of tone and beauty of 
phrasing which had given him his rank as the greatest of all oboists. During the 
playing of this passage Mr. Kreisler turned to look at the oboist, and, captivated 
by the perfection of Mr. Longy' s great art, became so absorbed that he missed his 
entrance. 153 
Longy gained similar acclaim for his conducting. The first ensemble that he led 
was the Orchestral Club, a group of amateurs founded and supported by residents of 
Boston' s Back Bay neighborhood. Longy conducted his first concert with the Orchestral 
Club in February 1900, and by 1901 Philip Hale noted that Longy was "an excellent 
conductor, one that may well be tempted to devote himself exclusively to this branch of 
the art. Hale continued: 
For he [Longy] has natural qualities that are never acquired even by patience and 
bitter experience. He is passionate, yet a master of himself. He is a drill master, 
yet full of poetic feeling. He is as a centurion, yet is he affectionately obeyed. And 
the players under him catch his enthusiasm as well as profit technically by his 
instruction. 154 
Longy led the Orchestral Club for 14 years and gave the Boston premieres of 
more than 50 works by composers including Berlioz, Bizet, Debussy, Faure, Massenet, 
Mussorgsky, and Saint-Saens. His interpretations were lauded as "elastic, full of life, 
highly appreciative of each composer' s marmer of speech and individuality of 
expression." 155 Another report claimed, "musical thoroughness and Georges Longy are 
synonymous. Possessed with a keen insight into the spirit of the French composers, he 
153 
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ably interprets their music with unfailing effectiveness." 156 On April1, 1902, Longy 
conducted the American premiere of Debussy's Prelude to the Afternoon of a Faun, a 
piece he had performed with the Colonne Orchestra in Paris in 1895.157 Longy also 
conducted the MacDowell Club, an orchestral association similar to the Orchestral Club, 
from 1915 to 1925. 158 
Longy had an important impact on Boston' s chamber music offerings as well. In 
1900, he founded the Longy Club, a chamber ensemble initially comprised of five 
woodwind players from the Boston Symphony Orchestra along with a pianist. 159 A 
woodwind chamber group was a novelty in Boston, yet the Longy Club quickly gained a 
following. They programmed works of contemporary French composers and lesser-
known chamber works by Bach, Mozart, and others. 
The Longy Club performed for 20 seasons and grew to include 10 members. The 
ensemble premiered Debussy's Rhapsody for Clarinet and Piano and Sonata for Flute, 
Viola, and Harp and gave the American premiere of Richard Strauss' s Suite in B Flat for 
Thirteen Instruments. The Longy Club helped to increase performance opportunities for 
American woodwinds and made the oboe a more widely accepted solo instrument. 160 
Longy frequently earned praised for his "special talent for finding interesting and 
edifying music of which the public knows practically nothing, so that his programmes 
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.d . . 11 1 " 161 prov1 e mstruct10n as we as p easure. 
Longy was fortunate to have the support and admiration of some important 
Boston music patrons, most notably Elise Hall. At the age of 4 7, Hall took up saxophone 
as an attempted remedy for growing hearing loss. Her husband, surgeon Richard J. Hall, 
had suggested that a wind instrument could help blow out the tubes in her ears. 162 Elise 
Hall studied saxophone with Georges Longy for a number of years and became an 
accomplished player. She frequently traveled to France in the summer to live next door to 
Longy to continue daily lessons. 163 Hall commissioned Longy and a number of his 
colleagues, including Claude Debussy and Vincent d' Indy, to write pieces for her, and 
her concerts often included the premiere of at least one new work. 164 Hall was also the 
primary patron of and frequent soloist with the Longy-led Orchestral Club. 165 
In 1919, Georges Longy founded the Boston Musical Association to promote the 
works of contemporary composers. The organization programmed a variety of French 
repertoire and at least one new work by an American composer for each performance. 166 
It was through these concerts that many young composers and musicians, including 
Walter Piston, received exposure to modem French compositional styles.167 
Longy's promotion of French music benefitted from the outbreak of World War I, 
which saw the rise of anti-German sentiment. 168 This affected the Boston music scene, 
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especially when Karl Muck was removed as conductor of the Boston Symphony 
Orchestra in 1918, arrested on bogus charges, and deported during the anti-German 
hysteria. 169 French conductors then took the baton of the Boston Symphony Orchestra, 
starting with Henri Rabaud in 1918 followed by Pierre Monteux from 1919 to 1924. 170 
The Seeds of a School 
In 1914, Longy' s daughter Renee returned to Boston from her studies in France to 
teach rhythmic gymnastics- also known as Eurhythmics- at the New England 
Conservatory ofMusic. 171 Renee was born in Paris and had studied piano, oboe, and 
solfege with her father beginning at the age of four .172 She entered the Paris 
Conservatoire at the age of 13 where she studied with Berthe Grosjean, Maurice 
Dumesnil, and Alfredo Casella and received Eurhythmics training from Jean d'Udine, a 
disciple of Emile Jaques-Dalcroze. 173 She became an accomplished pianist, winning first 
prize in the "Cours Pianistique P.S. Berard" piano competition at the age of 15 and later 
performing frequently with her father and numerous other musicians. 174 
Renee had gone to France for advanced musical studies primarily because no 
equivalent training was possible in the United States. Some advanced music schools had 
been established in a wave of music education enthusiasm in the second half of the 
American music (Cambridge, MA: Harvard University Press), 1946, 9. 
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nineteenth century: Peabody Institute in Baltimore (1857), Oberlin in Ohio (1865), New 
England Conservatory in Boston (1867), Boston Conservatory (1867), Dana's Musical 
Institute in Ohio (1869), Boston University School of Music (1872), and National 
Conservatory in New York (1885). Yet these schools were dominated by a Germanic 
approach to music education. 175 While students developed adequate instrumental 
technique, they lacked the "authentic musicianship" which Georges Longy believed only 
came from thorough training in the French "fixed do" solfege method. 176 
Longy therefore began to consider establishing his own school based on his 
principles. 177 In 1915, Longy spent the summer in Medfield, Massachusetts, at the home 
of Boston Symphony Orchestra colleague, Charles Loeffler. 178 While Longy typically 
summered in France, his home was very close to the frontlines of World War I, so he 
sought refuge from the summer heat of the city with Loeffler instead. 
Loeffler was a celebrated violinist who was a member of the Boston Symphony 
Orchestra for 21 years. He resigned this position in 1903 to concentrate fully on 
composition.179 Loeffler was born near Berlin but later developed strong anti-German 
sentiments after his father was arrested by Prussian authorities for political activities and 
subsequently died of a stroke while in prison. Loeffler chose to embrace French culture 
and music, going so far as to claim to be from Alsace rather than Berlin. He was thus 
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drawn to Georges Longy's French manners and tastes. 180 They shared many musical 
views and discussed specific plans for the founding of a school in the small European 
conservatory model. The underlying goal would be to provide a "thoroughness of music 
training," not just to train polished performers. 181 
Longy and Loeffler were at the forefront of an enormous expansion of advanced 
musical training options in the United States. Between 1915 and 1924, numerous music 
schools were founded: Longy School (1915), Mannes School (1916), San Francisco 
Conservatory (1917), Manhattan School (1918), Cleveland Institute (1920), Westminster 
Choir College (1920), Hartt School (1920), Eastman School (1921), and Curtis Institute 
(1924). In 1923, the Institute ofMusical Arts in New York (1905) received a $23 million 
gift from the Juilliard Foundation and transformed into the Juilliard School. 182 While a 
fortunate few of these institutions, namely Juilliard, Curtis, and Eastman, were founded 
with significant endowments from a single philanthropist, the remainder would have to 
primarily rely on tuition income and fluctuating philanthropic contributions. 
Opening the Doors of the Longy School 
On October 1, 1915, the Longy School ofMusic opened in Georges Longy' s 
residence at 103 Hemenway Street, Boston, just two blocks from Symphony Hall. The 
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school aspired to teach music in a "correct, thorough, scientific manner." 183 It was 
modeled after the Paris Conservatoire which admitted students only by rigorous 
competitive examination. 184 The nascent Longy School could not immediately establish 
the same admission requirement, but it still demanded a serious commitment from its first 
students. 185 
Because of the high standards to which Georges Longy aspired, he did not 
envision a large enrollment for the school. The school was also housed in Longy's 
apartment, making space quite limited. He did, however, develop a broad curriculum that 
included courses in solfege, piano, oboe, Dalcroze Eurhythmics, 186 singing, song 
coaching, vocal ensemble, wind and string ensembles, and French. 187 The early years of 
the school were primarily a family affair; the faculty was comprised ofLongy, his 
daughter Renee, and his wife Marie, along with a few colleagues from the Boston 
Symphony Orchestra. 188 Renee soon left her teaching position at the New England 
Conservatory to devote herself fully to the Longy School. 189 
Solfege was at the heart of the curriculum and considered by Longy to be "the 
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basis of all serious music education." 190 It encompassed the practical and theoretical 
fundamentals of music as taught at the Paris Conservatoire -the French system had a 
"fixed do" which was considered easier for children to learn than "movable do." Longy' s 
approach to solfege aspired to train musicians to "listen with the eye and see with the 
ear," emphasizing that music is sound, not just the correct placement of a bow on a 
string. 191 
The rigorous solfege curriculum required two or three years for completion, and 
the demanding admission requirements limited the number of students. The first 
graduating class in 1917 only had six students, five of whom were violin pupils of 
Loeffler. 192 For graduates to earn the medal in solfege, they had to demonstrate sight-
reading in seven clefs, transposition at sight, and "rhythmic development." Other 
graduates earned the solfege diploma for theory and memory exercises, sight-reading in 
fi 1 f: do 0 d o 0 0 193 1ve c e s, 1ctat10n, an tempi recogrutwn. 
Many years later, Archibald Davison reflected on the early days of the school: 
Whenever I enter the doors of this institution my mind immediately turns back to 
the very first days of its life; to its beginnings in Mr. Longy' s apartment on 
Hemenway Street in Boston where instruction was given, and where a small 
group of enthusiastic believers in Mr. Longy' s ideals met frequently- almost 
always, it seemed to me, to discuss financial ways and means of keeping the 
infant project alive. Mr. Longy and his daughter were pioneers, and not many 
students in those days were willing to submit to disciplines more rigorous than 
those generally required in other schools of music. More than once as I 
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approached his apartment house, wondering if the School could remain solvent 
one more month, I would see Mr. Longy ushering out once and for all some 
student who had neglected to do his work. That the School was able to survive 
was owing not only to the idealism of its founders and supporters, but also to that 
of the teachers who gave generously of their time and knowledge to insure a high 
d d f . . 194 stan ar o mstructwn. 
Growth, Expansion, and a "New Plan" 
In 1919, the Longy family expanded through the marriage of Renee to cellist 
Georges Miquelle, who thenjoined the faculty of the school. Miquelle had earned the 
first prize in solfeggio from the Lille Conservatoire at age 13 and then earned the first 
prize in cello performance the following year. 195 He went to the Paris Conservatoire and 
won the Premier Prix for cello in 1914 but was drafted into the French Army in March of 
1915. Wounded through gassing and shell shock at the Battle of Verdun in 1916, 
Miquelle endured a long period of recovery. 196 He came to Boston in 1918 while on tour 
with the French Military Band. Miquelle joined the Boston Symphony that same year but 
left the orchestra after only two seasons to focus on chamber music and teaching. 197 
The Longy School added children' s solfege classes in 1920 believing that this 
method should be "the preliminary musical study insisted upon for children." 198 Young 
students could begin Eurhythmics classes at age four and solfege at age seven. This 
expansion into courses for children would have long-lasting effects on the identity of the 
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school. In 1921 , the school decided to support the study of children who showed promise 
by offering three local children full scholarships, but only after gauging their potential 
through a 14-hour course in solfege and Eurhythmics. 
The faculty soon expanded to meet growing enrollment, with Albert Sherman, the 
first male graduate of the Longy School (solfeggio medal in 1920 and harmony laureate 
in 1924), joining as a harmony and solfege teacher and librarian.199 Stuart Mason of 
Harvard also joined the faculty to teach harmony, counterpoint, and composition. Longy 
began employing more of his colleagues from the Boston Symphony Orchestra as 
instructors, adding study in harp, clarinet, saxophone, trumpet, trombone, and tuba to the 
school' s offerings. 200 
The success and growth of the school prompted plans for expansion, and the 
Longy School opened a second branch in Providence, Rhode Island, in 1922.201 With this 
success, Longy dreamed of a "new plan" where free instruction could be offered to 
advanced students, with scholarships awarded based on competitive examinations similar 
to the entrance requirements of the Paris Conservatoire. The students would then receive 
a "complete musical education at the Longy School."202 Longy planned to support this 
through scholarship fundraising from private donors, and he assembled an organizing 
committee of 23 prominent musicians, educators, and arts patrons to endorse this plan, 
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with members including Pablo Casals, Georges Enesco, Charles Loeffler, Walter 
Damrosch, and Fritz Kreisler.203 Although Longy told potential donors of his goal for a 
generous number of scholarships, he was never able to raise the money to support this 
VISIOn. 
Retirement 
In 1925, Serge Koussevitzky replaced Pierre Monteux as conductor of the Boston 
Symphony Orchestra. Despite Koussevitzky's early praise ofLongy's beautiful tone and 
his stature in the orchestra as "the greatest oboist of his time,"204 the two men had 
fundamental disagreements regarding musical interpretation. As a result, Longy surprised 
the Boston musical community with the announcement of his retirement at the age of 
56.205 Despite any conflicts, Koussevitzky took time at Longy's final performance to 
honor him: 
Just before intermission the conductor took occasion to show his esteem for 
Georges Longy, the veteran first oboe player, who is retiring from the orchestra, 
by walking over to him and shaking his hand. Orchestra and audience rose to their 
feet and applauded long and loudly. Mr. Longy had given the best years of his life 
to the orchestra, and in addition has played a notable foart in the musical life of the 
city. This public tribute to him was wholly deserved. 06 
The planned graduation ceremony and 1Oth anniversary celebration at the Longy 
School thus became a farewell tribute. More than 100 colleagues and friends presented 
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Longy with a leather-bound book of admirations and reflections. The Boston Globe 
reported that, "Mr. Longy, in response to the honors showered upon him, said only that 
his heart was too full to permit him to speak the many things he wanted to say."207 Philip 
Hale summed up Longy's career by saying that "he played a leading part in the musical 
life of Boston for nearly 25 years. "208 
Georges Longy moved back to his small farm named "Le Comemuse" or "The 
Bagpipes" in the French village of Mariuel-Caubert, not far from his hometown of 
Abbeville. The farm had been a gift from long-time patron Elise Hall, and Longy settled 
into a quiet life of raising rabbits, fishing, taking walks, entertaining the occasional 
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Chapter Five: Renee Longy, 1925-1926, and Minna Holl, 1926-1940 
New Directions 
With Longy's retirement, the Providence branch closed, and the school 
consolidated to its original location in Boston. Renee Longy-Miquelle took charge of the 
institution and tried to continue the legacy of her father, but "her strengths were those of 
a teacher, not a manager."210 After only a year as director, Renee left for a solfege 
teaching position at the Curtis Institute in Philadelphia, an all-scholarship school similar 
to the "new plan" ofwhich Georges Longy had dreamed.211 Renee would teach at Curtis 
from 1926-1943, where she instructed numerous musical luminaries including Leonard 
Bemstein? 12 She later taught at the Peabody Institute, the University of Miami, and the 
Juilliard School. Students and colleagues remembered her as a stem but brilliant teacher 
throughout a 65-year career.213 
Minna Franziska Holl, a Longy School graduate who had served as Renee Longy-
Miquelle's assistant for a year, assumed leadership in 1926. Holl was a native of 
Worcester, Massachusetts, who had completed the solfege course in 1925. She had taught 
in Worcester and Boston and had a special interest in teaching solfege to children: "The 
Longy School desires to have this (solfege) understanding of music become a part of the 
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This emphasis on solfege and musicianship drew a young Elliott Carter to the 
Longy School in 1927; Carter studied solfege with Hans Ebell, piano with Newton Swift, 
and oboe with Louis Speyer.215 Carter had been studying at Harvard but felt that the 
program there lacked practical training in music: 
The Harvard music department always had a fundamental problem, and that is, 
you get these students who are so intelligent, so cultivated, who know about 
music, but they have no musical training. That' s why I went to study at the Longy 
School, because I didn' t have ear training; and I learned a lot there that I never 
would have learned at Harvard."216 
Minna Holl set out to organize the school more formally rather than have all of 
the responsibilities fall to the director. She created an Advisory Board with Archibald 
Davison, a Harvard professor, as chair.217 Through this group, Holl began to attempt to 
raise money to support the school, as the institution had been relying on tuition income to 
attempt to break even each year. 
Holl sent out the first Longy School fundraising letter on October 19, 1929, only 
ten days prior to the stock market crash and the beginning ofthe Great Depression.2 18 
This unfortunate timing resulted in few donations. In December 1929, Georges Longy 
sent Minna Holl a brief letter from France and addressed her efforts: 
I send you and the School my best wishes for a successful year, hoping you will 
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succeed in carrying your plan to raise money, but unfortunately I know it is very 
hard and difficult. It is a pity that the people do not understand more the 
seriousness and the goodness of the instruction of the school. Well, we did our 
best and certainly you did the same. Our conscience is clear. 219 
Longy could only offer sympathy and had little hope for the future of the Longy School, 
especially at the dawn of the Depression. 
At the beginning of 1930, then, the school's future seemed in doubt. Holl claimed 
that it was "impossible to create any real atmosphere of a Music School," with the school 
still located in the cramped quarters of the former Longy family apartment on Hemenway 
Street.220 There were only six faculty members listed in 1929, after having 18 in 1920.221 
In addition, news arrived from France that Georges Longy had died on March 29, 1930. 
Claude Miquelle, Longy' s five-year-old grandson, was taking a morning walk around the 
farm with Longy when he collapsed and died?22 
The school held a memorial concert at Jordan Hall on November 3, 1930. 
Members of the "honorary committee" who sent messages to pay their respects to Longy 
included Maurice Ravel, Ignacy Paderewski, Pierre Monteux, Henri Rabaud, Pablo 
Casals, Fritz Kreisler, Ottorino Respighi, and Serge Koussevitzky. Music critic Olin 
Downes provided the eulogy, stating that "Mr. Longy probably influenced the musical 
life of Boston more than any other man."223 Longy was noted as "a man whose 
achievements were many, whose helping hand and severe though kindly criticism proved 
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invaluable to innumerable young musicians, and who carried his honors with simple 
dignity."224 He "had won for himself an exceptionally honored place in esteem of those 
who knew him and worked with him" and was praised "not only as a performer of rare 
ability, but also for the services he rendered to music in Boston."225 The Boston Globe 
further remembered Longy's tireless support of young musicians: 
But for many the most important side of his fame was the unique reputation he 
earned for friendly help to musicians. Mr. Longy was one ofthe busiest musicians 
who ever lived in Boston- or elsewhere. But he always managed to fmd time to 
extend a helping hand opportunely to an extraordinarily long list of musicians ... If 
there was ever a friend of all the musical world, that was Georges Longy. 226 
Moving to Cambridge 
In May of 1930, Holl convened meetings to discuss the future of the school. 
Archibald Davison felt that "it would be a 'calamity' if after all these years of effort the 
school should go under."227 Davison felt that the school needed to become more widely 
known, but agreed with Holl that "unless the school moved to a more advantageous place 
it would die."228 Elizabeth Parker, a prominent arts patron and violinist in the Orchestral 
Club, became the chair of a new Executive Committee, co-existing with the Advisory 
Board, which had relocation as the main goal. 
Cambridge, just on the other side of the Charles River from Boston, appeared to 
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be a good choice to many on the board, especially since there was no established music 
school there?29 Some classes had already started in the Harvard Square area at the home 
of Constance H. Hall at 39 Garden Street; Harvard and Radcliffe students had found the 
trip over to the Boston location "tedious and time consuming."230 
After a search, the Executive Committee decided to lease a wooden-frame house 
at 44 Church Street in Cambridge. "It was by no means suitable or adequate but it was the 
best that was offered at the time. It was small, small teaching and office space, small coat 
room, small everything, not too light, not too airy but possible withal, and into it moved 
the school with its 66 students."23 1 The new location was considered a "great 
improvement on the old premises in Boston ... impressing the students as being a real 
School and awakening their enthusiasm for study."232 Many Cambridge residents 
embraced the new school and donated furniture, rugs, clocks, and pianos to complete the 
teaching studios. 
Enrollment grew- 94 students in 1931 , 106 students in 1932, 119 students in 
1933- even while the country was gripped by the Great Depression.233 Plans were 
underway for developing an orchestra, a chorus, and a library.234 Yves Chardon started a 
Professional Department by bringing in promising young pianist and composer Arthur 
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Berger on a full scholarship.235 There was even some cautious optimism about 
fundraising and the future; at a joint meeting of the Executive and Advisory Committees 
in December 1930, Archibald Davison claimed that the "the Longy School should aim to 
arrive at a point where it is without flaw."236 
Expenses were mounting, however, and tuition income, with prices kept low due 
to the dismal economic climate, could not meet the rising costs. In March 1931, Elizabeth 
Parker suggested that a separate Board of Trustees be established to oversee fmancial 
matters. By June, William Phillips, Edward M. Pickman, and Mrs. Edward Thaw had 
accepted trustee positions. Together with Parker and Holl, they had the first Board of 
Trustees meeting on June 18, 1931, selecting Parker as chair. 237 She would serve as chair 
of both the Board of Trustees and the Executive Committee for the next eight years. 
A New Vision 
One of the main concerns at the initial trustees' meetings was sustainability for 
the future. Archibald Davison believed that "eventually this school should not be merely 
a local institution, but one that should have nation-wide recognition."238 Davison asserted 
that: 
Mr. Longy's idea for the school was to have a School of Music based on the plan 
of the Paris Conservatory. In order to carry out such an idea it would be necessary 
235 Arthur Berger and Jane Coppock, "A Conversation with Arthur Berger," Perspectives of New 
Music, 17/1 (1978): 51. 
236 
"Minutes of the Joint Meeting of the Advisory Board and Executive Committee," December 
10, 1930, Longy School Archive in Bakalar Music Library, Cambridge, MA. 
237 Minutes ofthe Longy School Board ofTrustees Meeting, June 18, 1931, Container 3, Longy 
School Archive in Bakalar Music Library, Cambridge, MA. 
238 
"Minutes of the Meeting of the Executive Committee," June I 0, 1931, Longy School Archive 
in Bakalar Music Library, Cambridge, MA. 
62 
in the future to make a division in the school, having one department of study to a 
certain point, and an advanced course which would be for the training of the 
+'. • 1 . . 239 pro1esswna musician. 
Davison's plan was that the current Longy School would become the preparatory division 
of this larger institution and a new graduate school would be established for aspiring 
professional musicians, with admission determined by rigorous examination. The trustees 
believed that this would be "a tremendous incentive to the development of the school" 
and a continuation ofLongy's plan to model the school after the Paris Conservatoire.240 
Despite economic uncertainty, the school had an accomplished and loyal faculty 
in the early 1930s. Three faculty members, Minna Holl, Albert Sherman, and Doris 
Morrison, were Longy School graduates, and the faculty included pianists Frederic 
Tillotson and Leonard Shure in addition to cellist Yves Chardon. Walter Piston, assistant 
music professor at Harvard, joined the faculty and Advisory Board in 1931. Morale at the 
school was high, and the rigorous standards were a source of pride. It therefore felt 
inevitable that the reputation of the school would widen and that more students would 
seek out further studies at the Longy School.241 
The Longy School of Music officially incorporated as a nonprofit institution in 
1932, taking a significant step forward from its roots as a family business that relied so 
heavily on the efforts of the director.242 Soon members of the Advisory Board, including 
Yves Chardon, Walter Piston, and Archibald Davison, sought to significantly broaden the 
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Longy School' s reputation by seeking an affiliation with the Paris Conservatoire. Their 
hopes were quickly dampened by the Conservatoire's director, Henri Rabaud; in an 
October 1933 letter, Rabaud explained that as a state institution the Conservatoire was 
unable to affiliate with "une ecole libre" (an independent school) like the Longy School. 
He asked how he would be able to oversee standards at a school so far away and also 
questioned the validity of one of the Paris Conservatoire credentials claimed by a Longy 
School faculty member: 
Dans la notice que m'avez remise, plusieurs professeurs sont presentes au public 
cornrne premiers prix du Conservatoire. Et cependant l'un d'entre eux ne figure 
pas sur les controles du Conservatoire, ce qui prouverait qu'il n'a jarnais ete ler 
prix, ni meme jamais eleve. 
(In the material [about the Longy School] that I have been given, many of the 
teachers are listed as having received the first prize at the [Paris] Conservatoire. 
And yet one of the teachers is not even listed in the records of the Conservatoire, 
proving he has never received first prize, or never even [placed] high. )243 
Two months later, the school proposed an association with l'Ecole Normale de 
Musique de Paris. In 1934, l'Ecole Normale agreed to admit Longy School graduates for 
master classes including the "Cours d'Interpretation pour Artistes et Virtuoses" 
(Interpretation Course for Artists and Virtuosos) and allow them to work toward a special 
diploma awarded by the Ministere de !' Instruction Publique (Ministry of Public 
Education).244 This was a step toward the desired professional graduate department and 
looked impressive, but it was expensive and inconvenient and few Longy School 
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graduates actually went to Paris to participate in the program?45 Yves Chardon, head of 
the new Professional Department, was disappointed that l'Ecole Normale did not offer its 
own diploma to Longy School students. Nevertheless, the Longy School was the only 
American school at the time to have an affiliation with l'Ecole Normale.246 
By the mid-1930s, the faculty list included 13 members ofthe Boston Symphony 
Orchestra and 10 graduates of the Paris Conservatoire. Other notable faculty of this era 
included acclaimed organist E. Power Biggs and composer and musicologist Hubert 
Lamb.247 Despite the strong faculty, the Advisory Board felt that "at present the School 
has high standards and fine teachers but is not a school that in itself has an outstanding 
something that would draw students other than those in its immediate vicinity."248 The 
Advisory Board advocated for the creation of a "President" position, to be filled by a 
widely-known musician, and saw a need for "building up the faculty with sufficient funds 
to retain teachers on a salary basis."249 Most importantly, the Advisory Board asserted 
that: 
A decision should be reached as to whether the main interest of the School is in 
the professional musician of exceptional instrumental talent or in a musical 
education so outstanding that it meets the need of the amateur musician and is at 
the same time a stepping stone for the foundation upon which a professional 
musician should build and then go forward. 250 
Beginning in the fall of 1935, Radcliffe College offered the option for its students 
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to prolong their undergraduate work to simultaneously pursue the Longy School Senior 
Diploma. This allowed Radcliffe students to earn both a bachelor' s degree from Radcliffe 
and a Longy School diploma in six years of study? 5 1 Harvard would follow suit in 1942, 
allowing its students to participate in a similar correlation plan. 252 
These programs helped to bridge a divide between college-level music training 
that many conservatories were beginning to provide and the high level of professional 
training to which the Longy School aspired. The Advisory Board explained that it had 
"long been against the giving of degrees, which would combine academic education with 
music education within a four year period. Either the music suffers or the educational 
subjects are sacrificed."253 Similar conservatories in Boston were changing; the New 
England Conservatory added the Bachelor of Music degree in 1925, and the Boston 
Conservatory added the Bachelor of Music degree in 1938. Even the short-lived Malkin 
Conservatory (1933-1943), founded in the Paris Conservatoire model by Boston 
Symphony Orchestra cellist Joseph Malkin, received authorization to grant the Bachelor 
of Music degree in 1938.254 Yet while these nearby schools adapted to the changing 
standards of music training in higher education, the Longy School chose to remain static. 
The Advisory Board explained its position further: 
Many students who are going into the teaching field have a splendid education 
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along musical lines, but have not sufficient general education to give them the 
cultural side of life that a good teacher should have. On the other hand, the 
colleges in developing to the highest possible degree the academic and cultural 
education in its four-year college course have had to neglect the practical side of 
music study and they are graduating students who have had to delay the study of 
an instrument for four years, because of lack of time. It is right in many instances 
that college work and practical music study should coincide, but it is not possible 
hi full "thin ~ 0 d 255 to carry t s out success y Wl a 10ur-year peno . 
TI1e Advisory Board also felt that the Longy School should no longer "keep the 
idea of its being French and having French teachers."256 This signaled a shift perceived 
internal identity and allowed the school to broaden its offerings and seek new directions. 
An affiliation with Harvard was pursued, but Walter Piston reported that many at Harvard 
objected to the idea, "mainly because of its coming from an outside source," and that 
others felt that the Longy School was being "too aggressive as to its own ends. "257 
Finding a Permanent Home 
In 1936, it became obvious that it was time to move again, as the current building 
on Church Street had become "congested to the bursting point."258 Enrollment had 
increased to 265 students, and it had already become necessary to rent studio space in 
three locations outside of the main building?59 The lease was set to expire June 30, 193 7, 
so the trustees and Executive Committee agreed to look for a new home. Fourteen 
255 
"Report of progress of the Longy School and its plans for the coming year," May 14, 1936, 
Container 3, Longy School Archive in Bakalar Music Library, Cambridge, MA. 
256 Minutes ofthe Longy School Advisory Board Meeting, November 26, 1935, Container 3, 
Longy School Archive in Bakalar Music Library, Cambridge, MA. 
257 
"Mr. Piston' s report on the progress of correlation with Harvard," May 15, 1936, Container 3, 
Longy School Archive in Bakalar Music Library, Cambridge, MA. 
258 
"A problem and an opportunity," 1936, Container 3, Longy School Archive in Bakalar Music 
Library, Cambridge, MA. 
259 
"The Longy School of Music and its future," 1936, Container 3, Longy School Archive in 
Bakalar Music Library, Cambridge, MA. 
67 
properties were explored, but most were inadequate to meet the school ' s needs and leave 
room for further expansion.260 The first property that seemed suitable was a house at 10 
Kirkland Place in Cambridge, an excellent location but a property that needed significant 
work.Z61 A campaign was launched to raise an initial $40,000 toward the purchase. 
Then the Abbot House at One Fallen Street in Cambridge also went on the 
market. This "massive stone structure" with "noble proportions and a majestic staircase" 
was located halfway between the Radcliffe College Yard and the Radcliffe dormitory 
quadrangle.262 The size, beauty, and location of the Abbot House made it the "ideal 
permanent educational plant" for the school.263 
Constructed on the site of the old Cambridge Arsenal, the Abbot House was a 
granite building in the Richardsonian Romanesque style. It had been built in 1889 for 
railroad executive Edwin Hale Abbot, president of the Wisconsin Central Company.264 
Abbot commissioned the firm of Longfellow, Alden, and Harlow, the same group that 
had designed the Cambridge City Hall, to design the house. 265 Abbot specified that the 
house should be fireproof, so it was designed with self-supporting masonry walls more 
than a foot thick. It was the frrst stone house in Cambridge and had a steel-trussed roof 
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covered with thick, red California tiles.Z66 
Abbot's son, Edwin Abbot Jr. , inherited the property in 1930 and continued to 
maintain the house. By 1937, the six granite chimneys, the roof, and the plumbing were 
still in excellent condition, and the furnace had been replaced only four years prior. The 
property was listed at $75,000, but Abbot Jr. agreed to sell it to the Longy School for 
$65,000.267 
While this price was a bargain for the solidly constructed and elegant mansion, it 
was still an enormous expense for the small Longy School. Breaking with previous 
policy, the board decided to hire a New York consulting firm, Tamblyn and Brown, to 
help organize a fundraising campaign.Z68 The Endowment Fund Campaign aimed to raise 
$97,000 for the purchase ofthe new building and the establishment of a small scholarship 
endowment. A kickoff event was held in October 193 7 at the Hotel Continental next door 
to the Abbot House, with speeches by guests Olga Samaroff and David Mannes.269 
Sympathetic articles in the Boston Herald Tribune publicized the campaign and gave 
updates on donations. A $10,000 donation in March 1938 brought the total to $48,630, 
and by February 1939 a total of$62,551 had been raised.270 
The school moved into the Abbot House during the December vacation of 1937, 
with students and faculty pitching in. "At first we could do nothing but wander around 
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and admire ourselves and pat each other on the back, but we soon recovered from this 
and settled down to business."271 Theodore Hewitt, violinist, conductor, and Longy 
School alumnus, remembers that during the move he got a frantic phone call from faculty 
member George Faulkner, who had discovered a huge wine cellar in the basement. 
Fearing that the wines were doomed due to Minna Boll's opposition to alcohol, Hewitt 
and a few fellow students helped Faulkner move the vast wine collection to his home in 
L . h . 272 exmgton t at evenmg. 
Settling In 
With a permanent home in an impressive facility, the school now set out to build a 
wider reputation. Several new faculty members were hired to meet increasing demand for 
study at the Longy School. Olga A verino, an acclaimed soprano from Russia who was a 
frequent soloist with the Boston Symphony Orchestra and an acclaimed recitalist, began 
teaching at the Longy School in 1938 and became a fixture at the school for five 
decades.Z73 The piano faculty added Berta Jahn-Beer, David Bacon, Elmer Schoettle, 
Margaret MacDonald, and Mary Church. Willi Apel, a musicologist and Harvard 
colleague of Archibald Davison, and Boston Symphony Orchestra flutist James 
Pappoutsakis joined, as did harpsichordist Erwin Bodky. Bodky had been a professor at 
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the Staatliche Akademie fur Kirchen und Schulmusik in Berlin.274 At the Longy School, 
he gave popular lectures and concerts of early chamber music. Combined with E. Power 
Biggs' series of Bach organ music concerts at the Germanic Museum, this placed the 
school at the forefront of the budding early music field. 
Despite the new building and strong faculty, the Longy School continued to 
struggle financially and had a cumulative deficit of $15,200 by the end of 193 7. In an 
attempt to generate additional revenue, the school ran a small music store on the premises 
which was affiliated with the Homeyer Music Store in Boston.275 
Boulanger's Arrival 
Nadia Boulanger came to Boston in 1938, and her presence was greeted with 
much fanfare. 276 The director ofl 'Ecole Normale de Musique de Paris, teacher at the 
American School at Fontainebleau, and the first woman to conduct the Boston Symphony 
Orchestra, Boulanger had become known as France' s preeminent composition and 
harmony teacher, especially for aspiring American composers including Aaron Copland, 
Roy Harris, and Virgil Thomson. Boulanger had been engaged to give lectures at 
Radcliffe, Harvard, and Wellesley in addition to her conducting duties with the Boston 
Symphony Orchestra. She was also invited, through her former student Walter Piston, to 
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teach courses and private students at the Longy School.277 Boulanger had other 
associations with the Longy School through talks with Henriette de Constant Chardon 
regarding the affiliation between the Longy School and l'Ecole Normale; she had taught 
Longy School alumnus Elliott Carter in the mid-1930s; and, her former student Theodore 
Chanler was the brother-in-law of Longy School trustee Edward Pickman. Boulanger 
accepted the opportunity to centralize most of her teaching in Cambridge, and she taught 
three courses at the Longy School in the spring of 1938: composition, modem music, and 
Beethoven piano sonatas. She returned to the school in the spring of 1939 to teach four 
courses while also maintaining a furiously busy lecture and conducting schedule. 
Between January and May 1939, Boulanger gave 35 lecture recitals, presented lecture 
series at Julliard, Radcliffe, and Wellesley, conducted three radio broadcasts on NBC, 
and conducted concerts by the New York Philharmonic, Philadelphia Symphony 
Orchestra, and Boston Symphony Orchestra.278 
Boulanger then signed a three-year contract with the Longy School beginning in 
the fall of 1940 to teach composition, counterpoint, and harmony in the Graduate 
Department.279 In the summer of 1940, with France recently fallen to the Nazis, her 
return was uncertain. Boulanger had fled Paris shortly before it fell to the Germans on 
June 14, 1940. She took refuge in southern France at the Chateau de Faugeras, the 
summer home of investment banker Arthur Sachs. On June 22, the same day that Marshal 
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Petain officially surrendered to Adolf Hitler, Boulanger wrote to Minna Holl: 
Dear Friend, 
Needless to say what we feel! 
According with the facts now to happen, I will try to take the right decisions- and hope 
to see you at the said date. Can only send this very short message: Mr. and Mrs. Sachs 
leave in five minutes. 
This is supposed to be my address- if I can communicate I shall let you know what I am 
to do. But I think that near you I could do a lot for my belief and my hope. What will I 
believe in a few days? 
Understand how deep are, at this hour, the feelings which go to you and my friends , from 
the depth of my heart. 
Nadia Boulanger 
Give my love to all the friends who have been lights in my life?80 
Boulanger was fortunate to be in the south of France since Nazi presence there was much 
less than in Paris and the north. She ended up in the city of Vichy, the new center of 
government for the puppet regime. Her contract to teach at the Longy School along with 
political maneuvering on her behalf by Robert Woods Bliss, former U.S. ambassador to 
France, helped Boulanger obtain the indispensable exit visa from the Vichy government 
in September 1940.281 On September 2, 1940, Boulanger again wrote to Minna Holl, 
listing her address as the Hotel des Amdassadeurs in Vichy "for few days more (8 
probably)". Boulanger wrote, "My dear friend, I am more than sorry not to be able to let 
you know when I shall arrive- but ..... everything is so complicated to settle. With the 
visas, I hope to be in order soon- but ..... the passage."282 Securing a way out of 
continental Europe that was almost entirely occupied by Axis forces was extremely 
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difficult. After a few weeks of waiting, Holl received positive but cryptic news in a 
Western Union telegram: "Am sailing October 28 Neuhellas notify arrival Damrosch 
Bliss Hope Forbes accept receive me cable Uzerche affectionately Boulanger."283 At the 
last minute, Boulanger was able to get an earlier departure on the Excambion along with 
fellow passenger Ignacy Paderewski and $3 million in gold bullion from European 
banks?84 The ship left Europe from Lisbon, one of the only ports still open to U.S.-bound 
passengers, and arrived in New York City on November 6, 1940. 
By 1940, the Longy School could boast of an impressive faculty including 
Boulanger, Erwin Bodky (harpsichord), E. Power Biggs (organ), Berta Jahn-Beer (piano), 
Elmer Schoettle (piano), Norbert Lauga (violin), Louis Artieres (viola), Yves Chardon 
(cello), James Pappoutsakis (flute), Abdon Laus (bassoon and saxophone), Willem 
Valkenier (hom), Georges Mager (trumpet), Olga Averino (soprano), and Willi Apel 
(musicology).285 While the school had weathered the Great Depression, it continued to 
struggle financially, regularly seeking extensions for payments on the house due to Mr. 
Abbot and operating at a loss of$17,080 in 1939?86 In addition, there was a need for 
$62,000 more for building repairs, the purchase of an organ, and payments on three 
pianos.287 Enrollment in 1939 stood at 301 students, including 51 Senior Diploma 
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students and 7 Radcliffe affiliates?88 After nearly ten years of service, Elizabeth Parker 
stepped down as chair of the Board of Trustees. Gilbert Hood Jr. took over the helm of a 
board that had expanded to include 30 members. 
Minna Holl had built the school from "the teaching expression of one man and his 
own family and friends" into a dynamic, multifaceted institution.289 She possessed the 
"rare combination of broad vision, inspiring power as a teacher, and exceptional 
administrative ability."290 Nevertheless, a small group of trustees began looking for a new 
director, claiming that it was "the opinion of a substantial number of people . .. that the 
School needs a new Director."291 Apparently this group felt that if the school was serious 
about having a graduate program, a more highly-trained musician was needed to run it. 
They specified that the new director "should have a free hand in the direction of the 
School in regard to appointing members of the faculty" and "should be thoroughly 
Americanized - no refugee. "292 
Throughout her tenure at the Longy School, Minna Roll ' s vision was that the 
school should have "the same plan of fundamental study for both amateur and 
professiona1."293 She believed that, with high standards, it was not necessary to place 
emphasis "upon the professional, but the program of study includes the professional, who 
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will rise from this training because ofhis right or ability to do so."294 She was also proud 
that the school was able to successfully combine "a high standard of education and the 
enjoyment of music informally through participation and listening. "295 
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Chapter Six: Melville Smith, 1941-1961 
New Directions under Melville Smith 
The search committee in charge of finding a new director for the Longy School 
chose organist, harpsichordist, pianist, and composer Melville Smith, then associate 
professor of music at Western Reserve University in Cleveland, Ohio.296 He was a native 
of Springfield, Massachusetts, who had studied at Harvard, played piano for the Harvard 
Glee Club, and graduated magna cum laude in 1920.297 Smith then studied in Paris at 
l'Ecole Normale, where he became one of the first American pupils ofNadia 
Boulanger.298 After returning to the United States, Smith taught at the Eastman School of 
Music for five years before moving to Western Reserve University in 1931.299 Talks 
between the Longy School and Smith had initially occurred in 1934 when they discussed 
hiring him as assistant director to Minna Holl.300 Smith decided that he could not take the 
offer, but remained interested in the school and "left the door open for further 
discussion," positioning himself as the top candidate to replace Hol1.301 
In February 1941, Smith accepted the directorship and the trustees announced 
Holl' s resignation, thanking her for "the splendid work she has done in continuing the 
teaching of solfege as instituted by M. Longy, and in building the school to its present 
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size and prominence. "302 The trustees felt that Smith was a good fit for the Longy School 
given his recognition as "one of the outstanding authorities in the country on the teaching 
of the fundamentals of musicianship."303 Smith was co-author, with Max T. Krone, of the 
textbook Fundamentals of Musicianship, and his ear-training system was used at 
Northwestern University and Western Reserve University, among other schools.304 Smith 
also was a proponent of the "fixed do" solfege system, and in his Fundamentals of 
Musicianship, he advocated the coordinated use of Music-Reading, a sight-singing book 
compiled by Minna Holl.305 
With war looming, Melville Smith' s impact on the fledgling Graduate 
Department took a backseat to whether the school would remain open at all. The trustees 
drafted a paper called "Arguments for the continued existence of the Longy School of 
Music" and concluded "this education has as much value in war as in peace, for it is an 
integral part of American education and if given up starts to bring rise to the question: for 
what are we fighting?"306 Furthermore, "with the men in the army or some type of war 
work, it is for the moment up to the women to carry the burden of musical performance 
and help answer to the best of their ability the musical demands of the nation. "307 
Once the United States had been drawn into the war near the end of 1941, the 
Longy School was forced to continue to examine its role during this precarious time. The 
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board and director concluded that music was a human necessity during wartime: 
There is no doubt but that in war time people reach out for music. They attend the 
School concerts in such numbers that it is becoming a serious question how to 
accommodate all of them. They need a release from the mental and physical strain 
ofthe war, and they therefore want the School and what it has to offer.308 
Nadia Boulanger supported this belief in the need for music: "If we neglect and lose our 
arts and our spirit of living, suddenly we shall be confronted by the question: for what are 
we fighting?"309 During the war, Longy School faculty performed for armed service 
personnel and guests at free Victory Concerts in the tapestry gallery of the Museum of 
Fine Arts.310 The school took on 12 refugee pupils whom faculty taught without 
. b 311 re1m ursement. 
The massive mobilization during the war meant that many college-aged men and 
women were heavily involved in war work. The Longy School, therefore, decided that 
"much of its effort should be concentrated on the group below college age ... When the 
country is again at peace, they will be coming of age; and upon them must be built a new 
and greater era for America."312 
In September 1942, three members ofthe Stradivarius Quartet, violinist Wolfe 
Wolfinsohn, violist Marcel Dick, and cellist Iwan D' Archambeau were appointed to the 
faculty to teach private lessons and oversee chamber music activities. 313 Wolfinsohn 
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remained on the faculty for over 30 years and contributed significantly to the chamber 
music focus of the school. 
Melville Smith had the strong backing of the Longy School Board of Trustees 
during this tumultuous time, aided by the fact that Archibald Davison, Smith's former 
teacher at Harvard, was President of the Board from 1942 to 1955.314 Davison was highly 
encouraged by Smith's early efforts: "Mr. Smith has already made it clear in many ways 
that the School is now embarking on a program which will, if properly supported, fulfill 
the destiny which so many of us have felt was forecast in its initial stages. Everything is 
now set for progress and achievement."315 
Exploring Partnerships 
Finances were especially tight during the war, forcing the school to cut office and 
support staff, liquidate the music store, reduce student scholarship aid, and pay faculty 
entirely on a commission basis as a percentage of hourly student fees. 316 In August 1942, 
Archibald Davison reported: 
Crises have been so much a matter of course in the history of the Longy School 
that to announce yet another one may seem to be no cause of especial 
perturbation. Yet the fact is that unless this particular crisis is speedily and 
effectively resolved, the School will simply be unable to open its doors this 
September. 317 
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Nearly $5,000 was owed to faculty in back pay, and it became necessary for the Board of 
Trustees to send a "reassuring letter to the teachers, so that they will sign their contracts 
for the next year with a better grace and greater confidence in the financial integrity of 
the School."318 
The Longy School sought a larger solution in attempting to find a partnership. 
With the close physical proximity to Harvard and the fact that Harvard music professors 
Archibald Davison and Walter Piston were leaders on the Longy School Board of 
Trustees, it seemed like the logical choice. Davison and Piston explored the options 
through internal contacts and concluded that: 
Arly plan, however favorable, for uniting of the Longy School and the [Harvard] 
Department of Music is unlikely unless predicated on the complete absorption of 
the Longy School in the University .. . Whether or not the name 'Longy' would be 
retained is an open question. The school might be known as 'The Longy School 
of Music in (or of) Harvard University.319 
The Faculty ofthe Harvard Department of Music and the Graduate School ofEducation 
proposed such a merger in May of 1943. Writing to the Dean of the Harvard Faculty, the 
proposal noted: 
The urgent need of supplementing the present music instruction by work in 
applied music and in the fundamentals of musicianship .. . A most fortunate 
solution to that problem now presents itself. The Longy School of Music in 
Cambridge will probably not continue to operate more than another year due to 
financial conditions brought about by the war. The School is noted for the 
excellence of its instruction and for the high ideals which have characterized its 
education policy. For some years the Music Department has been sending its 
students there for instruction in those branches of music not included in the 
University curriculum, but which are essential. .. The Graduate School of 
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Education and the Department of Music, believing that the Longy School would 
ideally serve as the nucleus of the new School of Music, recommend its 
incorporation into the University.320 
This merger with Harvard failed to move forward, and the Longy School pursued 
discussions with the New England Conservatory of Music about combining under joint 
management for the duration of the war. The Conservatory already faced a deficit of 
nearly $25,000 and had lost 180 male students to military service, so they declined to 
take on the "management of another school that will have the same problems ahead as we 
have."32 1 Without hope for a partnership, the Longy School Board of Trustees decided to 
vote on whether to close the school until the war ended. At a meeting on June 23, 1943, 
the trustees ultimately chose to attempt to stay open through additional loans and pledges 
from board members, including $5,000 from Edward Pickman.322 Pickman provided the 
school with numerous loans and gifts throughout the war and was the driving fmancial 
force in keeping the school alive for many years. 
Mademoiselle Boulanger 
Nadia Boulanger' s presence at the Longy School served as a stabilizing force 
during much of the uncertain wartime. Students who came to study with her at the School 
included Harold Shapero, Daniel Pinkham, Claudio Spies, Luise Vosgerchian, Douglas 
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Allanbrook, John Lessard, Jean Papineau-Couture, Paul DesMarais, Robert E. Middleton, 
Ethel Thurston, and Albert James Fillmore.323 
For three eight-hour days each week, Boulanger taught advanced courses in 
composition, counterpoint, and harmony and gave public lectures on Beethoven quartets 
and Bach cantatas. "Her classes were sheer excitement and magic," reported student 
Theodore Hewitt.324 Schuyler Chapin, a student at the Longy School in the early 1940s 
and later the General Manager ofthe Metropolitan Opera, recalled his time with 
Boulanger: 
Never had I been in front of such a life-force before. She took our breath away as 
she shared her excitement about Beethoven. Her technique was to talk about each 
one in order, interrupting her narrative to demonstrate her points at the piano. She 
would slap the score on the music desk and play loudly while talking at the same 
time. The glasses would sway back and forth on her nose and often my 
concentration was broken by wondering just when the glasses would fly off. They 
never did. I can tell you, however, that when we had finished the first semester we 
had a new, passionate understanding about these masterpieces.325 
Despite her work in the classroom, Boulanger's residency was a fmancial drain on 
the Longy School. She had been guaranteed a significant salary nearly twice what she 
earned from student fees, and the school struggled to pay her on time. She irritated the 
administration by giving numerous free lessons and bypassing scholarship procedures; 
Smith was forced to gently reprimand his former teacher and explain that the proper 
scholarship awarding process flowed through the Director, not through individual 
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teachers.326 As the war continued, enrollment dropped and even Boulanger' s celebrity 
status failed to bring in enough students. There were frequent visa, health insurance, and 
tax questions to solve, and each fall brought uncertainty about her return. 
Melville Smith wrote Aaron Copland in March 1942 to ask that Copland help in 
raising scholarship funds to support Boulanger' s teaching. Smith and Copland had 
become friends when they were studying with Boulanger in the early 1920s, even 
traveling together to Italy for a month in 1922 during a break in their studies.327 Smith 
explained Boulanger' s situation at the Longy School, noting that "the school has had to 
pay her a salary just about twice the amount she can earn." Smith continued: 
Perhaps you are not aware that Mlle. B' s situation in this country is not too 
promising. The wave of enthusiasm which greeted her coming has died down, and 
whatever it is due to (which we need not discuss here) the demand for her services 
is on the wane. To put it frankly, she may find going in the future rather difficult 
unless some of those persons who have an interest in the matter get busy pronto 
and do something ... I feel the responsibility for keeping her going, so to speak, but 
I also have the interests of the school to look out for .. . There is no use of talking 
about her advertising value to the Longy School and that sort of thing. It is largely 
fictitious, and the truth is the school cannot afford to take a loss on it any 
longer.328 
Copland replied five days later, suggesting that Smith's concerns were somewhat 
shortsighted and that the fmancial problems were the school's, not Boulanger' s. 
Melville darling there are no patrons anymore - or if there are, I don' t know them. 
People are certain to say- if approached- why doesn' t she get a job someplace 
else. No one could be convinced that almost any school wouldn' t be crazy to have 
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her. So you see- there's practically no case for contributions.329 
Apparently Smith' s concerns had been shared with Boulanger, and Smith 
responded to Copland saying that he "did not intend it to get back to Nadia, but perhaps it 
was salubrious, since she has accepted a new arrangement which is more advantageous to 
us. As to her I don' t know. If pupils tum up it will be fine, but if everybody goes to war I 
suppose she will have to take it like the rest of us (only less so!)."330 Nonetheless, Smith 
continued to plead his case for fundraising: "In the matter of scholarships perhaps one 
should think of the young composers who want to study with her and have not the means. 
Isn't there someone there you can interest in providing at least one free tuition 
scholarship?"33 1 
Boulanger offered to help the Longy School through the tough financial times 
saying, "I have never been more devoted to the School as now. It would be of real 
significance to me, were it granted me to help you to go through this period of 
difficulty. "332 Despite the importance of Boulanger' s presence, Melville Smith still felt 
that her work would "always remain isolated in its own comer, having little effect upon 
the school as a whole beyond the contribution it makes to the School's reputation, which 
needless to say, is considerable."333 
Boulanger had been contracted to return for the 1942-43 academic year while also 
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taking on a new part-time appointment at the Peabody Institute in Baltimore.334 In 
August, she wrote from Lake Tahoe, Nevada, asking to postpone the start of her classes 
until the end of September in order to visit Arthur Sachs and his family at their estate 
near Santa Barbara, California. Melville Smith agreed to this, noting that, "with classes in 
composition, the students do not wish to arrive too promptly and this arrangement seems 
to be a good one."335 
Boulanger' s presence, however, was not enough to keep the school from the brink 
of financial collapse. In February 1943, Melville Smith reported to Boulanger that, "the 
Board of Trustees, by a formal vote at its last meeting, charged me with making 
arrangements to keep the Longy School open for another year, in spite of the difficulties 
of the times. "336 Smith asked Boulanger: 
Consider the same arrangement with the Longy School as you have agreed to this 
year ... though of course I also realize that it is, in the sum guaranteed to you, far 
below what you have a right to expect. I have never attempted to hide from you, 
however, that the affairs of the Longy School are at the present not in thriving 
condition, and that a large part of my task since corning here has been to reduce 
the outrageous deficits which had been allowed to accumulate in the past."337 
Smith explained that he had insisted upon a short contract of only three years when he 
took the post, feeling that if he "could not show sufficient improvement in the School 
both in its stability and in its educational procedures, I would not wish to stay on. A great 
deal depends, therefore, upon what happens in the coming year."338 Smith felt that 
334 
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Boulanger's presence at the school was "essential, for without you it would be reduced in 
importance to a second rate institution. "339 Smith tried to be as frank as possible with 
Boulanger: 
Having in mind the reproaches you have made to me in a telephone conversation 
last fall that I have not taken you into my confidence, and have not discussed the 
affairs of the School and my plans for it freely with you. There are innumerable 
details which certainly would not interest you, and the matters which had to be 
decided were matters for which I must assume personal responsibility. In broad 
outline, I am sure we agree, and the obvious fact is that unless the School can be 
established as a really first class institution, it has little interest for any of us. 
Needless to say, I am trying to work in this direction.340 
Smith concluded by asking that Boulanger confide her plans for the upcoming year, 
especially given the rumors that she was considering a full-time position elsewhere. 
Boulanger initially agreed to teach at the Longy School in the 1943-44 academic 
year, but September came and went without her return. In mid-October, Edward Pickman 
wrote to her: 
Melville says that, though he wrote you this summer asking you for a definite date 
when we could count on your return, he has heard nothing. This worries us for 
two reasons: business and love. You have a good many prospective pupils -but 
what can we tell them? Nor dare we solicit scholarships for them till we know 
that you are coming, and when. So please write Melville or me quickly, and set a 
date for your coming ifpossible.341 
Pickman felt that the school had "turned a comer - or will have once you [Boulanger] are 
here again to fill the teaching niche which we have saved for you at the top."342 
Boulanger's response indicated that she would not return to the Longy School but would 
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instead remain with the Sachs family near Santa Barbara, California, due to health 
reasons, having been worn down by her hectic schedule of teaching in both Cambridge 
and Baltimore the previous year. Boulanger continued to correspond with Melville Smith 
about the affairs of the institution: "That the School is doing well is a real joy to me for I 
know what can be accomplished there - and also how great is the need for thorough, real 
training," a thought that echoed the founding ideals of Georges Longy. 343 
While Boulanger was able to rest, she could never feel far from the horrors of war 
being experienced in her native France, reporting that, "life here, so completely retired, 
permits me to work peacefully, really- and fits well with the anguish growing as grow 
suffering, casualties, destruction. Whenever one receives news from Europe, one has to 
bid adieu to another friend, dead, and here, so many already have given their life."344 
In April 1944, Smith inquired about the possibility of Boulanger returning to the 
Longy School for the 1944-45 academic year: 
You are aware of what a tremendous asset your presence is at the School, in that 
without your services there is no advanced work. Should you return, arrangements 
will be made with you on the best basis possible. I feel, personally, that for you to 
attempt double teaching in two schools, as you did the last season, is an 
impossible arrangement. No doubt the weekly trips to Baltimore were largely 
responsible for the state of your health at present, and I do not feel that you should 
h. h d 1 . 345 attempt t IS sc e u e agam. 
Boulanger sent a telegram reply: "Most touched your thoughtful messages am writing 
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explaining why am postponing my return one year more."346 Her letter explained that the 
decision was difficult for many reasons, including the personal issue of Smith' s one-year-
old son Nathaniel: "not to see him for months more is a real sadness- I do love him so 
much."347 Boulanger assured Smith that "in spite of the rumors ... there is no question of 
taking a job here" and that he should "feel how really I remain attached to the School, 
how I hope to resume my work there, with you, and how I shall do my best to build the 
means without which we cannot attain our goal. "348 
Smith was understanding of the situation: "I am glad to have your decision about 
next year, even though it means another year without you. I have no doubt you have 
taken the wise decision ... In another year, conditions in the School, and we hope, 
conditions in the world, will be better. At least, we will be able to see farther ahead. "349 
He did ask permission "to continue to carry your name in the School catalogue with the 
annotation that you are on leave of absence for the year 1944-45. This will give a 
continuity which would be interrupted if your name were omitted .. .It would also serve to 
contradict any rumors, such as have arisen, about your plans for a connection in another 
school."350 Boulanger responded, "agreeing with joy to have my name on the 
catalogue."35 1 
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Smith wrote again in February 1945 to ask Boulanger about her intentions: 
Inquiries reach me almost daily about you, where you are, what doing, your plans 
for the future, etc., and I am at a loss what to say, at least, about the latter. It 
seems as if a decision of some kind must be forming in your mind, first - whether 
in any circumstances you would wish to come back to the Longy School, whether 
you wish to live again in Cambridge and take up a way of life which is so difficult 
in these times, and whether, in case you do, the Longy School is the place you 
wish to be associated with. I recognize that the School cannot offer many of the 
advantages which a larger and wealthier institution could do. However, I think 
you would find our work solidified since you were last here, the standards higher 
and the accomplishment better. The work with children is especially gratifying, 
and I think this is most important of all. There are still many problems to be met, 
however, and you know what they are as well as I do. On the other hand, in 
Boston and Cambridge you are among your friends, and your pupils will go 
wherever you are. Unless you wish to go to a large school like Peabody, which 
has resources we cannot pretend to, I think your life would be as pleasant here as 
elsewhere. The main thing for us to know, and soon, is whether you really wish to 
come back, and then, under what conditions. 352 
Smith understood that Boulanger would soon feel compelled to return to France. 
By early April1945, Allied troops had pushed German forces out of France and were 
closing on Berlin; victory in Europe was imminent. Smith did not want to pressure 
Boulanger into making a quick decision and felt that "the best thing is to leave matters 
indefinite until your decision is reached, and then work hard on the arrangements. We all 
feel very much encouraged by the way we have been able to get through this trying 
period, and now I believe we can expect a period of expansion. The news is so 
. D c: 1 . ?"353 encouragmg. o you 1ee It so. 
On May 28, with the war in Europe over, Boulanger wrote to Smith to announce 
her planned arrival in Boston on June 20. However, her return to the Longy School 
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remained uncertain, and she promised to "explain the situation - so complicated and still 
vague, for it depends on so many departments. But - I still have a hope to be there for the 
opening ofthe school in the fall."354 
Smith was aware that Peabody Institute was still courting Boulanger, and he made 
clear that "the only thing I must advise you against, and in fact refuse to consider, is the 
sort of arrangement you had before, going to Baltimore every week. I think that is out of 
the question, and I feel that it contributed very much to your fatigue and enforced 
absence."355 Boulanger ultimately decided to return to Boston and the Longy School, 
teaching three courses in the fall of 1945. 
Boulanger returned to Paris in early 1946 to become a professor at the Paris 
Conservatoire. The Longy School, with Boulanger's permission, continued to list her as a 
faculty member on leave of absence for 1946-4 7, and Smith felt that "to allow us to do so 
is an indication that some day you will return here, if only for a short course, and I 
consider it most important for us that you do so. "356 Boulanger continued to equivocate 
about a return, writing in August 194 7 about "when I shall resume my work at the Longy 
School in 1948-49." 357 Boulanger would never again teach at the Longy School, but she 
would "remain attached to [the Longy School] for so many deep, profound reasons."358 
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Post-war 
Tuition income rose after the war, from $24,841 in 1942-43 to $65,000 in 1946-
47, but the school still faced an $11,000 annual deficit.359 During the 1946-47 academic 
year, 25 of the 43 students enrolled full-time in the Senior Diploma program were 
veterans, including 10 studying under the G.I. Bill, and the funds from the governrnent 
were generally slow to arrive?60 Throughout this post-war era, the school continued to 
scrape by through a series of short-term loans and bail-out gifts from trustees. 
With growth in enrollment, the faculty expanded to meet the increased need. 
Pianist Gregory Tucker, a Curtis graduate who performed frequently with the Boston 
Pops, joined the faculty, as did opera director Sarah Caldwell, cellist Virginia Payton 
Bacon, and pianists Betty Roberts, Kalman Novak, and Rowland Sturges. Composer 
Theodore Chanler joined the faculty briefly in 1947. A former pupil of Boulanger, 
Chanler had won the League of Composers Award in 1940 and a Guggenheim 
Fellowship in 1944 before teaching at the Peabody Institute from 1945-47.361 Chanler' s 
sister Hester was the wife of Longy School trustee Edward Pickman; Chanler suffered a 
nervous breakdown in the spring of 1948 and was placed on an extended leave-of-
absence during his recovery; he eventually resigned from the faculty in 1950 without 
teaching any further students or courses. 362 
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These newcomers joined Olga Averino, Boris Goldovsky, E. Power Biggs, Erwin 
Bodky, Hubert Lamb, David Bacon, and Helen Sanderson, giving the Longy School an 
accomplished faculty and a vibrant atmosphere. Elizabeth "Betty" Roberts, who joined 
the faculty in 194 7, remarked: 
All those people- what an atmosphere .. .I absorbed it like a sponge. No graduate 
program can possibly compare to that! Wolfe Wolfinsohn took such an interest in 
my playing. And Greg Tucker- he told us about Bela Bartok when nobody knew 
his music. Melville Smith was so generous and encouraging; he shared everything 
he knew. The things I know now about early music I can say with great authority 
because I learned them from him. He was grouchy sometimes, independent, 
humorous, and in his funny way very lovable. 363 
Students of this era included pianist Anton Kuerti, who studied with Erwin Bodky and 
Greg Tucker, and contralto Eunice Alberts, who later earned acclaim as a concert soloist 
and opera singer. 364 Soprano Phyllis Curtin was often at the school in those days and 
recalled: 
My associations with the school are profound ... Olga A verino was the most 
interesting person I have ever known. I would never have been a singer without 
my contact with her. Olga, Greg Tucker, and Melville Smith together were a 
potent inspiration. As I look back on what I was hearing and the people I was 
with, it was all happening there on the first floor of the Longy Schoo1.365 
By the fall of 1949, the school had grown to a total enrollment of247, including 
38 students in the full course of the Senior Diploma, 3 in the Soloist' s Diploma, and 1 
Radcliffe Correlation student, with 22 veterans studying under the G.l. Bil1.366 The school 
had received a financial boost due to a gift of $30,000 in restricted scholarship funds 
363 Knox, Longy School of Music, 63-64. 
364 Knox, Longy School of Music, 64. 
365 Knox, Longy School of Music, 64-65 . 
366 Melville Smith, "Director's Report to the Board of Trustees," December 1, 1949, Container 6, 
Longy School Archive in Bakalar Music Library, Cambridge, MA. 
93 
from the estate of Fanny Peabody Mason, but there was still an annual operating deficit 
of over $9,000, and the school continued "to exist on a shoe string."367 
While Smith believed that "musically the School is healthy, and it is fulfilling its 
purpose," he stressed to the board that, due to insufficient and inconsistent funding, "the 
security of the School, its splendid Faculty, and by consequence, its student body, is 
precarious."368 Smith also expressed his opinion that the Executive Committee was 
"making a cardinal error in entrusting so completely the financial management of the 
School to the Director." Smith noted that he had specifically stated his lack of experience 
in fmancial administration when taking the position at the Longy School, and he felt that 
"a succession of more or less incompetent or inactive Comptrollers" had done little to 
help with the financial direction of the school. 369 
In the fall of 1950, the number offull-time Senior Diploma students decreased by 
10 from the previous fall , a "dreadful fact" considering that this was the group from 
which the "real income from student fees can be derived."370 Smith attributed this drop to 
both the lack of funds for significant publicity of the Longy School and the continued 
inability to grant degrees.371 Smith also hinted that his own lack of administrative vision 
for the school might have been a contributing factor: 
I do not seem to be the kind of person who can make a five-year or a ten-year plan 
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of operation. I am afraid I am somewhat of an opportunist. I feel myself lucky if I 
can see a month ahead. Whether or not this is a good trait of character, it at least 
obviates undue disappointments when things do not go according to the long time 
schedule, and it also gives rise to gratification when they turn out better than 
0 h h b 0 0 d 372 mig t ave een anticipate . 
Circumstances during World War II and the Korean War often necessitated focusing only 
on survival, and Smith concluded that, "at the end of these ten years, during which time 
one full-fledged war and another undeclared one have made inroads on the educational 
continuity of young men, I feel that we can at least be gratified that we still exist."373 
In May 1951 , the Longy School was proud to report that for four consecutive 
nights the soloists with the Boston Pops Orchestra under Arthur Fielder had all been 
Longy School students or alumni. The Longy School representatives were pianists Zosia 
Jacynowicz, Gerson Yessin, Elias Lopez Soba, and Denise Bacon.374 The following 
month, composer Virgil Thomson visited the school to deliver the commencement 
address. 375 
Yet by the fall of 1951 , enrollment was down to 227 students, with only 19 
students in the Senior Diploma program and one in the Radcliffe Correlation program.376 
Enrollment in the Senior Diploma program continued to decline, with 11 students in the 
fall of 1952 and 6 in the fall of 1953. This was a significant decrease after a peak of forty 
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students in 1949, although this group had been bolstered by veterans on the G.I. Bill.377 
Smith noted that this shift meant "that our character as a 'serious' school of music ... has 
been somewhat relinquished. We have now become a 'special' school."378 However, this 
shift did not signal doom for the school; enrollment of students below college age was 
117, the largest number ever, and Smith felt that "the 'serious' emphasis of the School 
has now moved to these younger students. When all is said and done, this is perhaps the 
emphasis which the Trustees have always envisaged."379 
Smith also felt the need to challenge the trustees' assumptions about the school, 
asserting that by being "complacent about the 'quality' of our students, the 'standards' of 
our school, the superiority of 'small classes,' 'individual instruction,' etc ... we are making 
a virtue of necessity. I should not like members of the Board to be too easily satisfied on 
these matters."380 Noting that "the Longy School is, in reality, a luxury item" and that 
"music education is not necessary for anybody," Smith doubted whether "a luxury school 
such as this can continue indefinitely to function on the good will of the public."381 He 
argued that the Board should institute a serious and focused plan for fundraising: "I 
squarely put it up to you at this time ... Everyone seems to think well of the Longy School. 
Few do anything constructive about the future. I should like to see an energetic campaign 
for the acquirement of endowment funds, for the improvement of the 'plant,' for the 
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building of a concert hall, for new equipment."382 Smith felt that there was no longer time 
to delay, as "competition of a very real and fierce nature locally threatens to relegate us to 
Nth place in the race to acquire clients," citing "a vast expansion program" at Boston 
University and a "very active campaign" at the New England Conservatory.383 
Fundraising would not improve dramatically, and, as the 40th anniversary of the 
school approached, Smith took a more reflective approach in discussing the school's 
history and identity, concluding that: 
The School no doubt faces the same problems, educational and financial, which it 
has had to face down through the years. We can no doubt no longer claim that our 
teaching is based on French methods exclusively, although we still cling to that 
particular method of teaching solfege, to a considerable extent. The content of our 
curriculum has been widened far beyond the study of solfege, and later harmony, 
which was deemed sufficient in the early years. The same individual attention is 
given to students, and in general our aim as a school of music is realized. We 
serve students of all ages, and were we to become a degree granting institution, it 
is likely that the younger and most important stages would be neglected. The 
status quo of the Longy School will no doubt be maintained, not only because it 
seems at present reasonably satisfactory, but also because no means of breaking 
into a higher 'bracket' is at present available.384 
With peace restored temporarily after the cessation of hostilities in Korea, the 
Longy School settled into an era of relative stability in the mid-1950s. Overall enrollment 
continued to expand, growing to 401 in 1959, and even the grand Abbot House now 
began to feel somewhat cramped; without a concert hall, concerts took place in the foyer 
or on the back porch and lawn, although large events were usually held at Harvard's 
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Sanders Theater.385 In 1955, an opera The Pot of Fat by former Longy School faculty 
member Theodore Chanler, with libretto by his sister Hester Pickman, had its world 
premiere at Sanders Theater with Kalman Novak conducting.386 
This era of programmatic prosperity for the Longy School coincided with the 
post-World War II economic boom and a time of popularity for classical music. In the 
mid-1950s, concert music in America was in a "healthy state" which saw $30 million 
spent annually on retail sales of printed music and more than $350 million spent on 
musical instruments.387 In 1954, more money was spent on concert tickets, recordings, 
recording and playback devices, and printed music than on all spectator sports 
combined.388 The American Symphony Orchestra League reported in 1955 that there 
were approximately 1,000 symphony orchestras in the United States, 34 of which were 
major professional ensembles with annual budgets of over $1 00,000; this was a dramatic 
expansion from the fewer than 100 symphony orchestras that had existed in 1920.389 
Buoyed by this enthusiasm, the school explored the possibility of building a 
concert hall onto the existing building, even going so far as to have Robert Woods 
Kennedy, a noted architect who designed Julia Child's Cambridge kitchen and had 
studied at the Longy School as a child, draw up plans for the hal1.390 In 1955, the school 
began actively fundraising for the proposed concert hall and hoped for completion of the 
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project no later than 1957.391 
Nonetheless, in 1956 the "financial prospects and plight of the school" remained 
"somewhat gloomy" in the minds ofthe Executive Committee.392 The number of full-
time Senior Diploma students remained low and fundraising continued to lag. The fund 
drive for the proposed concert hall stalled and the project never got further than the 
planning stage. Still, much energy was spent discussing the lack of Senior Diploma 
students, and Smith suggested that, "the future of the School might well be in offering 
younger students and special students sound instrumental and other music training rather 
than in trying to develop the 'diploma' department in the face of the obvious fact that so 
many prospective students desire to obtain a bachelor' s degree which Longy is not 
prepared to give."393 
The Debate over Degree Study 
For many years, the Longy School had periodically reviewed the question of 
granting degrees, and there were strong feelings on both sides. Minna Holl had dismissed 
the idea, believing the school' s sterling reputation and Senior Diploma program were 
enough. She also believed that combining rigorous music and academic study into four 
years was impossible: "Either the music suffers or the educational subjects are 
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sacrificed."394 The Advisory Board also strongly opposed the notion of adding degree 
study throughout the 1930s.395 
Yet a number of faculty and board members felt the move toward becoming a 
degree-granting institution needed further consideration, especially since local 
competitors like the Boston Conservatory and the Malkin Conservatory received approval 
for Bachelor of Music degrees in 193 8. 396 After acknowledging the "necessity of granting 
a degree," the Advisory Board continued to feel "that the highest artistic development of 
individual talents cannot be arrived at in this way, but that the degree is a concession to 
practical conditions, the need of meeting competition and attracting students who would 
otherwise be forced to go elsewhere. "397 Even with this recognition, the Advisory Board 
refused to "go on the record as definitely approving of the degree program at the present 
time, but since no action can be taken before 1943," it advocated continued thought and 
d th . . 398 stu y on e s1tuat10n. 
Smith worried that there might be "danger in awarding a degree, in that the 
School might just become another degree factory." 399 He was also concerned about the 
possibility that the degree program might be implemented "just to acquire more pupils 
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and thus lead to having a music school based on the mediocre ability of a mass of music 
students rather than on the excellence of a few."400 Walter Piston argued that the degree 
was a necessity from a practical point of view, noting an instance "where a good 
musician had great difficulty in acquiring and holding a teaching position just because he 
did not have the required degree, even though his work was eminently satisfactory."401 
The Advisory Board and Nadia Boulanger, who was a guest at a number of the meetings 
where degree study was discussed, felt that the school had to "face the fact that the 
American system of education is based on degrees. Most students will not be sufficient 
virtuosi to earn their living on the concert stage, and therefore must teach. Many will 
wish to teach in schools, but no positions will be open to them unless they have a 
degree. "402 
In December 1942, the Advisory Board approved the decision to seek approval 
for the right to grant the Bachelor of Music and Master of Music degrees.403 In order for 
Longy School students to earn the necessary general education courses required of the 
degree, the school had entered into agreements with both Harvard and Radcliffe.404 The 
school gathered most of the necessary information required of the application to the 
Massachusetts Department of Education, although an official audit of the books was 
400 
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difficult to obtain; no audit had been conducted since August 1941, and the "books had 
not been kept in such a way that the information needed for an audit was available."405 
The Commissioner of the Department of Education called the financial organization of 
the Longy School "eccentric" and said that the school needed to be "in the black" before 
a positive recommendation on the petition could be made to the state legislature.406 Final 
efforts to secure a certified audit failed, and in March 1943, the Advisory Board withdrew 
. . . 407 Its petitiOn. 
In its application for degree-granting status, Smith and the Advisory Board had 
concluded that "the privilege of granting degrees is almost imperative, if the School is to 
survive the competition of other schools."408 It had finally become clear to the leadership 
at the Longy School that its students could not "afford to spend four or more years of 
intensive study of music unless at the end of their study an award which is recognized 
throughout the country, and which has standard significance, is obtained."409 The failure 
of this application, then, was a "setback which may well prove extremely serious" and 
required a waiting period of two years before degree status could be sought again.410 
Smith noted that the school continued to "come back to the same basic difficulty -
until the Longy School obtains the right to grant a degree, we cannot expect this 
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department to develop."411 He acknowledged Holl's position: 
It was the principle of the former Director that a degree should not be granted, and 
that in time the value of the Senior Diploma could be enhanced to the level where 
it would carry such weight as to be worth perhaps even more than a degree to an 
aspiring student. The supposition that such an ideal could be attained was based 
upon the premise of a school supported by the State, like the foreign 
conservatories, I am afraid. It was hoped that the eminence of our teachers would 
outweigh the clamor for degrees. For outstanding virtuosi, such as we hope to 
develop in our Soloist's Diploma work, this might be the case, but for the rank 
and file, the degree in music is essential if they are to fmd positions after 
d . 412 gra uatwn. 
The Executive Committee of the board again examined the degree issue in 1946, 
concluding that "the School should again apply for the right to award a degree ... There is 
no doubt but that the Longy School has lost many prospective pupils by failing to offer a 
degree, and that graduates have been hampered in getting positions by not having a 
degree."413 
No definitive action was taken to move toward degree-granting status, and 
Melville Smith continued to intermittently advocate for degrees. He stated in 1946 that 
"the lack of degree giving facilities doubtless militates against a favorable organization of 
this department of the school."414 In 1950, he admitted that he had: 
held a negative view in this matter, after our unsuccessful attempt in 1943 to 
obtain degree granting privilege. I have grown to like the Longy School as it is ... 
an 'eccentric' institution ... not like all others. It deals with students of all ages, in 
one building. It does not specifically prepare its graduates to enter into service, in 
an educational sense. It is too idealistic; it attempts to create better musicians, in a 
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real personal sense, but it does not in most cases foresee the exact use to which 
the student will put his training. This policy, or rather attitude, is no doubt out of 
line with the usual 'vocational' point of view of many contemporary schools, 
which must practically guarantee a position to graduates as a means of doing 
business. The Longy School cannot of course make such promises, especially 
since the securing of teaching positions in schools and colleges is almost directly 
contingent upon the holding of degrees.415 
But, upon Smith' s recommendation, the Board of Trustees voted to amend the articles of 
incorporation to include the intention to grant the Bachelor of Music and Master of Music 
degrees, the first step required toward reapplying to the state legislature for degree-
. b"l" 41 6 grantmg a 11ty. 
Despite this step, there was little movement forward. By March 1951 , Smith 
reported that he was not "hopeful that degree granting privileges could be obtained before 
next year, especially as the School staff is very busy with other activities."417 Yet "the 
perennial question of degrees" continued to come up at nearly every meeting.418 Smith 
admitted that "as before, I am of two minds on this subject. In the fall , I usually 
reluctantly admit that it is perhaps necessary. In the spring, I am usually relieved that we 
have not pushed the matter through. "41 9 
In 1953, Smith reported that enrollment offull-time students was down to six 
from a high of 40 in 1949. He felt that "the consequences of this great change are far 
reaching, but its incidence has long been predicted. We have many times expressed the 
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opinion that the degree situation is at the bottom of this falling off of college age 
students."420 By 1954, Smith seemed somewhat resigned when he concluded that "the 
status quo of the Longy School will no doubt be maintained" due to both financial 
limitations and the sense that the current status of the school was "reasonably 
satisfactory" in the opinion of most board members.42 1 Smith attempted to mollify this 
situation by positing that, "were we to become a degree granting institution, it is likely 
that the younger and most important stages would be neglected. "422 
In 1956, renewed discussion on the "apparent handicap which confronts the 
School in not giving degrees" caused Edward Pickman to suggest the possibility of an 
association with a local university so that Longy School students could earn the degree.423 
Tufts University and Boston University were suggested, but there remained a "somewhat 
pessimistic" view of the possibility for such an affiliation.424 Talks with Tufts were not 
promising, and the number of full-time Senior Diploma students remained extremely low. 
By 1957, the board even began to question the idea of offering advanced study, noting 
that the overall enrollment picture "with respect to full-time senior students working for 
diploma is not so good. The unresolved question is whether to continue this activity of 
the School."425 
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Then in 1958, while Smith was on sabbatical in Europe, Boston' s Emerson 
College agreed to affiliate with the Longy School for a degree program.426 Emerson 
would provide the general liberal arts curriculum and the Longy School would provide 
the music curriculum for students seeking a Bachelor of Music degree - the degree would 
be granted by Emerson, but entrance requirements and standards would be the same as 
for the Longy School ' s Senior Diploma program. Upon his return, Smith attempted to 
match his vision for the Longy School with this new arrangement that he found 
"essentially unsatisfactory. "427 
Edward M. Pickman, chairman ofthe Board ofTrustees when the Emerson joint 
program was developed, was influential in this decision. Usually a strong ally of Smith, 
Pickman pushed through the affiliation without Smith's backing.428 It is likely that 
Pickman hoped the Emerson program would increase full-time enrollment such that his 
financial support could become less essential to the school' s survival. 
The End of the Melville Smith Era 
Toward the end ofthe 1950s, Smith's relationship with the Board of Trustees and 
other officers of the school became increasingly strained.429 Smith lost a strong ally when 
Edward Pickman died in 1959 and was replaced by new board chair Richard Wait. 
Pickman had been a devoted board member, attending every meeting from 1930 until his 
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death. A lawyer, historian, and amateur pianist, Pickman generously donated large sums 
each year and had "on several occasions rescued the Longy School from impending 
doom."430Melville Smith memorialized Pickman at commencement in 1959 calling him: 
A man without whose encouragement and support the Longy School would 
certainly have long ceased to exist. Mr. Edward Pickman was a man of great 
culture and great devotion. His love of music had led him into many labors and 
many rewards, but there was none, it is safe to say, to which he gave himself more 
whole-heartedly than to the Longy School ofMusic.431 
In addition to changes in his relationship with the board, Smith felt a growing 
personal conflict between his performance and recording interests and his daily 
responsibilities of running the school. He admitted that he was not skilled in money 
matters and disliked the business of preparing budgets.432 He also did not have enough 
administrative help and the office paperwork had never been systematically organized. 
By 1957, Smith thought that after 16 years at the Longy School "it was necessary 
for him to consider either a temporary or permanent separation from the School."433 The 
trustees "flatly rejected any idea of resignation" but agreed that Smith deserved a year-
long leave of absence on partial salary.434 Kalman Novak, a Longy School piano faculty 
member and conductor of the Boston Civic Symphony, was appointed Acting Director 
during Smith's absence. 
The school was doing slightly better with finances at this time and reported a 
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small surplus of $1,102 for the 1956-57 fiscal year.435 Overall enrollment was up to 307 
students, although this increase was due to stronger numbers of preparatory and 
continuing studies students while Senior Diploma enrollment continued to lag behind. 436 
Annual deficits soon returned: $573 in 1958-59, $3,099 in 1959-60, $2,234 in 1960-61.437 
In February 1961, the Executive Committee felt that Smith was no longer the best 
fit to serve as Director. The by-laws of the Longy School gave responsibility for direction 
to the Executive Committee, with the Director serving as an adjutant. The committee 
noted, "there never could be question of the strength and soundness ofhis [Smith's] 
position as a musician and a teacher, but as an adjutant he was not nearly as satisfactory. 
Over the years it was observable that if any action was taken by the Executive Committee 
which did not have at least his grudging approval it was never implemented."438 It was 
also stated that: 
In recent years Mr. Smith had, with the full concurrence and approval of the 
Committee, made outside commitments which so encroached upon his time 
available to the School that assistance was required. At his suggestion, Mr. Novak 
became Assistant Director and the housekeeping details of the School's operation 
immediately improved. We had rather supposed that Mr. Smith's outside interest 
would continue but shortly after the tum of the year we were informed that. .. he 
expected to come back to full time at the School. The news was received by the 
Committee without enthusiasm. We were well on our way to weathering the 
serious financial crisis caused by Mr. Pickman's death. Novak could not 
administer the School as he had with Smith back, and we did not have the money 
to pay them both. We did not want to revert to the somewhat chaotic condition 
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from which we hoped we had emerged. 439 
Of the specific complaints against Smith noted by the Executive Committee, the most 
contentious was that Smith "adopted a completely negative attitude toward the joint 
venture with Emerson and willfully neglected to take steps to implement it. "440 At a 
meeting on February 28, the Executive Committee voted not to renew Smith's contract 
for the 1961-62 academic year and requested that he accept the status of Director 
E . 441 mentus. 
Smith was not amenable to emeritus status and made this clear to his many 
connections on the Board of Trustees. At the board meeting on June 6, 1961, the board 
rescinded the decision of the Executive Committee and instead offered Smith the title 
"Director, on leave of absence 1961-1962. "442 Smith was quietly forced out after this 
temporary compromise, in large part due to the irreconcilable disagreement over the 
d . . 443 egree-grantmg Issue. 
Melville Smith's long tenure at the helm of the Longy School saw the weathering 
of a dire fmancial climate during World War II and the expansion and rampant 
enthusiasm ofthe post-war era. Robert Freeman, a long-time student of Smith's at the 
Longy School and later director ofthe Eastman School of Music, president of the New 
England Conservatory, and dean of the College of Fine Arts at the University of Texas at 
439 Report ofLongy Executive Committee, July, 1961, Container 11, Longy School Archive in 
Bakalar Music Library, Cambridge, MA. 
440 Ibid. 
441 Devoto, "Melville Smith," 273. 
442 Report ofLongy Executive Committee, July, 1961, Container 11, Longy School Archive in 
Bakalar Music Library, Cambridge, MA. 
443 Devoto, "Melville Smith," 273. 
109 
Austin, recalled that Smith "did a great deal for the Longy School and made an important 
artistic contribution to the Greater Boston area when no one yet understood the 
importance of a broadened interest in early music."444 
Instead of heading into a leisurely retirement, Smith wanted to focus on 
performing and recording. He traveled to France to record the complete organ works of 
Nicolas de Grigny in the Abbey Church at Mormoutier, and the resulting album was 
awarded the Grand Prix du Disque, the "epitome of achievement among international 
recording."445 Smith had little time to enjoy his retirement or realize plans for further 
recording and European travel; he died of a sudden heart attack on July 16, 1962, and the 
school announced his passing with "great shock and sadness."446 
Kalman Novak became Acting Director upon Smith's ouster. Novak had been 
Interim Director in 1957-58 while Smith was on a leave of absence and had served as 
Assistant Director since 1958, making him the logical choice to lead while the Executive 
Committee searched for a permanent director. 
A number of candidates were seriously considered for the Director position, 
including composer Frank Wigglesworth, musicologist Richard French, pianist and 
composer Jean Berger, composer and theorist Edward Cone, and former Dean of the 
Peabody Institute DavidS. Cooper.447 Ultimately, the trustees "decided it was imperative 
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to appoint as director of Longy someone familiar to an intimate degree with its current 
situation .. . in spite of great temptation to bring in someone from the outside."448 
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Chapter Seven: Nicholas Van Slyck, 1962-1976 
Van Slyck in the 1960s 
In April 1962, Nicholas Van Slyck was announced as the new Director of the 
Longy School.449 Van Slyck was a pianist, conductor, and composer who had studied 
with Walter Piston at Harvard. He had been Director of the South End Music Center in 
Boston since 1950, taught at Milton Academy between 1949 and 1959, and taught music 
theory at the Longy School in 1961. 
Van Slyck led a "strong and dedicated faculty" during the 1960s.450 Wolfe 
Wolfinsohn continued to coach chamber music, and his Stradivarius Quartet performed at 
school concerts and premiered a number of contemporary works. Olga A verino, Margaret 
Rohde, Virginia Bacon, and David Bacon had full teaching schedules, and Betty Roberts, 
Kalman Novak, and Lily Dumont continued their work on the piano faculty. 451 Cellist 
Maurice Eisenberg, a long-time pupil of Pablo Casals and famed international soloist and 
chamber musician, was the head of the cello department, coming to the Longy School six 
. h . . 1 d 1 452 to etg t trmes per year to gtve essons an master c asses. 
In 1963, Leonard Shure resumed his affiliation with the school, agreeing to a 
studio where he would pay the school "five dollars from each lesson ... with two 
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exceptions, Geoffrey Hellman and Ursula Oppens. They both have scholarships."453 New 
faculty who joined the school during this era included flutists Elinor Preble and Trix Kout 
and voice teachers Janet Irving and D' Anna Fortunato.454 
In February of 1966, Leonard Bernstein returned to his native Boston to conduct a 
concert of his music at Boston's War Memorial Auditorium as part of"Winterfest," the 
first major project of the new Cultural Foundation of Boston. The Longy School co-
sponsored the concert, which was considered "particularly appropriate because Mr. 
Bernstein was a young pupil of Renee Longy."455 A post-concert reception was held at 
the top of the new Prudential Tower. The concert was nearly a public relations disaster 
because hundreds of unauthorized complimentary tickets had been given out and real 
ticket-holders had to be turned away because the concert hall was filled well over 
capacity. The Longy School ended up having to apologize and refund money to 300 
legitimate ticket holders who had been turned away.456 
Finances at this time were more secure than at nearly any time in the Longy 
School's prior history. For several years in a row, the school operated with a surplus: 
$11,058 in 1962-63, $10,892 in 1964-65, $9,720 in 1966-67, $14,445 in 1967-68, and 
$10,587 in 1968-69.457 A small endowment had been started which contained $36,398 by 
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1963. Yet, this sense of financial security was deceptive because fee income was relied 
upon heavily and little scholarship assistance was provided. Faculty salaries remained 
relatively static, and increased enrollment primarily accounted for the "sound financial 
position" of the school. Van Slyck worried though "that it might not be good for the 
School from the point of view of standards of musical education for there to be quite so 
many students. "458 The enrollment increases were a result of the community music 
offerings of the school, especially "the Primary Department of 5 to 8 year olds which has 
been growing by leaps and bounds," while enrollment among full-time students 
. d 459 contmue to stagnate. 
With a sense of greater financial stability, the Board of Trustees fmally began to 
discuss "a perennial problem" in that the school needed to find ways "to increase the 
identification of the Faculty with the School."460 By 1967, there were 55 faculty 
members, although only 14 taught enough hours at the Longy School to be considered 
full-time. 461 The trustees felt that a move toward fewer faculty members was a "highly 
desirable goal" that would provide greater financial security for full-time teachers.462 The 
trustees believed that "general esprit de corps" of the faculty suffered due to the part-time 
involvement of so many and moved to establish health insurance coverage and explore 
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pension options for full-time faculty. 463 
While the trustees advocated for stronger faculty identification with the school, 
there continued to be confusion about the organization's identity among the Board 
members. Trustee Robert Monks wrote in 1967 that he was: 
Really quite confused as to what kind of school the Trustees wish to make of 
Longy. At the present time, it appears to serve at least three different functions: 
(1) To provide a meeting ground for liberal arts students from Harvard and 
Radcliffe primarily and music teachers; (2) To provide a degree program with 
Emerson College; and (3) To provide instructional facilities to children and adults 
in the Cambridge community."464 
Pickman Hall 
During much of the late 1960s, the board and administration were focused on 
raising money for a much-needed concert hall. As 1965 approached, the trustees formed 
an ad hoc committee "to study the needs of the school in connection with its fiftieth 
anniversary."465 The need for a concert hall was considered a priority for the school, and 
the board considered whether it was "advisable or feasible to raise $200,000 or so" in 
connection with the anniversary celebration.466 A few fundraising consultants were 
approached and the consensus was that the school was not prepared to mount a 
fundraising campaign: "Preparatory work would require two or three years before the 
school could expect to raise a quarter of a million dollars. The school lacks a broad base 
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of support even though it has potential."467 
Yet, despite this bleak outlook on the state of the donor base, the trustees decided 
to use the anniversary as the opportunity to launch a campaign for the new hall. In 
December 1964, the Executive Committee had "heartily endorsed the report ofthe Long-
Range Planning Committee of the Board that the most pressing need of the School is an 
auditorium .. .It is manifestly absurd that a school of one ofthe performing arts should not 
have an adequate place to exhibit the accomplishments of its students and faculty."468 The 
Executive Committee felt that a hall was also needed to secure the fmancial position of 
the school: "Once the School has such a hall, it will be but a matter of time that public 
interest can be aroused to the extent that funds would be subscribed regularly to support 
most of the other needs of the School."469 
The Committee proposed that the new space be named the Pickman Concert Hall 
as "a fitting tribute to the memory of Edward M. Pickman, long President of the Board of 
Trustees ofthe Longy School of Music and one of its most faithful supporters."470 It was 
also decided that the concert hall should be combined with a library as a multipurpose 
space. The 1954 plans of architect Robert Woods Kennedy for a free-standing concert 
hall were briefly revived and a budget of$153,000 was estimated.471 The Board soon 
abandoned the older plan in favor of a modem space that would integrate more 
seamlessly to the existing building. 
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The 501h anniversary celebration was used to launch the fundraising effort, with 
preliminary plans of the proposed hall unveiled to guests including Renee Longy, Arthur 
Fiedler, Mme. Serge Koussevitzky, and her sister Duchess Anna de Leuchtenberg.472 
This grand "birthday party" was held at the Brandegee Estate in Brookline, 
Massachusetts, then the headquarters of the American Academy of Arts and Sciences.473 
Trustee Dr. Edgar B. Taft initially chaired the fundraising committee; the drive raised 
$92,000 by May of 1966, with a goal of raising $190,000 to complete the project.474 
Anthony Pickman, Edward Pickman's son, became chair ofthe Board of Trustees in 
1965 and served as one of the primary driving forces in seeing the project through to 
completion. 
The Boston architectural firm Huygens and Tappe was hired to design a 
combination 230-seat concert hall and library to "create the ultimate effect of a 'music 
room' rather than the large-scale formality of a concert hall."475 The desire was that the 
addition would blend organically with the existing structure, but the school could not 
afford to build the addition in the same massive granite as the Abbot House. Huygens and 
Tappe instead chose to incorporate the "rusty-yellow" brick color of the wall surrounding 
the property. The addition was tied into the Abbot House by a dark red concrete roof 
parapet and belt-courses that blended with the belt-courses ofthe house and the cap of the 
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garden wall.476 This new space fit neatly into the hollow L of the original house and 
included an instrument storage space, a small green room, two teaching studios, and 
ample library space on and under the balcony. The design won a citation for Huygens and 
Tappe in the 1966 Progressive Architecture magazine awards.477 In order to blend the 
new hall with the existing mansion, Huygens and Tappe wanted to compare their design 
with the original blueprints of the Abbot House. Anthony Tappe explained: 
We tried to find the architectural plans of the building which surely existed. No 
one knew where they were. Finally one day, by chance, someone had to open the 
safe, which is well hidden behind a secret panel in the library wall. Operated by 
an inconspicuous button, one whole wall swings out to open onto a large secret 
walk-in closet and safe. There, in a forgotten corner, the plans were found in 
~ d. . 478 per1ect con 1t1on. 
By 1966, the estimated costs of the hall had far exceeded the earlier targets in the 
range of$150,000 to $200,000. Huygens and Tappe now told the school to expect a cost 
of$304,000 to build the hall, make the necessary remodeling changes to the existing 
building, and provide chairs and bookshelves.479 A small green room wing was added to 
the plan in 1967, but proposed practice rooms in the basement beneath the hall were left 
out of the final design due to cost issues.480 
Even in the midst of the campaign to build the concert hall and library, the 
trustees felt compelled to consider alternative plans. The fundraising campaign to 
improve the existing property had slowed, and even with a new concert hall, the board 
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felt that "there was really little likelihood that it would be possible for the School to 
expand beyond its present size."481 In May 1967, the Executive Committee authorized 
Anthony Pickman to appoint a committee to examine the value of the current property 
and the possibility of selling this land to build a new school building and concert hall at 
another site.482 
But by October 1967, while still well short of the fundraising goal, the Executive 
Committee was encouraged by board member Richard Farrington to break ground as 
soon as possible and continue raising the funds while there was noticeable progress to 
show to prospective donors.483 The committee voted to move forward with detailed 
architectural plans and specifications in order to begin to seek construction bids.484 
Fundraising for the hall was a long and arduous process that consumed the board and 
director for much of this era, and Anthony Pickman remained the driving force in 
maintaining momentum. With costs mounting and now facing a new estimate of 
$336,210, nearly twice the original budget, the school was forced to take out a loan of 
$150,000 against the mortgage of the Abbot House to secure the financing needed to 
complete the project.485 The hall was completed in 1970, with the inaugural concert held 
on October 30, 1970. This first concert demonstrated the great acoustics ofthe birch-
paneled, book-lined interior and featured Bach concerti conducted by Nicholas Van Slyck 
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with soloists James Pappoutsakis, Lily Dumont, Rowland Sturges, and Gerald 
Gelbloom.486 
Despite the cost of the hall, the school continued to operate marginally in the 
black, with small surpluses of$2,372 in 1970-71 and $2,915 in 1971-72.487 Some faculty 
and board members felt that this appearance of financial stability was only made possible 
by the lack ofraises or a pension plan for faculty, issues that would be scrutinized due to 
a controversy. 
The Debate over Degree Study (continued) 
Anthony Pickman would resume his father ' s work toward degree accreditation for 
the school. The arrangement with Emerson College was considered somewhat 
impractical for students both financially and logistically and was not drawing much 
interest from prospective students. By 1964, Anthony Pickman asserted that "it would be 
a good idea to develop the school to the point where it could offer degrees, presumably 
the Bachelor ofMusic."488 However, the degree question fell by the wayside in the flurry 
of activity to plan for the 50th anniversary celebrations and launch a fundraising campaign 
for the proposed concert hall. 
In 1972, the question was considered yet again, with a "New Directions 
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Committee" appointed to examine whether the School should "seek further accreditation 
for our own degree."489 This committee concluded in September of 1973 that a degree 
program was "within reach" and that degree-granting accreditation should be the 
"principal concern" of the school.490 
Further investigation of the possibility of a degree program in 197 4 "uncovered 
some discouraging requirements for accreditation and state license, which could involve 
substantial financial and other commitments by the School."491 The trustees also planned 
to "consider whether the affiliation with Emerson College has been satisfactory and 
whether affiliation with any other institution might benefit the School. "492 This 
investigation had been motivated by an increased number of inquiries from prospective 
college-level students and the possibility of further access to federal financial aid through 
a degree program.493 Nicholas Van Slyck reported to the board that enrollment had grown 
to nearly 55 full-time students and "the atmosphere was more like a college."494 The 
Long-Range Planning Committee of trustees who had been investigating the issue found 
it difficult to weigh the many factors involved. While "students interviewed by the 
committee and the administration appeared to be generally in favor of breaking the 
reliance upon Emerson College and having Longy offer its own degree," the trustees 
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wanted to know more about how outsiders viewed the School.495 The trustees were each 
told to: 
Conduct his or her own investigation during the summer to seek answers for the 
two questions: (1) what was the role ofLongy in the Greater Boston music 
community, present and future, and (2) how would the initiation by Longy of its 
own degree program, as opposed to the existing program, contribute to the 
fulfillment of that role. 496 
Exploratory discussions with the regional accreditors and the Massachusetts 
Board of Education revealed that the Longy School was likely in a position to receive 
approval: "It did not appear that the School would have great difficulty in meeting each 
of the requirements individually, but the cumulative effort could be very significant."497 
There were concerns among the trustees that the addition of a degree program "would be 
likely to result in a change in the character of the School."498 There was also worry about 
upsetting the community music programs "on which the School had built its reputation" 
and the potential for further competition by other Boston institutions.499 The trustees felt 
that "the degree program was a means to an end" that was not backed by compelling 
reasons to upset the current character of the institution.500 The Long-Range Planning 
Committee's reported to the board in November 1974, recommending against seeking 
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Schism over Non-renewal of David Pizarro 
In the spring of 1971, Van Slyck chose not to offer a contract for the following 
academic year to organ teacher David Pizarro due to "accumulative reasons" that 
included allegations of "stealing students from Longy," "castigating students, using foul 
and abusive language," "back biting, slander," and "attempts to cause trouble among 
trustees. "502 Pizarro rallied support among a few trustees who called for an emergency 
meeting to address the issue. These trustees felt that Pizarro should have received an 
official hearing by a committee prior to the non-renewal of his contract. 503 Pizarro used 
the opportunity to levy a number of complaints about the administrative operations of the 
school, and his supporters among the trustees put together a list of proposed reforms that 
included resuming faculty meetings, establishing a faculty pension program and a 
consistent schedule of faculty salaries, and adding faculty and student representatives to 
the Board ofTrustees.504 
The board met on June 18, 1971 , to discuss the situation and the proposed 
reforms. While some trustees asked that Pizarro be reinstated immediately, the board 
voted to establish a temporary committee to investigate the matter and report back at a 
later date. 505 The committee held a number of interviews throughout the summer with the 
principal figures involved and issued its report in late July. They concluded that the "loss 
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of rapport" between Van Slyck and Pizarro was a gradual result of "the classic 
differences in approach between a teacher concerned primarily with musical results and a 
teacher-administrator concerned with both musical and financial results."506 The 
committee also addressed the policy concerns that had arisen, noting that: 
Our policy has been to give the Director almost total responsibility and authority 
for the functioning of the School. This has made our task as Board members 
easier, but it is against the trend of the times ... That some of our faculty and 
students at Longy are interested enough in the School to want to improve it seems 
to our Committee to be a plus, particularly since Longy is not a cohesive 
institution and very little esprit has seemed to exist previously. 507 
The issue of faculty pay was also addressed and deemed to be "too static to contribute 
significantly to faculty morale."508 The committee noted: 
It would be unfair and unrealistic to criticize Mr. Van Slyck for the salary scale, 
for he must be governed by his budget. He is also, perhaps, like any management, 
influenced by the labor pool; there are more music teachers than there are jobs. 
Often it is Longy or else. If he has exercised his authority over teachers' salaries 
with a tight hand, he has done so with at least the tacit approval of the Board. 
Whether we can continue to take pride in Longy's being 'in the black' at the 
teachers' expense is a matter for another committee to consider. 509 
In the end, the committee concluded that Van Slyck was within his rights as 
Director to dismiss any faculty he found unsuitable but perhaps the timing and 
communication of the decision was not ideal. The decision of the committee was 
unacceptable to eight Board members who felt they were "out of sympathy with the 
present management of the School," and therefore resigned in October 1971.510 
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Early 1970s and the Departure of Van Slyck 
Van Slyck's leadership position was strengthened by the board's decision that he 
was well within his rights to dismiss Pizarro. The board moved quickly to add new 
members to replace the eight who had resigned and looked forward to a new era of 
prosperity for the school. Enrollment was strong in the fall of 1971, with 510 total 
students. There were 233 adult students taking only one class or lesson per week, 208 
preparatory students, 12 in the Bachelor of Music program with Emerson College, and 19 
studying for the Longy School Senior Diploma.511 
The faculty remained a largely part-time work-force. In 1971, only 10 faculty 
members were teaching a minimum of 15 hours a week, the threshold required to be 
considered full-time. The remaining 40 faculty members were part-time, and Van Slyck 
believed that "the high proportion of part-time teachers is desirable as it reflects the 
widest offering of faculty skills and temperaments as well as the School's ability to 
attract top-notch artists who may be employed 'full-time' by other institutions."512 
A surplus of$39,125 in 1972-73 was due in large part to a nearly $25,000 
increase in tuition revenue while scholarship support was only increased by $500.513 The 
following year, tuition revenue increased a further $3,500 and scholarship funding was 
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reduced by over $2,700.514 By the fall of 1973, overall enrollment was 501 students, 
although only 23 were in the Senior Diploma program and 10 were pursuing the 
bachelor's through Emerson. There were 182 children studying at the school and 284 
adult avocationalleamers.515 While Van Slyck was happy to report to the board a 
significant increase in "full-time" students to a total of 66 for the fall of 1974, only 24 of 
these were Senior Diploma students and 13 were in the Emerson joint program; the 
increase was due mainly to avocationalleamers taking enough courses to be classified as 
"full-time. "516 
In 1972, Anthony Pickman undertook a project to examine the mission of the 
school and seek advice from outside evaluators. He arranged a visit by Dr. Herbert 
Zipper, the Executive Director ofthe National Guild of Community Music Schools. After 
his visit, Zipper concluded that the Longy School possessed "many strong assets of which 
you can be rather proud. First of all you have a very competent director with high 
standards and artistic integrity. This I feel is your greatest asset."517 Zipper urged for 
"decisive expansion" of the school's community and preparatory education areas, 
especially given his assessment that: 
As is the case in most institutions of the type of the Longy School, only a very 
few students are of a caliber for a professional career as performing artists. Yet it 
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is for those with lesser talents that schools like the Longy School are much more 
needed. The highly gifted can find first-rate education in this country in 
practically every larger city, but for those with less than exceptional gifts, the 
. . 1" . d 518 opportunities are very 1m1te . 
Betty Burroughs became chair ofthe Board ofTrustees in 1973, and she did not 
share Dr. Zipper's assessment of or vision for the Longy School. Burroughs had begun 
her association with the school in 1959 as a volunteer in the library and had joined the 
board in 1970.519 Burroughs took a very active role as chair, treating the position as a 
nearly full-time job and encouraging more involvement from fellow trustees.520 
The Longy School was in the news in 1973 due to remarks made by Leonard 
Bernstein in November while teaching at Harvard. Bernstein suggested publicly that 
Harvard should improve its music performance offeririgs and could buy a "ready-made" 
Longy School "lock, stock, and barrel," and the Boston Globe reported this under the 
headline "Harvard should buy Longy music school, says Bernstein."521 This alarmed the 
Longy School community, and Harvard quickly stated that Bernstein's opinions were not 
policy. Longy School Board of Trustees President Betty Burroughs wrote a letter to the 
Globe stating, "Longy's plans have not and do not include any consideration of a merger 
with Harvard's music department as suggested by Mr. Bernstein."522 
In 1975, Burroughs was instrumental in developing a new administrative plan for 
the school "in response to changing needs and circumstances of the students, faculty, and 
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administration."523 The plan delegated a number of the Director' s duties to two new full-
time positions, a registrar and a business manager. The plan also called for modernization 
of the bookkeeping system, a new public relations campaign, and revitalization of 
departments through recruitment of younger teachers. 524 All of this was designed to 
accomplish three goals: 
(1) to maintain a musical degree program in affiliation with Emerson College or 
other reputable institutions and to seek accreditation ofLongy's programs for 
students not seeking a degree, (2) to achieve the status of a small musical 
conservatory through the strengthening and promotion of appropriate 
departmental and student activities and talents, and (3) to continue progress in its 
community relationships to obtain goodwill, recruit students, ex~ort student and 
faculty talent, and participate in valuable community activities. 5 5 
The proposed administrative plan caused tension between Burroughs and Van 
Slyck that came to a head in 1976. Fundamental differences had been growing between 
Van Slyck and the board about the school's underlying purpose and direction. 526 Van 
Slyck was a proponent of emphasizing the community music school offerings, while 
many on the board were concerned about having a reputation as a place for professional-
level study, desiring "the more high-toned prestige of the New England Conservatory."527 
It was sensed that the school's wider reputation had eroded since the days of Boulanger, 
Bodky, Biggs, and Melville Smith.528 Betty Burroughs' plan was designed to bring the 
conservatory-level training to the forefront ofthe school's identity, and Van Slyck was 
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reluctant to embrace this move, especially given the significant costs that would be 
incurred to build and sustain the envisioned conservatory. The board therefore decided to 
move forward without Van Slyck at the helm, but this decision felt sudden and 
unexpected for many and caused a split in the Longy School faculty. Fourteen faculty 
members resigned in protest and joined Van Slyck at his aptly-named New School of 
Music, a community music center only blocks from the Longy School.529 Van Slyck 
would rw1 the New School of Music until his death in 1983, and this school became an 
established fixture in the music education offerings in Cambridge. 
On his way out, Van Slyck attempted to fire Wolfe Wolfmsohn, who had been on 
the Longy School faculty for 34 years. A dispute over Wolfinsohn' s management of his 
chamber music class had divided the two since 1972. In dismissing Wolfinsohn, Van 
Slyck wrote: 
It pains me that our years at Longy are going to end in the way that seems 
inevitable. I suppose it could have been foreseen by anyone aware of your lack of 
confidence in my administration and my doubt about some of your motives. As I 
said to you in our last conversation, we are both obsolete as far as the Longy 
School is concerned, and for that reason, no contract for you for the year 1976-77 
will be forthcoming. In my opinion you had several opportunities to make a 
graceful exit in recent years, but that is now a matter of past history.530 
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Chapter Eight: Transition under Fred Goldstein and Margaret Rohde, 1976-1978 
After a search, the Board of Trustees chose Fred Goldstein as the new Director. 
Goldstein had been vice president of marketing for the Advent Corporation, a 
Cambridge-based company that made audio components, speakers, and cassette 
recorders. 531 Goldstein was also a former cellist of the Baltimore Symphony Orchestra.532 
In announcing Goldstein's hiring, Michael Steinberg ofthe Boston Globe, a 
former trustee of the Longy School, reported: 
Observers and insiders have noted that Longy has had certain problems with 
identity and goals. To make sense of its special constellation of possibilities and 
limitations, the trustees have just engaged a new director, Fred Goldstein, a 
musician who for some years has made a living in the business world and who 
brings to his post, by his own characterization, "managerial, working-with-people, 
and problem-solving skills."533 
Goldstein assumed the position of Director in July 1976 and began an examination of the 
school's needs. At a special meeting ofthe trustees in October 1976, Goldstein reported 
his initial findings: "In terms of the professed image of Longy ... the stated objectives and 
course and program descriptions had changed virtually not at all from 40 years ago and 
relatively little from 60 years ago."534 Through observations and discussions with faculty, 
students, and external colleagues, Goldstein concluded that: 
The image ofLongy projected by the current and prior editions of the bulletin has 
failed to reflect an accurate picture of the School of many years. The 
characterization ofLongy which long held sway, that of a uniformly thorough, 
professional, distinguished institution with strong, carefully-planned programs 
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bears very little resemblance to current realities."535 
Goldstein noted that "excessive emphasis" on the diploma programs combined 
with "administrative economies designed to enable the school to consistently break even" 
meant that some of the programs listed in the school bulletin barely existed, "in effect, we 
do not deliver what we promise."536 Goldstein felt that the school' s programs were 
"unfocused and largely unrelated," only unified by the fact that they were taught in the 
same building.537 Goldstein found further fault in the quality of the student body, 
claiming that the Longy School's "full-time students are largely students who could not 
obtain admission anywhere else. "538 He noted that "much of the faculty has been low 
paid, and its overall quality has suffered commensurately," and that one of the few 
strengths of the school, its intensive training in music theory, "is largely a well-kept 
secret vis-a-vis the Boston musical community, due in part to the absence of an effective 
publicity effort."539 He also pointed out a litany of further complaints regarding structure, 
standards, and student support. His conclusion was dire: 
As might be expected, the School suffers from a significant lack of identity in the 
music world outside of its confines. Distinguished musicians outside the School 
do not really know what Longy is, and are hard pressed to describe it apart from 
having the impression of a lack-luster faculty and a dearth of performing 
students. "540 
Enrollment was down significantly due to the exodus of students of faculty 








had been responsible for 110 students and 11 classes in the previous year, and overall 
enrollment at the Longy School was almost 90 students below that of the previous 
year.541 This decline in tuition income meant that the school faced an operating deficit of 
$36,400 for the 1976-77 fiscal year.542 
Despite "the current unhappy condition of the School," Goldstein was optimistic 
about the opportunities that lay ahead. "The narrowing of this multitude of opportunities 
to those which are practicable will take time as the School seeks to find its identity and 
ensures that it is uniformly good at what it does and can deliver what it prornises."543 
However, additional money was required for the school to make improvements, with the 
reliance almost exclusively on fee income to try to break even cited as one of the central 
causes of decline. 544 
The call for fundraising and board support caused board president Betty 
Burroughs to note that "the time for Trustee participation in the life of the School has 
arrived" and that "board members must now shoulder their rightful responsibilities, both 
in terms of financial support and practical effort. "545 She looked forward to "a new and 
hopefully golden era in the School's history" and optimistically claimed that "the word 
about a 'new' Longy has already begun to circulate in the Boston musical community."546 
Goldstein set about improving the faculty, appointing 12 new faculty members 








were made for an adult extension division with courses in arts administration, philosophy 
of music, chamber music, music pedagogy, and music theory. A partnership with the 
Cambridge Public Schools was sought to expand preparatory offerings, and a joint 
program with Tufts University was explored to replace the Emerson program.547 
The Cambridge Public Schools Scholarship Program would be one of the lasting 
efforts of Goldstein' s brief tenure as director. Under the guidance of faculty member and 
Longy School alumna Emily Romney, the program allowed talented but underprivileged 
students from Cambridge to have private lessons and musicianship courses from Longy 
School teachers at one-third of the usual cost; the Longy School and an organization 
called the Friends Committee of the Cambridge Public Schools each covered a remaining 
third. 548 Typically, 15 to 25 students were selected by audition annually, and the program 
would run for 22 years. 
Despite Goldstein' s new plans, the trustees did not immediately step up to meet 
his desire for greater financial support. He argued that improving the school would 
require annual deficits "ranging to a high of approximately $75,000" which would need 
to be covered through fundraising and board support. 549 Without additional funding, the 
Longy School could not be competitive with other local schools in terms of faculty 
compensation, nor could Goldstein add the administrative support needed to implement 
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new initiatives and run the school effectively.550 Goldstein felt forced by the Executive 
Committee to agree to a budget for 1977-78 that was "essentially passive in nature and 
contains potential for only marginal improvement of the School ... this budget constituted 
basically a holding action for the School."551 
With little hope that the board would back his ambitious plans with the required 
funding, Goldstein decided to step down in June 1977, after less than a year as Director, 
and return to the Advent Corporation. Margaret Rohde, a pianist and Longy School 
faculty member since 1942, became interim director and continued to try to implement 




Chapter Nine: Roman Totenberg, 1978-1985 
Renewed Energy under Totenberg 
In February 1978, the Board ofTrustees announced that Roman Totenberg, 
renowned violinist and teacher, would take the helm. Totenberg was a famed performer 
who had concertized throughout the world, led the string department at Peabody Institute, 
and chaired the string department at Boston University for 17 years. The announcement 
of his leadership generated much excitement at the Longy School and signaled a 
renaissance in both quality and reputation. 
While Totenberg did not officially begin his post at the school until September 
1978, he began meeting with the board in May, promising that he would not make 
changes until he had "done a great deal of observing."552 Totenberg wanted to bring his 
"Young Artists" program of 20 to 25 very gifted children to the school and hoped to 
establish a string orchestra while increasing chamber music activities. He stressed the 
need to raise funds for scholarships and the partnership with Cambridge Public Schools, 
and he "attached greatest importance to accreditation and a connection to a prestigious 
university."553 
Totenberg' s "Young Artists" program had been founded in 1972 at Boston 
University with violinist and pedagogue Kenneth Sarch; the program was renamed the 
552 Minutes ofthe Board ofTrustees Meeting, May 9, 1978, Container 13, Longy School Archive 
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"Young Performers" and moved to the Longy School for the fall of 1978.554 The 
intensive Saturday curriculum for students ages 12 to 18 included private lessons, 
chamber music, orchestra, performance classes, Eurhythmics training, and monthly 
master classes.555 The "Junior Performers" ages 6 to 13 met twice monthly for chamber 
music, performance class, Eurhythmics, and optional private lessons. Totenberg's 
concept for focusing on young students was that "a gifted child should have a fust-class 
teacher; that way they won't suffer from having to change everything later on."556 
Totenberg felt that the Longy School was an ideal place for being innovative: 
"The size of the school invited an immediate response. You could open the door to the 
Director's room and invite people in to talk."557 These open conversations led to the 
formation of a jazz department under pianist Peter Cassino in 1979, the expansion of 
early music into a full-fledged department in 1981, and the revitalization of the Dalcroze 
Eurhythmics offerings. 558 
Dalcroze Eurhythmics had been brought to Boston by Renee Longy and was 
offered at the Longy School from the start. The popularity of the Dalcroze method had 
waned in the 1930s, and it was only reintroduced to the Longy School curriculum in 1977 
when interim director Margaret Rohde hired Lisa Parker to teach one course.559 Parker's 
teaching soon gained a following, and Totenberg encouraged expansion of the 
554 
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Eurhythmics program and made Dalcroze study a requirement for the Senior Diploma. 560 
The changes under Totenberg moved the Longy School forward but caused 
expenses to rise. Despite raising $61 ,484 in 1978-79, the school ended the fiscal year 
with a $17,000 deficit. 561 Facing an expected deficit of over $80,000 in 1979-80, 
Totenberg did not see a way of cutting administrative or faculty costs and instead hoped 
that trustee gifts and foundation support would close the gap.562 Trustee Ronald G. 
Sampson led the fundraising efforts at this time and was able to raise $78,385 in 1979-80, 
a significant boost that, combined with the reduction of student scholarship support, 
allowed the school to end with a $7,254 surplus rather than the proposed deficit. 563 
Sampson increased foundation and trustee support and was driven by a feeling that he 
could not "tolerate the School's slipping back to the mediocrity and lifelessness which 
characterized it a few years ago."564 
Totenberg used his numerous international connections to bring guests to the 
Longy School including pianists Claude Frank, Soulima Stravinsky, Artur Balsam, and 
Malcolm Frager, singers Jan DeGaetani and Phyllis Curtin, violinists Max Rostal and 
Hemyk Szeryng, and many others. Totenberg now felt that the school was doing very 
well "artistically, scholastically, and in terms of image," and that "this should eventually 
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bring financial rewards."565 He began exploring affiliations with Tufts University and 
Lesley College, and suggested the possibility of holding classes and lessons in suburban 
locations.566 Totenberg's talks with Lesley College resulted in a partnership to offer a 
joint master's degree in Integrated Arts in Education beginning in 1980.567 Totenberg 
also worked to improve the relationship with Emerson College that had existed since 
1958. Under new president Allen Koenig, Emerson had made curricular changes in 
speech and communications that served to "complement the educational requirements of 
a musician. "568 
Totenberg helped to instill a sense of community and pride among the faculty and 
advanced preparatory students in the Young Performers program. In reviewing a 1981 
concert where the Young Performers String Orchestra performed with Totenberg, 
violinist Daniel Stepner, and Boston Symphony Orchestra principal oboist Ralph 
Gomberg, the Boston Globe observed that "one got a strong impression that everyone 
who was there wanted to be there, had their ears open- of course - and would roll 
bandages or give blood (or even shed it) for the sake of the dear old Longy School of 
Music."569 
Yet, students in the Senior Diploma program still reported "the lack of a real 
sense of community due to the part -time nature of the faculty and many of the 
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students."570 By the fall of 1981, enrollment in the community music area had grown to 
214 preparatory students, 62 Young Performers, 11 Cambridge Public School 
Scholarship students, and 215 adult avocationallearners.571 Nonetheless, Totenberg had 
come to realize that "the Longy School lives on full-time students" and could not thrive 
on community music offerings alone.572 These desired full-time students remained 
elusive, with only 20 in the Senior Diploma, 15 in the joint bachelor' s program with 
Emerson, 4 in the Master oflntegrated Arts in Education with Lesley, and 9 in the full-
. D 1 C 'fi 573 trme a croze ert1 tcate program. 
The Dalcroze Eurhythmics program had been causing significant wear and tear on 
the carpet and seats of Pickman Hall, as the chairs had to be moved each day to make 
room for these classes. 574 In the fall of 1982, this issue was remedied through the 
expansion of the basement space below the concert hall adding three practice/teaching 
rooms, a classroom, and a large space for Dalcroze Eurhythmics courses, all designed by 
architect and school trustee Stanley Myers.575 
570 Report on the Student/Faculty Meeting of March 1983, Container 15, Longy School Archive 
in Bakalar Music Library, Cambridge, MA. 
57 1 
"Enrollment Figures, Fall Semesters 1980, 1981, 1982," Container 15, Longy School Archive 
in Bakalar Music Library, Cambridge, MA. 
572 Minutes ofLongy School Faculty Meeting, October 31 , 1983, Container 15, Longy School 
Archive in Bakalar Music Library, Cambridge, MA. 
573 
"Enrollment Figures, Fall Semesters 1980, 1981 , 1982," Container 15, Longy School Archive 
in Bakalar Music Library, Cambridge, MA. 
574 
"Rationale for Proposed Finishing of Basement," May, 1981, Container 16, Longy School 
Archive in Bakalar Music Library, Cambridge, MA. 
575 
"Alumni Newsletter: Fa111982," Container 15, Longy School Archive in Bakalar Music 
Library, Cambridge, MA. 
139 
The Debate over Degree Study (continued) 
Shortly into his tenure as director, Totenberg established an Accreditation 
Committee to begin the process of seeking approval from the National Association of 
Schools of Music (NASM). Totenberg felt that accreditation was important to the Longy 
School because "it would (1) enable students to obtain bank loans, (2) afford greater 
prestige, especially for parents, and (3) make the school eligible for government 
funds."576 However, there was no push to include degree-granting ability in the 
accreditation pursuit. The Longy School instead sought approval only of its existing 
programs through NASM's newly-created division for non-degree-granting music 
schools. 
Totenberg expressed his initial opinion that, rather than expanding studies for 
aspiring professionals, the Longy School should be "a first-class community music 
school for ages 4 upward and a service organization for local schools and colleges that 
cannot afford to offer the special courses Longy provides."577 By April 1979, the 
Accreditation Committee reported that they had sent in the formal application to NASM 
and that a site visit would occur in the fall of 1979.578 The visiting team recommended 
that the school establish a finance committee and make greater recruitment efforts but 
granted accreditation in November 1979.579 
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Totenberg continued to investigate ways to strengthen enrollment of full-time 
students and thus the financial situation of the school. Totenberg explored developing an 
undergraduate degree program in partnership with nearby Lesley University. Yet 
questions on the identity of the school and need for a degree program lingered; in a 1984 
meeting, an unnamed faculty member said, "We need to decide if we are a community 
music school with a small conservatory within or a college with an extension for 
community music."580 Totenberg expressed his concerns about the viability of a degree 
program at the Longy School noting the competition from other local schools, the costs 
of adding academic coursework, and the observation that "other small schools have gone 
under" in attempts to build degree programs. 581 Despite these reservations, Totenberg 
authorized the formation of a student and faculty committee to write a proposal for a 
future degree program at the school. The ideas and concerns of this committee were 
shared in a letter to the Board of Trustees, who promised to look into the matter further 
through a special board committee. 582 
In 1985, the board was still weighing its options; Lesley College had indicated a 
strong interest in creating an undergraduate program with the Longy School, but most 
trustees still felt "a greater interest in making such an arrangement with Harvard."583 
Harvard, though, had no similar interest in the Longy School. A consulting fum hired to 
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examine the current state and potential of the school found that, "a degree program may 
be feasible in five to six years." However, with the current state of affairs, such a 
program would be "an overwhelming fmancial and programmatic drain on the 
institution" and "would not be compatible with any sort of community based 
activities."584 Talk about the possibility of a program with Lesley College continued in 
early 1986, and a proposal of a joint program leading to a Bachelor of Science degree 
with a concentration in music from Lesley was considered by the Longy School 
. c . 585 Executive omrmttee. 
Totenberg Steps Down 
By 1983, Totenberg felt that the musical level ofthe students at the Longy School 
had been "totally upgraded," with students "competing at the University level rather than 
at the Community Music Schoollevel."586 Totenberg still argued for increased 
scholarship funding and felt that the often double-digit annual tuition increases and the 
push for greater enrollment was becoming counterproductive. He felt that the trustees 
needed to discuss the future of the school in basic terms and ask "what kind of growth is 
possible?"587 
Totenberg's vision for the Longy School's future continued to diverge from that 
584 ArtsMarket Consulting, "Assessment Report: Longy School of Music," April30, 1985, 60-61, 
Container 16, Longy School Archive in Bakalar Music Library, Cambridge, MA. 
585 Minutes ofthe Longy School Executive Committee meeting, April20, 1986, Container 16, 
Longy School Archive in Bakalar Music Library, Cambridge, MA. 
586 
"Longy Executive Committee Minutes," May 4, 1983, Container 16, Longy School Archive in 
Bakalar Music Library, Cambridge, MA. 
587 Ibid. 
142 
of the Board of Trustees, and in December 1984, Totenberg announced his resignation 
from the Director' s position to focus on teaching and performance. 588 The trustees did not 
fight to keep Totenberg at the helm, indicating "a general appreciation that this change 
was desirable for all parties."589 Betty Burroughs did take time to thank Totenberg for 
"his years of warm and able leadership, during which the Longy School had enjoyed 
significant renown."590 Totenberg remained on the Longy School faculty and continued 
as the chair of the string department and director of the Young Performers Program. 
During the transitional period, the trustees brought in an arts marketing consultant 
to provide "an assessment of internal and external data concerning the current condition 
and future potential of the school in the context of local, regional, and national trends and 
statistics."591 The fundamental question posed was: "Can Longy continue to function as 
both conservatory and community music school, considering the abundant competition in 
the Boston area?"592 The consultants concluded that: 
Longy is a school in search of a focus. This is noticeable in the inertia of staff and 
faculty, and the general concern of board members over the school's vaguely 
defined program niche, the diffusion of a variety of programs set up to coax in a 
range of population segments, as well as in the opinions and attitudes on Longy 
voiced by individuals concerned with the music education field in Greater Boston 
and throughout the country. 593 
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The report cited many weaknesses including "little room for facility expansion, an 
extremely small and limited-use endowment, an outdated faculty structure, and a board 
that has had no history as an active and dynamic fundraising body." The consultants also 
felt that the Longy School had been "the most conservative and slowest to change of all 
the music schools - from professional to community based - in Greater Boston. "594 
The consultants asserted that any possibility for the future would depend on the 
development of a "core" team of faculty, in contrast to the current situation where 
"faculty structure is almost nonexistent" and where "many faculty feel that Longy is a 
studio facility and a recruitment office for their own studio teaching."595 The overall 
conclusion was that in attempting "to be all things to all segments of the user market" the 
school had "diffused its focus" to the point of being neither a community music school 
nor a conservatory.596 While the consultants felt that this plural pursuit was an enormous 
weakness of the Longy School, the next director would embrace it as a strength. 
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Chapter Ten: Victor Rosenbaum, 1985-2001 
Rosenbaum and an Early Financial Crisis 
In April 1985, Betty Burroughs announced that pianist Victor Rosenbaum would 
be taking over as Director, calling him a "distinguished and highly respected 
musician."597 Rosenbaum had been the chair of chamber music at the New England 
Conservatory after heading the piano department there for 10 years. He had studied piano 
with Leonard Shure and Rosina Lhevinne and held degrees from Brandeis and 
Princeton. 598 
At his installation ceremony, Rosenbaum expressed his hopes that the Longy 
School would become known as "a place where new music is in ferment, with composers 
and performers as allies and partners, and as a center for the study of chamber music and 
song literature."599 Rosenbaum thought that the school should "court the amateur without 
neglecting the professional" and soon developed the marketing tagline "The Professional 
Music School for the Whole Community."600 
During his first several months as Director, Rosenbaum met with faculty members 
to hear their suggestions and frustrations. He formed a Faculty Advisory Council to 
examine curriculum, academic policies, and long-range goals.601 Rosenbaum also 
reorganized the administration by adding a full-time publicity director and a part-time 
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development officer. In his first report to the trustees, Rosenbaum read "a delightful 
allegory about a sleepy little village coming back to life" and then pushed for 
strengthening of the graduate programs while reassessing the role of undergraduate 
studies at the school. 602 
A shocking event rattled the school in Rosenbaum's first semester as Director. On 
December 11, Endel Kalam, conductor of the Longy Chamber Orchestra, collapsed and 
died of a heart attack on stage in Pickman Hall while conducting a Haydn symphony in 
concert. 603 Kalam was a noted Estonian conductor and violist who performed with the 
Boston Pops, Boston Ballet Orchestra, and the Handel and Haydn Society and had 
conducted the Longy Chamber Orchestra since 1980.604 Kalam's son Tonu, also a 
conductor, came to the Longy School in January 1986 to conduct the complete program 
that had been left unfinished by his father's collapse.605 
During his first years at the Longy School, Rosenbaum set about adding a number 
of new faculty members to the school's roster. He added pianists Randall Hodgkinson, 
Lois Shapiro, Sally Pinkas, and Faina Bryanskaya; violinists Malcolm Lowe, Zinaida 
Gilels, Lucia Lin, Dana Pomerants-Mazurkevich, and Sophia Sogland; cellist Jules Eskin; 
singers Robert Honeysucker, Donna Roll, and Elizabeth Anker; and jazz saxophonist 
Stan Strickland, among others. 
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The new faces and new energy, however, did not translate to financial success. In 
1984-85, the school had an operating deficit of $88,847; donations, grants, and interest 
income helped cut this somewhat, but the school still lost $31,274 that year.606 The 
problem was significantly worse the following year, Rosenbaum' s first as Director, when 
the school ended with an operating deficit of$162,037. While fundraising had more than 
doubled to try to meet rising costs, expenses were higher than predicted and the school 
lost $67,510. Both the Young Performers program and the school's chamber music 
offerings were operating at a loss based on faculty expenses alone, even before factoring 
in administrative costs to support these programs.607 Overall, tuition revenue was unable 
to cover the costs of faculty and staff compensation even before accounting for facility, 
administrative, and academic expenses.608 In just two years, the school had eroded its 
unrestricted cash reserves from $104,556 to only $5,772, putting it back in a position of 
. fi . 1 '1 609 senous manc1a pen . 
Even amidst this fmancial crunch, the school decided to join the computer age by 
purchasing three IBM personal computers and three printers, along with software, 
programming, and training for $19,939.610 The board seemed to feel that, despite the 
fmancialloses, Rosenbaum was moving the school forward, and they commended him 
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for his early efforts.611 
In May 1986, Betty Burroughs stepped down as board president, having built a 
significantly more active group of trustees during her 13-year tenure.612 Ronald G. 
Sampson, a lawyer and trustee since 1973, succeeded Burroughs and initiated an outside 
audit to thoroughly review the financial situation of the school. Sampson then pushed for 
major revisions to the budget so that it would be "materially more conservative than that 
approved by the Board last May."613 Another significant step in resolving the financial 
crisis of the school was the July 1986 hiring of Jack Megan as the new Director of 
Finance and Operations. Megan brought professionalism to the financial administration 
of the school and was lauded as "bright and committed" and "one of Victor's most 
.c. 1" 0 0 ,614 1.e ICitous appomtments. 
Cuts were made across many budget areas and fees for lessons and classes were 
increased. Enrollment was now at 523 students, with 212 preparatory students, 278 adult 
avocationalleamers, 11 in the Senior Diploma, 7 in the Dalcroze Certificate, 7 in the 
Graduate Diploma, and 8 in the Artist Diploma.615 Tuition revenue for 1986-87 increased 
by almost 25 percent over the previous year, and contributions from donors rose 17 
percent. 61 6 This resulted in a surplus of$69,186, and Ronald Sampson was proud to 
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report a "storybook" turnaround to his fellow trustees. 617 
Fundraising allowed the school to renovate the old library of the Abbot House 
into a performance space and name it in honor of long-time faculty member Wolfe 
Wolfinsohn.618 An anonymous gift of$30,000 went toward the purchase of a new 
Falcone concert grand piano, hand-crafted in nearby Haverhill, Massachusetts, and the 
inaugural concert on the instrument was given in April1987 by Longy School alumnus 
An K 0 619 ton uert1. 
The Debate over Degree Study (continued) 
As early as 1986, Rosenbaum expressed his belief that the school should focus on 
graduate study rather than on developing undergraduate programs while also continuing 
to strengthen the preparatory and continuing education offerings. 620 The trustees had also 
concluded that "Longy did not have the resources to offer the kind of extensive 
curriculum or educational environment required for a Bachelor's degree," and finally 
began to support the move toward degree-granting status, but only on the graduate 
leve1.621 
In 1987, Rosenbaum proposed the addition of a Graduate Performance Diploma 
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to increase the graduate-level offerings ofthe school beyond just the Artist Diploma 
(formerly known as the Soloist's Diploma). The Graduate Performance Diploma was 
designed as a two-year course of study where students could have "individualized 
concentrations or combinations of emphasis."622 The board approved the program in 
March 1987, and the school began offering it in the fall. 623 The program received a 
positive reception from both students and faculty, and Rosenbaum soon began planning 
to add master's degree study. The potential for increased tuition revenue and government 
student loans were important benefits. Rosenbaum also believed that "degree-granting 
status would add greatly to Longy's prestige in the community, adding further to its 
desirability as the school of choice for its community-based programs."624 The board 
agreed with Rosenbaum, and voted in 1988 to begin the application process with the 
Massachusetts Board of Regents of Higher Education for the authority to grant a master's 
degree.625 In April 1992, the school fmally received approval for the Master of Music 
program, becoming a degree-granting institution for the first time in its history.626 
Despite the new professed focus on graduate education, Rosenbaum continued 
with efforts to implement a bachelor's degree program. He wrote to Lesley College in 
1988 saying, "after a long hiatus, I am ready to proceed with plans for a joint Bachelor's 
Degree Program between the Longy School of Music and Lesley College ... I am hopeful 
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that with our curriculum revision accomplished, we can move ahead to implement this 
program in time to admit students in the fall of 1989."627 The school tried again with 
Lesley College in 1991, developing a curriculum proposal for a joint Bachelor of Arts in 
Liberal Studies.628 The proposal failed, however, and Longy School officials looked for 
other options. They met with colleagues at Suffolk University in 1995 to discuss a 
possible collaboration for a bachelor's degree, but again, nothing was implemented.629 
Rosenbaum then returned to his idea that the school "focus entirely on the graduate level" 
and asked the board to consider eliminating the undergraduate program altogether. 630 A 
long-range planning committee responded to Rosenbaum's idea by recommending 
strongly "that Longy retain its undergraduate diploma and simultaneously explore 
developing a partnership with another institution which would make possible a Bachelor 
of Music degree."631 
Growth and a New Library 
The programmatic aspects of the school continued to generate enthusiasm from 
the board. The Meliora Quartet (Ian Swensen, Calvin Weirsma, Maria Lambros, and 
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Elizabeth Anderson), winners of the 1985 Naumberg Chamber Music Award, joined the 
faculty for a three-year residency that featured frequent performances. Master class 
guests during this time included Menahem Pressler, Richard Stoltzman, and Bethany 
Beardslee. In June 1987, Nicolas Slonimsky spoke at the commencement ceremony, and 
the 1987 SeptemberFest concert series, a celebration ofNadia Boulanger on the lOOth 
anniversary of her birth, was broadcast on local public radio station WBUR and received 
significant attention from the local press. 632 Representatives from the Longy School also 
visited the Komitas Conservatory in Yerevan, Soviet Armenia, as part of an exchange 
between the cities of Cambridge and Yerevan. 633 
The school library had outgrown its location on the balcony of Pickman Hall, so a 
capital fund drive in honor of the upcoming 75th anniversary of the school was launched 
in the spring of 1989 to raise $1,510,000 toward a library addition, renovations of 
existing spaces, and expansion of the endowment. 634 The three-story library wing was 
added onto the back of the Abbot House, replacing the old garage. David and Sandra 
Bakalar provided significant financial support and the library was named in their honor 
when it opened in 1992.635 
Board president Ronald Sampson stepped down in October 1991 and was 
replaced by Frederick Cabot, a professor of English literature at Pine Manor College in 
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nearby Chestnut Hill, Massachusetts.636 Board treasurer Harry Riley, who had served in 
this position for 21 years, also stepped down at the time and was replaced by banker and 
. S M S 63 7 orgamst cott c ween. 
The school continued to be the home to numerous concerts from distinguished 
guests. Margret Rey, co-author of the Curious George books with her husband H.A. Rey, 
was a contributor to the Longy School community, narrating for a performance based on 
the Curious George stories in September 1989.638 The 98-year-old Mieczyslaw 
Horszowski gave a benefit concert for the Longy School at Sanders Theater in November 
1990 and pianist/humorist Victor Borge performed at the school in May 1991 .639 
In the summer of 1993, the Edward M. Pickman Concert Hall was renovated. 
After 22 years of heavy use, the hall was feeling worn, and there was an opportunity to 
expand the stage and seating capacity due to the relocation of the library collection to the 
recently opened library wing. Tiered seating was built in the balcony, adding 120 seats to 
the hall, and the lighting and recording systems were updated. 640 
A Statement of Purpose 
The board was experiencing a number of changes under Rosenbaum's leadership 
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decisions. The process to develop this statement began in 1987 and was finished and 
formally adopted by the board in 1994.641 The statement said that the Longy School 
should aim to "provide thorough education in all aspects of music to students of all ages, 
all levels of ability, and widely varying aspirations."642 It was felt that the "intersection of 
avocational and professional musicians at Longy is part of the school's unique character 
and of its success" and that the school should remain "committed to strengthening all 
three divisions."643 However, there was an acknowledgement that "as the school' s 
professionally directed programs grow, the school may face difficult decisions about the 
allocation oflimited resources," and that "the time may come when the school must 
either grow in physical space and personnel, or give priority to some of its students. "644 
By the fall of 1995, the Longy School had 23 full-time students in the Master of 
Music program, 14 in the Artist Diploma, 6 in the Graduate Performance Diploma, and 5 
in the Undergraduate Diploma (previously called the Senior Diploma). Total preparatory 
enrollment was 501 , and there were also 465 adult Continuing Studies students.645 
Enrollment growth, conservative fiscal management, and increased donor support 
had allowed the school to operate at least marginally in the black from 1987 to 1994, but 
the school remained primarily tuition-driven, with over 80 percent of total revenue 
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coming through tuition and fees. 646 The new Graduate Performance Diploma and Master 
of Music degree programs had produced a significant shift in where the tuition income 
was generated; the conservatory programs had only represented 8% of overall tuition 
income in 1988-89, but this increased to 22% by 1993-94 and continued to rise quickly to 
40% ofnet tuition revenue in 1999-2000.647 
Expansion of the Campus 
The projected growth ofthe master' s program led to concerns about space and 
whether the school could accommodate all of its offerings under one roof. 648 In 1996, the 
school began serious pursuit of campus expansion by exploring the purchase of another 
building in the neighborhood. Three buildings were investigated, one at 49 Washington 
A venue owned by Lesley University and two buildings owned by the Transcendental 
Meditation Society at 33 Garden Street and 9 Waterhouse Street. The school initially felt 
that the 9 Waterhouse Street property was a better fit for the immediate needs of the 
school and would require less renovation.649 However, the school could not reach a deal 
and turned its attention to the 33 Garden Street house that was only a block away. The 
Transcendental Meditation Society had been using the 1905 house as a training center, so 
zoning was already favorable to its continued use by an educational institution. The same 
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property had been occupied by the International Student Association of Greater Boston 
and was offered for sale to the Longy School in 1972, but the school did not have the 
financial resources to pursue expansion at that time.650 Rosenbaum and the board felt that 
additional space was needed and agreed to purchase the building for $2,200,000.651 
Initially frnanced through a short-term bridge loan from Cambridge Trust Company, the 
school then set out to quickly secure donations. A significant contribution would come 
from the Curious George Foundation and the estate ofMargret Rey, and the building was 
renamed as the Rey-Waldstein Building in 2001, in honor of Margret and H.A. Rey and 
her parents, Felix and Gertrude Waldstein.652 
Long-range Planning for the Centennial 
In August 1999, Rosenbaum launched a long-range planning process through a 
working paper called "Centennial Countdown: Project Pegasus" in which he outlined his 
vision and goals for the school leading up to the 2015 centennial.653 Rosenbaum stated 
that "the essence of my vision for the future can be distilled to three words: small but 
excellent."654 He felt that that Professional Division would ideally become an all-
scholarship graduate program, hinting of Georges Longy's "new plan" for the school, and 
650 Bruce Thayer, Executive Director ofthe International Student Association of Greater Boston, 
to Nicholas Van Slyck," June 1, 1972, Container 13, Longy School Archive in Bakalar Music 
Library, Cambridge, MA. 
651 Minutes of Special Meeting ofthe Board of Trustees, May 19, 1998, Container 18, Longy 
School Archive in Bakalar Music Library, Cambridge, MA. 
652 Dedication plaque on Rey-Waldstein Building, 33 Garden Street, Cambridge, MA. 
653 
"Longy School of Music: Long Range Plan," October 17, 2000, Container 19, Longy School 
Archive in Bakalar Music Library, Cambridge, MA. 
654 Victor Rosenbaum, "Centennial Countdown: Project Pegasus," August 10, 1999, Container 
18, Longy School Archive in Bakalar Music Library, Cambridge, MA. 
156 
argued that any growth of the school should be carefully monitored. Rosenbaum wrote: 
The picture that emerges is of an institution that has, at its core, a small, world-
renowned, prestigious conservatory for the highest level of aspiring professional, 
surrounded by a community school for talented and motivated children and 
. d 1 . 1 . . 655 senous a u t avocat10na mus1c1ans. 
He also noted the need for a clear public image and felt that the location in Cambridge 
was "the right place to build this institutional identity" of a "small, selective, prestigious 
Preparatory and Professional school for music."656 Rosenbaum realized that being a small 
and independent institution was difficult and recommended the consideration of a merger 
with a larger institution, namely Suffolk University in Boston. 
The long-range planning report that was developed in response to Rosenbaum' s 
"Project Pegasus" paper generally "made recommendations for improving existing 
programs, but did not recommend altering the foundation" of the Longy School. 657 There 
were many concerns with the use of the term "elite" to describe Longy's endeavors, 
preferring instead to strive for excellence without elitism. The report stated that the 
undergraduate program should be kept and strengthened, perhaps by adding a bachelor's 
program, rather than turning to the graduate-only focus suggested by Rosenbaum. It was 
recognized that "general marketing efforts suffer from an institutional lack of clarity" and 
that the school needed to define itself and its direction before marketing could be 
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identity," were deemed not worthy of discussion, and affiliations with schools other than 
Harvard were "not viewed as institutional priorities for further exploration. "659 
l11at the faculty, staff, and board committees involved in this long-range planning 
disagreed so fundamentally with Victor Rosenbaum is not surprising considering that, in 
December 1999, Rosenbaum announced that he would be stepping down as director of 
the Longy School to have "more available time for purely musical pursuits."660 At the 
request of the board, Rosenbaum agreed to remain in the post until June 200 1 while the 
school searched for his successor. In October 2000, the board changed the title of 
school' s chief executive from Director to President.661 
During Rosenbaum's tenure, the school had grown significantly, increasing its 
annual budget from $600,000 to $3.5 million. The addition ofthe Master of Music 
program had grown full-time conservatory enrollment to around 140 students, and 
Rosenbaum was proud to claim that this growth occurred while "the community side of 
things continues to prosper. "662 The administrative staff needed to support the school' s 
offerings had grown from 6 in 1985 to 13 in 1995 and then to 23 in 2001.663 Other major 
achievements included the construction of the new library, the purchase of the building at 
33 Garden Street, the renovation of the concert hall, and an increase in fundraising. 664 
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Chapter Eleven: Kwang-Wu Kim, 2001-2006 
After a yearlong search, the Longy School announced that pianist and music 
educator K wang-Wu Kim would become President of the Longy School. Kim had 
studied at Yale with Donald Currier and Claude Frank and then went on to graduate study 
at the Peabody Institute where he was a student of Leon Fleisher. Kim then served as 
Fleisher' s teaching associate for eight years and earned his doctorate at Peabody. 665 Kim 
had served as artistic and administrative director ofEl Paso Pro-Musica in Texas since 
1993, helping erase a substantial deficit and build a $2 million endowment while also 
reaching more than 15,000 public school students with new outreach programs.666 In 
accepting the post, Kim cited his enthusiasm for the Longy School's flexibility in not 
being "as clearly defined as some other music schools, which means there is room for 
development in several areas."667 Kim believed the school had much potential, especially 
given "its long-established position as a neighborhood resource."668 
The Longy School that Kim inherited remained "committed to its mission as a 
small and intimate community music school and conservatory, providing thorough 
training in music to students of all ages," while noting "an increasingly focused mission 
for its Professional Studies Division which has grown in the last five years into a fully 
functioning conservatory."669 The school was organized into three divisions, Professional 
Studies, Preparatory, and Continuing Studies, and was proud to tout the equality of these 
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divisions: 
Many other conservatories maintain preparatory and continuing studies programs, 
but at Longy there is a key difference. Other schools often view such programs as 
subsidiary to the main enterprise of training undergraduate- and graduate-level 
students. At Longy there is, intentionally, no hierarchy between the divisions: 
many faculty teach in all three areas, students from the different divisions at times 
collaborate in classes or performances, and Longy' s trustees consciously uphold 
this divisional parity."670 
Kim made few initial changes to the direction of the school. Fortunately, it was 
not facing an immediate financial crisis akin to those that previous directors had 
inherited, but there were many items to consider. Victor Rosenbaum had left a lengthy 
memo to his successor of "some parting thoughts" in which he reflected on the current 
state and future of the school. He noted the growth of the Professional Studies division 
and felt that "aspiring to become an all-scholarship graduate division is not out of the 
question."671 Rosenbaum also questioned whether it would "be possible to retain, 
indefinitely, the notion of an all-school faculty (as opposed to separate Prep and 
Collegiate-level faculties)," while also cautioning that "it certainly has been an important 
characteristic ofLongy and any change from this should be considered carefully."672 
Kim mulled over these issues and then made his first substantial contribution to 
the school' s future with an October 2003 position paper in which he noted George 
Longy' s founding vision for a school based on the Paris Conservatoire and "the 
traditional model of admitting the few and excluding the many. Given such beginnings it 
is striking that subsequent leaders have planted the seeds of a culture of community 
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participation, even more remarkable that these ideas have taken root and become central 
to the culture of the institution."673 Kim cited this juxtaposition as the school's "greatest 
strength -this creative tension between the ideals of a rigorous and excellent 
conservatory education wedded to a commitment to community involvement and 
participation."674 Kim also noted that increasing enrollments in the Preparatory division 
made it difficult "to provide every child with a solid foundation in music fundamentals" 
and that the Continuing Studies program had "lost focus, with students expressing a lack 
of connection to the school." He further stated that the offerings in the Professional 
Studies division were not guided by "mechanisms to ensure their consistent quality."675 
Kim concluded that the Longy School's future success was dependent upon its 
ability "to assume a leadership role in the world of conservatory education." Kim wanted 
to rename the Professional Studies division as the Conservatory and provide "the 
necessary support for it to flourish and be recognized nationally and internationally as a 
standard bearer of excellence and innovation."676 Kim proposed moving away from the 
"divisional parity" that was proudly claimed as a major strength of the school in the 
Institutional Self Study only two years before. He advocated for the assigning of faculty 
to teach in certain divisions of the school "where their skill, experience, and knowledge is 
most valuable and appropriate" and hoped to build a core, salaried faculty to "establish 
leadership for the school." He wanted to "reconceptualize Longy as a conservatory and a 
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two-part community music school" rather than one larger institution where all parts were 
equal.677 
Kim's new vision of the school initiated a strategic planning process where 10 
committees of trustees, faculty, and administrators debated the future. The conclusions of 
these committees were brought together into a strategic plan for the next five years, 2005-
2009. The committees agreed with Kim' s assertion that a "core" faculty was needed, 
even though this move "would represent a sea-change from the currently all-adjunct 
faculty."678 It was also determined that growth in conservatory enrollment was vital to 
increasing revenue, and optimal enrollment for the Conservatory was determined to be 
202 students (180 full-time equivalent) across 12 departments, a number the school 
hoped to achieve by 2009.679 It was also suggested that the Conservatory shift "its current 
balance of undergraduate to graduate students- 25% to 75%- to something more like 
35% to 65%, since the pool of potential students is larger at the undergraduate level," and 
study further "the possibility of an internal B.M. program."680 
While the issue of conservatory enrollment was addressed for financial reasons, 
the strategic plan did not include Kim's desire for a shift of focus toward conservatory 
training. The plan did support the concept of assigning faculty to particular divisions of 
the school to eliminate the "old, unofficial system whereby one could move into new 
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divisions of the school by recruiting students in that area."681 While this assignment 
process was implemented, 41% of faculty members were assigned to teach in all three 
divisions and 76% of faculty members were assigned to teach in at least two.682 The idea 
of moving toward a salaried, "core" faculty was never implemented. 
Increased conservatory enrollment brought new challenges in space management 
as the expanding programs struggled to share the small campus. Temporary relief came 
with the $1 million renovation of the basement of the Rey-Waldstein building in summer 
2005 that added eight practice rooms and a percussion studio.683 This space was 
dedicated to conservatory student use, "the first instance of Longy programmatic spaces 
. . 1 fu . ,684 servmg a smg e nctwn. 
Growing out of this strategic planning process was a desire to reexamine the 
mission statement of the school; the previous "Statement of Purpose" had been developed 
beginning in 1987 and "had lost focus as updates were added to reflect change and 
growth."685 Kwang-Wu Kim had advocated that the school integrate more community 
outreach into its activities and wanted all conservatory students to explore the 
fundamental question: "What difference do I intend to make in the world as a 
musician?"686 This concept became the cornerstone for a new mission that was approved 
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by the board in April 2006, which began with "The Longy School of Music prepares 
. . k d.f'C': . h ld "687 musicians to rna e a 1 1erence m t e wor . 
Kwang-Wu Kim left his post in June 2006 to become dean ofthe Herberger 
College of Fine Arts at Arizona State University. Anna Kuwahara, the Longy School's 
executive vice president, became interim president during the search for a successor.688 
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Chapter Twelve: Karen Zorn and the Merger with Bard College, 2007-2012 
(Yet another) Financial Crisis 
In February 2007, Karen Zorn became President of the Longy School. Zorn had 
trained as a pianist and worked for nine years at the MacPhail Center for the Arts in 
Minnesota before coming to Boston as an administrator at the Berklee College of 
Music.689 She was impressed with the wider mission ofthe school to make a difference: 
"That's what really excites me about Longy. It's not just about training to be a musician 
but about training to make change in the world. And most people want to feel that's what 
they're getting out of their education, the tools to make a difference."690 
Zorn stepped in at another time of financial crisis for the small school. Operating 
expenses had grown from $4.8 million in the 2002 fiscal year to $6.3 million in the 2007 
fiscal year; the school had operating deficits in both the 2006 and 2007 fiscal years and 
projected an even larger operating deficit of$755,926 for the 2008 fiscal year.691 Ifthe 
projections were accurate, it appeared that by the 2009 fiscal year, the deficit would be 
over $1.3 million.692 One of the largest factors in the deficit position of the school was a 
recent series of faculty pay raises. Acting upon the advice of the "Strategic Plan for Fiscal 
Years 2005-2009," the school had "instituted a faculty evaluation process and, in tandem 
with it, made substantial merit, equity, and cost-of-living adjustments to the faculty pay 
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rates .. . the new compensation system boosted the rates of the faculty evaluated in fiscal 
year 2006 (FY06) by an average of 15% in FY07. "693 This move was deemed necessary 
in bringing faculty pay "more in line with prevailing market rates," but the school 
struggled to handle such an increase to what was already its largest operating 
expenditure. 
The Preparatory and Continuing Studies divisions, in particular, were found to be 
operating on very thin margins or losing money, coming in "below budgeted levels in 
four of the last five fiscal years."694 A consultant brought in to examine the financial 
situation determined that the cost structures in Preparatory and Continuing Studies could 
not sustain the increased faculty pay rates, nor could tuition be raised significantly 
without driving away students.695 With an endowment of only $8.25 million and 
significant scholarship discounting that was not backed by endowment funding or 
donations, the school was in a precarious financial position and heavily tuition-
dependent. 696 
A 2008 institutional self-study concluded that the Longy School was "energized 
by new mission and vision statements" but remained "at a critical juncture in its 
history."697 One ofthe "major areas for future consideration" was the evolution of"the 
historical connections among the School's three programmatic areas," and it was noted 
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that "an increasing number of stakeholders understand the centrality and urgency of the 
following question: Is the one-school-for-all model sustainable?"698 
The administration began to place focus on the Conservatory, especially since this 
area had exceeded projections of the previous strategic plan and had become "the primary 
driver of revenue growth for the School."699 It was also where the school could demand 
larger tuition costs, and tuition rates had increased dramatically from $16,900 per year for 
the Master of Music program in 2002-2003 to $28,000 per year in 2008-2009, an increase 
of over 65% in just seven years. Despite the increases in tuition, the school was able to 
grow enrollment in the Conservatory from a full-time equivalent of 138 students in fall 
2002 to 179 in fall 2008, 199 in fall 2009, and 228 in fall 2010. The increased enrollment 
allowed the school to temporarily balance its budget for the 2009-2010 fiscal year. 
The Longy School still needed to look for ways to better position itself in terms of 
marketability and reputation. Two of the proposed solutions were to find a larger 
institution with which the Longy School could merge and to remake the faculty into the 
"core" faculty that had been discussed for many years. Serious talks about the possibility 
of a merger were pursued with neighboring Lesley University, and then the merger focus 
shifted to Bard College after Zorn met with Bard president Leon Botstein in July 2009.700 
With merger discussions ongoing, the school continued with its initiative to move 
toward a "core" faculty. It was hoped that a faculty where some teachers would have 
larger studios and thus have a more significant presence in the school community would 
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help in recruiting new students; the arrangement of having many part-time faculty who 
also taught at other institutions in the area meant that individual allegiance to the Longy 
School was not always a priority.701 A visiting team of accreditors also recommended that 
the school "consider movement toward a salary basis rather than a per-service structure to 
eliminate the extra work, provide predictable costs, and create a climate in which faculty 
service work is considered to be part of the position."702 It was believed that marketing a 
lengthy list of faculty was spreading the message thin, especially since a number of 
faculty listed taught few or no students at the school. In the fall of2007 only 59% (63 of 
106 in Preparatory and 75 of 127 in Continuing Studies) of teachers assigned in both the 
Preparatory and Continuing Studies divisions were actively teaching students or courses 
in these areas. 703 A plan was developed to reassign faculty to the areas where they were 
deemed to be most effective and eliminate from the faculty listings those teachers who 
had little or no recent teaching activity. Although the Longy School's Board of Trustees 
approved this concept, implementation was delayed due to the anticipation of an 
unfavorable reaction from faculty who would be reassigned or dismissed. 704 
The Debate over Degree Study (continued) 
In 2008, the school reported that it was "in the early stages of considering its own 
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bachelor's program," although this early stage had seemingly been going on for over 70 
years. 705 It was clear that the arrangement with Emerson remained "essentially 
unsatisfactory," just as Melville Smith had deemed it nearly fifty years prior. The board 
and administration realized that "prospective students and their parents raise concerns 
about this arrangement," specifically the logistical issues and additional expense, and that 
a number of "prospective undergraduates decline Longy' s offer of admission each year 
because of the absence of a Longy BM option." 706 The possibility of a Bachelor of Music 
program was noted as an important area for future consideration that "might expand 
opportunities for student recruitment, place the School in a stronger position among its 
peers, and allow it to rethink and possibly strengthen its financial model."707 A strategic 
planning process concluded in spring 2009 that the school should reform the 
undergraduate program and "seek the optimal academic partner for this program."708 
Thus, another affiliation attempt with Lesley University was made, with a draft 
proposal of a joint Bachelor of Arts program discussed seriously in August 2009. The 
Longy School soon ended talks with Lesley when merger discussions with Bard College 
became serious. 709 No further steps were taken to begin the application process for a 
bachelor's program by April2012- the end of the Longy School as an independent 
institution. 
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Unionization of Faculty and "Realignment" 
While conversations about faculty reassignment and removal were occurring 
among senior staff and trustees behind closed doors, faculty dissatisfaction had grown. A 
2008 visiting team had noted a general "unease among the faculty both about the eventual 
decisions and about being included in the conversation" regarding the future of the 
school.710 The severe budget deficits that faced the school had also resulted in a two-year 
freeze in pay increases that began in the 2008-2009 fiscal year, and many instructors 
argued that the administration was making too many decisions without faculty input. 711 
This resulted in a faculty action to vote on unionizing under the American Federation of 
Teachers. In January 2010, the move to unionize was supported by 61 percent of the 
faculty members who voted in the referendum (51 of83 votes), and the faculty began to 
organize and initiate contract negotiations. 
Zorn decided to move forward with the faculty "realignment" as planned 
regardless of the new union environment, announcing reassignments and dismissal of 
faculty members on March 15,2010.712 The move eliminated 37 ofthe 188 teachers on 
the faculty list, most of whom had two or fewer students. Zorn justified the decision by 
arguing that it would improve the sense of community by having faculty with larger 
studio populations: "It helps you build a better program if you have faculty who are more 
710 
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committed to the school."71 3 Faculty union leaders felt that the timing of the move, 
coming only months after the vote to unionize, was suspect and only served to reinforce 
the lack of communication and input in decision-making that was the main impetus for 
forming a union. Faculty member and union president Clayton Hoener said that Zorn' s 
administration was "discarding people, not consulting with faculty. There's a lack of 
democracy, transparency, certainly a lack of respect for the faculty and the students."714 
Along with news of the faculty cuts, it emerged in the press that merger 
negotiations with Bard College had become serious and that school leaders were now 
moving forward with legal paperwork to initiate the merge. 71 5 Zorn argued that the move 
was necessary for the school' s future, saying that, "we've balanced our budget, and we've 
survived, but I want us to thrive. And for us to thrive, we need a partner." 716 
In August 2010, the Longy Faculty Union filed unfair labor practice charges with 
the National Labor Relations Board, claiming that Zorn's administration had failed to 
respond to requests to restore faculty who had been cut.717 Eight of the 37 faculty 
members who were released had been eligible to be a part of the collective bargaining 
unit, while many other union-eligible faculty members had been reassigned without 
negotiation. Clayton Hoener said that the union leadership had "repeatedly asked them 
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refused to negotiate."718 Zorn responded that the school had "acted in good faith" and 
argued that the cuts were "well-documented" as "part of a strategic plan that the board 
approved long before we had any rumblings of a union."719 
The National Labor Relations Board filed for a temporary injunction in November 
2010 asking a U.S District Court to force the school to rescind the cuts. The decision was 
handed down in January 2011 and found that there was "reasonable cause to believe that 
Longy has committed an unfair labor practice." 720 The decision only affected the eight 
union-eligible teachers whose positions were eliminated and did not restore the 
workloads of the dozens of faculty members who had their hours reduced in some way. 
Nonetheless, the decision affirmed that the Longy School administration had the right to 
restructure and that the freedom to do so "must be protected zealously in this case in 
particular because Longy is an academic institution concerned with the pedagogical 
impact of its employment policies."721 Zorn claimed to be pleased that the ruling 
supported the school' s right to reorganize and stated that the eight restored faculty 
members would be reinstated "only so Longy can negotiate a settlement with them."722 
The contract negotiation process then moved forward and a three-year collective 
bargaining agreement was reached and ratified by the faculty in March 2011. In addition, 
a global settlement of compensation was reached providing some financial relief to the 
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union-eligible faculty affected by the cuts. 723 
Merger with Bard College 
In June 2011, the Longy School officially announced that it would be merging 
with Bard College. Zorn asserted that "Longy had been looking for a partner for several 
years and found an ideal match in mission and institutional direction in Bard College." 724 
The proposed plan was that the Longy School would become a satellite campus of Bard, 
maintaining a distinct staff, faculty, and student body while collaborating with the new 
parent institution for new initiatives. The Longy School was charged with developing a 
Master of Arts in Teaching based on a "newer, more holistic model of the performer-
educator" and implementing a music program inspired by the Venezuelan El Sistema 
movement at a Bard-run charter school in Califomia.725 
The merger paperwork was finalized on April1, 2012. The Longy School of 
Music closed and ceased to have independent corporate status, and Bard College assumed 
all of its assets and operations.726 After 97 years of surviving as a small, independent 
institution, the Longy School was no more. The new Longy School of Music of Bard 
College began to look forward into an unknown but hopefully assured future. 
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Chapter Thirteen: Discussion and Summary 
Introduction 
Walter Piston asserted that the Longy School came into being "because a forward-
looking musician was possessed by an idea and a conviction."727 This singular idea of a 
school modeled after the Paris Conservatoire became increasingly clouded over the 
course of the Longy School's 97 years as an independent institution. Any failure to 
understand, develop, and manage identity is "a fatal flaw for organizations,"728 especially 
since organizations lacking well-understood and well-managed identities perform worse, 
most notably in terms of relationships with external constituents and net income. 729 The 
Longy School' s inability to thrive financially and reputationally appears therefore to be 
largely attributable to its identity struggles. 
Revisiting Organizational Identity 
The organizational identity theory developed by Albert and Whetten posits that an 
institution must have a collective understanding of the central, enduring, and distinctive 
features of an organization and that these features should be relatively permanent and 
closely tied to an organization's history.730 While change within organizations is 
inevitable, identity should provide a sense of grounding, especially since the desire to 
maintain organizational identity often becomes stronger when institutions are threatened 
727 Walter Piston, "The Longy School ofMusic, Yesterday, Today, Tomorrow: 22 Years of 
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with change. Gagliardi asserted that organizations attempt to preserve their identity and 
usually only "change to remain what they have always been."731 
The relative permanence of organizational identity initially proposed by Albert 
and Whetten was challenged by organizational theorists including Scott and Lane and 
Gioia, Schultz, and Corley.732 Identity instead may be contested and negotiated 
throughout an organization' s history, emerging from the complex interactions among 
organizational members and not necessarily wedded to founding principles. 733 The 
founding influence, however, typically plays a significant role in establishing identity 
before it becomes negotiated and contested. A nascent organization should develop a 
clear identity based on the founder ' s principles, actions, and goals, and this identity will 
subsequently develop into a larger sense of the organization that transcends the 
founder. 734 Identity would then be constructed and reconstructed by organizational 
members, but all while maintaining an apparent consistency of identity. 735 The 
appearance of stability is due to the relative constancy ofthe labels used by 
organizational members when describing the institution. 736 
The adaptive instability of organizational identity can be a benefit; a dynamic 
identity that adapts quickly to a continuously changing environment may provide a 
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competitive advantage. 737 For the instability to be a driver of adaptability or evolution, 
however, it must be carefully managed. Instability on its own without management and 
direction can fundamentally undermine institutions and paralyze decision-makers into 
1 h 0 0 738 et argy or mactwn. 
The identity of an organization, then, is highly complex and rarely fixed or 
singular. Internal members and external constituents will inevitably have differing and 
developing opinions on the capabilities of an organization, which often results in hybrid 
or multiple identities, something that clearly occurred at the Longy School. While 
multiple identities can be appropriate for some organizations/39 there are many inherent 
challenges. Organizations with multiple identities are more likely to have internal 
conflicts, and competing conceptions of identity can impede strategic decision-making. 740 
Multiple identities can create more variance in external constituents, which complicates 
branding and messaging efforts. This creates potential for external confusion about what 
an institution truly is, which can then reflect back onto internal members as they struggle 
to define their own relationships with the organization. Pratt and Foreman therefore 
insisted that managing multiple identities must be the "primary function" of 
0 0 11 d 741 orgaruzatwna ea ers. 
Management of multiple identities is difficult and requires both managerial 
competence and persistence; without perpetual reaffirmation and realignment, identities 
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will drift, usually to the detriment of the institution. 742 Multiple identities can be 
successfully managed through deletion, compartmentalization, integration, and 
aggregation. 743 Deletion attempts to remove one or more competing identities, 
compartmentalization tries to further separate identities, and integration seeks to combine 
multiple identities into a new whole. Aggregation is the effort to try to retain all of the 
multiple identities while forging links between them, and this still requires organizations 
to prioritize identities. 744 The Longy School primarily attempted to retain all identities, 
but rarely took active steps to forge and reinforce links or establish clear priorities. 
Managers need to consistently confront and answer questions of identity for the 
time and place in an organization' s life. This is especially important when facing new 
challenges or making decisions about the direction of the institution. While fundamental 
questions of identity were asked again and again throughout the history of the Longy 
School, its members never arrived at consensus nor did leaders adequately adjust to the 
complexity of managing multiple identities. 
Fundamental Identity Inquiries at the Longy School 
The early identity ofthe Longy School seemed inextricably linked to Georges 
Longy's presence and founding influence. After he retired in 1925 and Renee Longy left 
in 1926, the school began to change quickly and develop new and multiple identities. 
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Relocating the school from its original location near Symphony Hall in Boston to 
Cambridge in 1930 undoubtedly shifted the school's identity. The Charles River is an 
important psychological border in the culture of Greater Boston, and the Longy School 
had to adjust to serve new neighbors and potential customers. The proximity to Harvard 
would affect identity, especially since the Harvard music department did not offer music 
performance training for much of its history; many Harvard students therefore sought this 
training at the Longy School through private lessons and musicianship courses. 745 There 
is no evidence, however, that these fundamental institutional changes were examined in 
relation to identity implications. 
The early debates of identity at the Longy School often centered on the French 
methods upon which Georges Longy had founded the institution. Minna Holl was a 
former student ofLongy's and largely continued to emphasize the French methods, 
especially "fixed do" solfege, that she had studied at the Longy School. Yet in 1938, the 
Advisory Board asserted that the school should no longer "keep the idea of its being 
French and having French teachers," beginning a move away from the Paris 
Conservatoire methods instituted by Georges Longy.746 This is a clear signal that the 
organization was starting to negotiate and contest its own identity beyond the founding 
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principles. 
The Great Depression and World War II exacerbated the tenuous financial 
position of the school and prompted other changes that had identity implications. The 
financial struggles had become so commonplace as to become one of the central and 
enduring characteristics of the Longy School. In 1942, Archibald Davison noted that 
financial issues were "so much a matter of course in the history of the Longy School that 
to announce yet another one may seem to be no cause of especial perturbation."747 The 
school struggled to remain open and actively explored the possibility of being absorbed 
by Harvard or managed by the New England Conservatory. These changes would have 
resulted in a massive shift or loss of identity, but this reality was not openly 
acknowledged in the available documentation of meetings and correspondence. It appears 
that the will to simply survive overshadowed any other potential identity considerations. 
With most college-aged people caught up in the massive military mobilization 
during World War II, the Longy School board advocated for a focus on preparatory 
students. 748 This was a practical response, but one that came at a time when Nadia 
Boulanger and Melville Smith were working to build the school's reputation as a center 
for professional training. Boulanger's presence at the Longy School was one of the only 
things keeping its limited reputation as a professional training center alive; Melville 
Smith noted that without Boulanger, the school "would be reduced in importance to a 
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d . . . , 749 secon rate mstltutwn. 
The French roots of the Longy School lingered and were even strengthened by the 
intermittent presence of Boulanger from 1938-45. Melville Smith addressed this legacy in 
1954, noting that the school could "no longer claim that our teaching is based on French 
methods exclusively, although we still cling to that particular method ofteaching solfege, 
to a considerable extent."750 This sense of clinging to a foundational identity 
characteristic without strong, identity-based rationale demonstrates failure to manage the 
increasingly complex and multiple identities that were emerging for the Longy School. 
As the French influence faded in subsequent years, the question of identity 
continued to resurface. In 1967, trustee Robert Monks expressed his frustration in being 
"really quite confused as to what kind of school the Trustees wish to make ofLongy." 75 1 
Trustees noted in 1971 that "Longy is not a cohesive institution and very little esprit has 
seemed to exist previously."752 In 1974, the Board of Trustees, who should be a central 
force in shaping and edifying the institution' s core values, challenged its own members to 
conduct individual investigations in the attempt to determine "what was the role of Longy 
in the Greater Boston music community, present and future?"753 This line of inquiry 
focusing on external constituents should have helped the board members understand the 
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construed external identity of the Longy School- the central, distinctive, and enduring 
attributes of the organization in the opinion of outside constituents. 754 While 
organizational identity is primarily constructed from within, interactions with external 
constituents certainly contribute to identity.755 There was, however, no record of any 
significant follow-up discussion among the board on this topic; perhaps the investigation 
was never really pursued by board members or the answers they were hearing from 
external constituents did not align with the perceived organizational identity of internal 
members. 
Identity questions continued to hamper the Longy School. The decision to dismiss 
Nicholas Van Slyck as director in 1976 was apparently closely tied to disagreements 
about the identity and direction of the school between Van Slyck and members of the 
board. During the subsequent turmoil, the Boston Globe stated that "observers and 
insiders have noted that Longy has had certain problems with identity and goals."756 This 
statement claims that both perceived internal identity (from "insiders") and construed 
external identity (from "observers") were not clearly defined or understood. 
New director Fred Goldstein was then brought in to "make sense" of the Longy 
School's "special constellation of possibilities and limitations."757 The use of the word 
constellation indicates that there was some awareness of the school's multiple identities, 
and Goldstein began to seek the clarity of identity understanding that would be needed to 
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263 . 
755 Gioia, Schultz, and Corley, "Organizational Identity, Image, and Adaptive Instability," 70. 
756 Michael Steinberg, "Cellist to Head Longy," Boston Globe, June 13, 1976, El4. 
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actively manage multiple identities. In October 1976, Goldstein challenged the board on 
the difference between the professed and actual identities of the school, finding that "the 
image ofLongy projected by the current and prior editions of the bulletin has failed to 
reflect an accurate picture of the School of many years. The characterization of Longy 
which long held sway, that of a uniformly thorough, professional, distinguished 
institution with strong, carefully-planned programs bears very little resemblance to 
current realities."758 This is a matter-of-fact assertion that both the internal and projected 
organizational images were not in accord with identity or even reality. Goldstein 
concluded: "As might be expected, the School suffers from a significant lack of identity 
in the music world outside of its confines. Distinguished musicians outside the School do 
not really know what Longy is, and are hard pressed to describe it apart from having the 
impression of a lack-luster faculty and a dearth of performing students."759 So, not only 
was there no consensus on the construed external identity of the school, but perhaps there 
was a lack of awareness of what the Longy School even aspired to be. 
Goldstein seemed to understand that organizational identity could be a powerful 
tool as a compass in guiding an institution. He asserted that resolving what he perceived 
as a fundamental identity crisis would be a monumental task, one that would require a 
"narrowing of this multitude of opportunities to those which are practicable."760 This talk 
of narrowing a multitude indicates that Goldstein may have ultimately promoted the 
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elimination of one or more of the existing organizational divisions of the school. Such a 
move would have been supported by organizational theory, especially the ideas of Pratt 
and Foreman stating that managers must consider resources carefully and be prepared to 
"sell off' parts of an organization when unable to meet competing demands of multiple 
identities. 761 
Goldstein also knew that the process would be challenging and that it would "take 
time as the School seeks to find its identity."762 Yet, his tenure at the Longy School was 
too short to establish any clarification on identity or to begin to actively manage the 
multiple identities. Changes in organizational identity are difficult and require 
charismatic and consistent leadership. 763 The beliefs of a leader can only alter identity if 
successful results are achieved through initiatives directly attributable to the leader, 764 
and Goldstein would not remain at the school long enough to meaningfully shape 
Longy' s identity. 
Roman Totenberg' s tenure as director did little to answer the question of identity. 
While Totenberg's international reputation helped to strengthen the faculty and lure some 
advanced students, his primary contribution to the school was bringing in an advanced 
preparatory training program. This growth of the preparatory program seems to conflict 
with the desire of board president Betty Burroughs to see the school grow into a 
prestigious conservatory, thus continuing identity uncertainty and perhaps adding more 
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762 Minutes of Special Meeting of Trustees, October 26, 1976, Container 13, Longy School 
Archive in Bakalar Music Library, Cambridge, MA. 
763 Gagliardi, "Creation and Change of Organizational Cultures," 119. 
764 Ibid. , 131. 
183 
complexity to the multiple identities of the institution. 
At the end ofTotenberg's directorship, arts consultants hired to examine the 
school concluded that "Longy is a school in search of a focus. This is noticeable in the 
inertia of staff and faculty, and the general concern of board members over the school's 
vaguely defined program niche, the diffusion of a variety of programs set up to coax in a 
range of population segments, as well as in the opinions and attitudes on Longy voiced by 
individuals concerned with the music education field in Greater Boston and throughout 
the country."765 With no focus, internally or externally, plus vague and diffuse programs, 
the Longy School was in desperate need of leadership that could manage its multiple 
identities. 
Victor Rosenbaum attempted to embrace the diffusion of programs and brand the 
school as "The Professional Music School for the Whole Community." Rosenbaum 
initially felt that the school was primarily in need of renewed energy, comparing the 
institution to "a sleepy little village coming back to life."766 He advocated for 
improvement in all areas of the school, hoping to "court the amateur without neglecting 
the professional" and to strengthen graduate study while exploring new options for 
undergraduate study. 767 Recurring fmancial struggles were temporarily addressed, but the 
idea of fmding a focus for the school and narrowing the multiple identities remained 
neglected, despite the extensive report on this issue by the ArtsMarket consultants only 
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months prior to the start of Rosenbaum' s tenure. 
By 1999, after 14 years as director, Rosenbaum was still struggling to manage the 
multiple identities ofthe school. In his "Centennial Countdown: Project Pegasus" paper, 
he noted the need for a clear public image and the necessity to "build this institutional 
identity" of a "small, selective, prestigious Preparatory and Professional school for 
music."768 Rosenbaum now openly acknowledged the concept of institutional identity and 
its importance. The extensive long-range planning report inspired by "Project Pegasus" 
supported Rosenbaum's conclusion and noted "an institutional lack of clarity" and the 
need for the school to define "itself and its direction."769 This appears to be a cognitive 
step forward for the Longy School in relation to organizational identity. It is essential that 
organizations know who they are, from within and in relation to other entities, and 
members of the Longy School were now acknowledging the need to situate the school 
internally and extemally.770 
K wang-Wu Kim took over a Longy School in 2001 that remained "not as clearly 
defined as some other music schools."771 Again, it appears that the members of the Longy 
School failed to fully address the question of identity, despite the recurring chorus of 
"Who are we?" This issue had arisen during Minna Roll's tenure and intensified under 
Melville Smith. It divided institutional members under Nicholas Van Slyck, was clearly 
and publically articulated by Fred Goldstein and further explored by the ArtsMarket 
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consultants, and finally acknowledged by Victor Rosenbaum and board and faculty 
committees. And yet, no definition or clarity was ever achieved. 
Karen Zorn's administration was faced with continued questions of identity 
through financial crises, unionization offacu1ty, and subsequent legal battles. In 
ultimately choosing to give up the Longy School's independence by being absorbed by 
Bard College, it appears that the idea of having a distinct identity was not crucial to those 
who made this decision. All assets of the Longy School were transferred to Bard College, 
and the Longy School Board of Trustees became a "Board of Governors" with no official 
fiduciary responsibility and only the ability to make recommendations to the Bard 
College Board of Trustees. Legally, the "Longy School of Music closed and ceased to 
have independent corporate status in Massachusetts" on April1, 2012. 772 
Community Music vs. Professional Training 
The inability to manage the multiple identities of the Longy School was a 
multifaceted problem that evolved throughout its history. Over the course of many 
decades, the most challenging aspect of the multiple identities that emerged was a 
perennial question: Is the Longy School primarily a professional music training program 
or a community music school? 
This fundamental identity issue was noticeable not only within the confmes of the 
school but to outside observers as well. In 2001, noted urban historian Sam Bass Warner, 
Jr. examined the impact of music on the cultural life of the Boston area and wrote about 
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the identity of the Longy School in relation to other music institutions in the vicinity. He 
stated: "With its succession of directors over the past forty years, its [Longy's] emphasis 
has veered back and forth between being a community music school and a member of the 
Boston professional training cluster."773 Any apparent wandering, especially in relation to 
perceived external identity, fosters limited identity congruence among internal members 
d nfu . 1 . 774 an co swn among externa constituents. 
Within the context of the Longy School's perennial identity challenges, it is 
important to note that collegiate music schools often maintain multiple identities in trying 
to serve as places for both professional training and community music education. Many 
scholars in music education have argued that collegiate music programs should include 
some form of community music instruction. Emmett Sarig argued that all collegiate 
music programs should be concerned with outreach into the community and music 
training programs for a wider audience. 775 Sarig claimed that colleges and universities 
must accept the responsibility for music programs for all citizens of an area and thus 
change the concept of training for a select, talented few. 776 Robert M. Delcamp asserted 
that quality of life is elevated by involvement with the arts so collegiate music programs 
have a moral obligation to embrace the community. 777 Delcamp said that a preparatory 
division is one of the best services a collegiate music program can provide because early 
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exposure to musical training can help identify talent and lead to lifelong participation in 
and appreciation for music.778 Michael Yaffe, in addition, stated that all schools in the 
National Association of Schools of Music should have a community music program of 
some sort. 779 Yaffe argued that important considerations for community music schools 
should include a reasonable expectation of financial return because such schools should 
be able to use tuition to cover all direct costs and generate a net positive cash flow if there 
are enough students. 780 A community school should also be able to open new avenues of 
income for the school by bringing in more potential donors and receiving funding from 
foundations for working with at-risk populations. Yaffe said that to convince the upper 
administration at a school to support the idea of a community school, one should tie it 
into the university mission of community service and promote it as a way to reach 
th d. . 1 1 . 781 ano er nontra 1t1ona popu at10n. 
The views of Sarig, Delcamp, and Yaffe, however, all focused on established 
college or university music programs and their perceived obligations to the community. 
Even if the inclusion of a preparatory program is considered a responsibility of collegiate 
music programs, these preparatory programs are always viewed as subsidiaries. For most 
of its history, the Longy School attempted to uphold the preparatory program as an equal 
partner with its professional training program. 782 While many other conservatories have 
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large and important preparatory divisions- Eastman, Peabody, Juilliard, Colburn, New 
England Conservatory, and the San Francisco Conservatory, to name a few- these 
schools are primarily defmed and recognized by their commitment to professional 
training. The Longy School was an outlier as a small, independent institution that often 
grappled with whether it really was a collegiate institution or simply a community music 
school with some advanced students and courses. 
Georges Longy founded the school based on the rigors of the Paris Conservatoire 
model and the early curriculum was designed for advanced musicians and required two or 
three years for completion. The first graduating class in 1917 had only six students who 
were required to pass a battery of examinations. The early years of the Longy School 
featured "a small group of enthusiastic believers in Mr. Longy's ideals" who tried to keep 
the school financially viable without compromising a lofty curriculum that was 
considered "more rigorous than those generally required in other schools ofmusic."783 
The Longy School added children's solfege classes in 1920, seemingly inspired 
by fmancial realities and a desire to begin training students earlier so that there would be 
a larger pool of qualified students available for advanced study. Georges Longy retired in 
1925 and Renee Longy-Miquelle left in 1926, leaving the school under the direction of 
Minna Holl, whose primary teaching focus was educating children. Holl augmented the 
community programs, offering more classes and lessons for beginners and avocational 
learners, but members of the board still aspired to Georges Longy' s founding principles 
for professional study. Archibald Davison, who was associated with the school from its 
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start, advocated for Longy's vision of: 
A School of Music based on the plan of the Paris Conservatory. In order to carry 
out such an idea it would be necessary in the future to make a division in the 
school, having one department of study to a certain point, and an advanced course 
which would be for the training of the professional musician. 784 
Davison' s plan for an advanced division ofthe school was partially attempted 
with the establishment of a Professional Department and the short-lived association with 
l'Ecole Normale in Paris, but this area of the school did not develop as quickly as was 
hoped. The problem of organizational identity remained, and the Advisory Board 
continued to advocate that "a decision should be reached as to whether the main interest 
of the School is in the professional musician of exceptional instrumental talent or in a 
musical education so outstanding that it meets the need of the amateur musician and is at 
the same time a stepping stone for the foundation upon which a professional musician 
should build and then go forward. " 785 There was ultimately no answer to this call for a 
definitive decision to chart the direction of the school. 
The seeming avoidance of a decision may have been due to conflicting internal 
interests, especially between Minna Holl and Archibald Davison. Holl felt that it was 
unnecessary to place emphasis "upon the professional, but the program of study includes 
the professional, who will rise from this training because of his right or ability to do 
so."786 Roll ' s vision for the Longy School was that it should provide "the same plan of 
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fundamental study for both amateur and professional." 787 Davison continued to believe 
that a division for training professional musicians was necessary in order to pursue 
Georges Longy' s founding ideals. Yet Longy himself had seemingly ceded control of and 
vision for the Longy School to Holl, especially when he wrote in 1929: "Well, we did our 
best and certainly you did the same. Our conscience is clear." 788 Georges Longy was 
acknowledging that the school may have been a failed experiment and was essentially 
giving Holl the green light to shutter the school entirely or take it in new directions. 
Minna Holl helped the Longy School survive through the Great Depression, but 
the board eventually replaced her with Melville Smith because they felt the school 
needed a director with loftier credentials in order to build a serious professional 
department. Smith stepped in to the role in 1941, just before the United States was drawn 
into World War II. Even with renowned teacher Nadia Boulanger on the faculty, the 
professional department failed to grow. Smith felt that, despite enrollment issues, the 
standards of the school had risen during the war and noted that "the work with children is 
especially gratifying, and I think this is most important of all."789 The conundrum is 
therein personified, when the director charged with bringing prestige and growth to the 
professional department claims that the preparatory division of the school was perhaps 
the "most important" aspect of its work. 
Enrollment in the professional department rose quickly following the war, 
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supported primarily by students on the G.I. Bill, but this surge faded just as rapidly. The 
decline in conservatory enrollment signaled to Smith that the school's "character as a 
'serious' school of music ... has been somewhat relinquished. We have now become a 
'special' school.. .the 'serious' emphasis of the School has now moved to these younger 
students. When all is said and done, this is perhaps the emphasis which the Trustees have 
always envisaged.'mo Smith's interpretation of the desired identity for the Longy School 
among its board members was that the school should focus on preparatory programs. 
Smith appears to have determined that the lack of serious fundraising support and the 
board's seeming reluctance to add a bachelor's degree program were signals that any 
claims of wanting a serious professional department were merely talk. 
Smith continued to push for the financial backing needed to move the school 
forward, chastising the board that "everyone seems to think well of the Longy School. 
Few do anything constructive about the future ... competition of a very real and fierce 
nature locally threatens to relegate us to Nth place in the race to acquire clients.''791 The 
threats to identity were therefore internal and external, and Smith felt that an underfunded 
and uncertain institution had little hope of surviving in the increasingly competitive 
Boston music education market. With little response to this plea for financial support, 
Smith realized that "the status quo of the Longy School will no doubt be maintained, not 
only because it seems at present reasonably satisfactory, but also because no means of 
790 Melville Smith, "Longy School of Music Director's Report," December 14, 1953, Container 8, 
Longy School Archive in Bakalar Music Library, Cambridge, MA. 
791 Melville Smith, "Director's Report," May 19, 1954, Container 8, Longy School Archive in 
Bakalar Music Library, Cambridge, MA. 
192 
breaking into a higher 'bracket' is at present available."792 The "reasonably satisfactory" 
status quo may in fact be equated to the internal perception of identity at this time; if 
most institutional members were relatively satisfied with the state of affairs at the school, 
then the multiple identities of the organization may have been comfortably situated for 
most members. Perhaps it was only Smith and a small group of board members that were 
envisioning something different for the Longy School. The limitations ofthe historical 
record are seen here; the available archive from this time focuses on Smith and board 
executive committee members who felt that the school lacked direction and continued to 
underperform. 
By 1956, Smith had essentially given up on building a serious professional 
conservatory at the Longy School: 
The future of the School might well be in offering younger students and special 
students sound instrumental and other music training rather than in trying to 
develop the 'diploma' department in the face of the obvious fact that so many 
prospective students desire to obtain a bachelor' s degree which Longy is not 
d . "793 prepare to giVe. 
The recurring debate over becoming a degree-granting institution is covered extensively 
in earlier chapters. The failure to add a bachelor's degree time and again may indicate 
that most members of the institution saw the identity as focused on preparatory and 
avocational education; if a true professional conservatory program was considered 
essential to the identity of the Longy School, bachelor's accreditation should have been 
seriously pursued, at least to keep pace with other local conservatories. 
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Much ofNicholas Van Slyck's tenure as director was focused on raising money 
for the construction of a concert hall, an addition that many on the board thought would 
boost the fmancial position of the school. Van Slyck's passion was for community music 
schools, and he spent the majority ofhis efforts strengthening this aspect of the Longy 
School. His work was praised in the 1972 site-visitor's report by Dr. Herbert Zipper, the 
Executive Director ofthe National Guild of Community Music Schools, who further 
concluded that "as is the case in most institutions of the type of the Longy School, only a 
very few students are of a caliber for a professional career as performing artists. Yet it is 
for those with lesser talents that schools like the Longy School are much more 
needed." 794 
At that juncture in the history of the Longy School, the institution may have been 
squarely headed toward focusing on preparatory studies and establishing this as central to 
its identity. Melville Smith had finally realized by 1956 that most institutional members 
seemed to desire a preparatory-focused identity, and Nicholas Van Slyck had spent ten 
years moving the school in this direction. Yet, when Betty Burroughs became president 
ofthe Board of Trustees in 1973, she brought in a renewed emphasis on building a 
serious professional studies program. A serious effort by Burroughs in establishing an in-
house bachelor's program was met with skepticism by Van Slyck and other board 
members who felt that this move "would be likely to result in a change in the character of 
the School" and might upset the part-time programs "on which the School had built its 
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reputation."795 These comments indicate that the identity of the school at this time was 
becoming more well-defined, with the primary focus on the part-time preparatory 
programs; perhaps the multiple identities were finally being acknowledged even if they 
were not being actively managed. 
Burroughs, however, continued her efforts to "achieve the status of a small 
musical conservatory" and established a new administrative plan that would position the 
school for a move away from a community music focus. 796 Van Slyck did not endorse 
this shift and soon was eliminated altogether, taking with him 14 faculty members and 
establishing a new community music school nearby. Fred Goldstein was brought in by 
Burroughs to move the school toward her vision of a small, prestigious conservatory. Yet 
Goldstein' s tenure is mostly characterized by his assessment of the Longy School as 
lacking a real identity, with programs that were "unfocused and largely unrelated," only 
unified by the fact that they were taught in the same building.797 Goldstein' s comments 
appear to contradict the notion that a preparatory focus had become central to the identity 
of the Longy School, despite the fact that Melville Smith had identified this desired focus 
twenty years earlier and Nicholas Van Slyck had attempted to emphasize preparatory 
studies for his fourteen years as director. Again, conflicting internal organizational 
images are at work here; Burroughs and a small group of trustees hoped for a prestigious 
conservatory (as initially dreamed of by Georges Longy), while the wider community of 
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institutional members (where preparatory and avocational enrollment often outnumbered 
conservatory enrollment by more than ten to one) clearly saw the community music 
aspect as the central focus. 
After the failed experiment with Fred Goldstein, the board brought in Roman 
Totenberg who would renew the emphasis on community music. Totenberg hoped that 
the school would become "a first-class community music school for ages 4 upward and a 
service organization for local schools and colleges that cannot afford to offer the special 
courses Longy provides."798 Here Totenberg seems to be advocating for active 
management of the multiple identities by articulating priorities and perhaps beginning a 
move toward deletion of the professional training aspect of the school. The available 
historical record makes it difficult to determine Betty Burroughs' role in Totenberg's 
hiring; his focus on preparatory training and belief that the advanced division should be a 
mere "service organization" do not align with Burroughs' strong desire to build a 
prestigious conservatory. Perhaps Burroughs hoped that Totenberg's international 
reputation and elite connections would draw students and faculty at advanced levels 
almost in spite ofTotenberg's stated desire to concentrate on community music. 
Otherwise, it is hard to reconcile Totenberg as the proper choice to develop the 
conservatory that Burroughs desired. 
Totenberg's Young Performers program was an elite preparatory training program 
founded on his belief that "a gifted child should have a first-class teacher; that way they 
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won't suffer from having to change everything later on."799 Despite the success ofthe 
preparatory programs under Totenberg, questions lingered, with an unnamed faculty 
member asserting in 1984 that the school needed "to decide if we are a community music 
school with a small conservatory within or a college with an extension for community 
music."800 That this fundamental question remained unresolved in the minds of internal 
members of the Longy School indicates the continued uncertainty surrounding the 
identity of the institution. Totenberg, however, seemed resolute in steering the identity 
toward a community music focus ; he continued to resist any movement toward adding a 
degree program or expanding the professional studies area, observing that, "other small 
schools have gone under" in attempts to build degree programs. 801 
With no answer to the recurring question "Can Longy continue to function as both 
conservatory and community music school?" the board brought in a consulting firm to 
address this issue. 802 The resulting report asserted that adding degree study and placing 
focus on professional studies "would not be compatible with any sort of community 
based activities."803 This is, yet again, a relatively clear statement telling the members of 
the Longy School to embrace a community music identity and abandon any conservatory 
aspirations. 
New director Victor Rosenbaum did not agree with this judgment of 
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incompatibility and felt that the Longy School should "court the amateur without 
neglecting the professional."804 He tried to brand the school as "The Professional Music 
School for the Whole Community," but this everything-to-everybody approach did little 
to define the institution in the short term. It was Rosenbaum's focus on building graduate 
study at the Longy School that would eventually lay the groundwork for the merger with 
Bard College and a subsequent drastic move to define the identity of the new fledgling 
satellite institution created by that merger. Rosenbaum brought in a Graduate 
Performance Diploma program in 1987 and proposed a Master of Music degree to boost 
the school's professional studies options, asserting that, "degree-granting status would 
add greatly to Longy's prestige in the community, adding further to its desirability as the 
school of choice for its community-based programs."805 Even here, in the move toward 
degree-granting status that would push the conservatory to the fore, Rosenbaum 
equivocates to allow the decision to serve a dual purpose. 
These programmatic changes prompted the formation of an official "Statement of 
Purpose" to help serve as a compass for future directions. Adopted in 1994, the statement 
ambitiously claimed that the Longy School should "provide thorough education in all 
aspects of music to students of all ages, all levels of ability, and widely varying 
aspirations."806 The "intersection of avocational and professional musicians at Longy" 
was proudly noted as "part ofthe school's unique character and of its success," and the 
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school claimed to be "committed to strengthening all three divisions."807 Thus, the lack of 
a clear answer to the long-debated question- is the Longy School primarily a 
professional music training program or a community music school? -was being 
trumpeted as a core value. This claim, however, was not followed by decisive managerial 
action to aggregate the multiple identities by reconciling contradictions, forging strong 
links, and simultaneously establishing priorities. 
The anticipated growth in the professional studies programs meant that the school 
would inevitably face "difficult decisions about the allocation of limited resources" and 
would need to "either grow in physical space and personnel, or give priority to some of 
its students."808 As organizational theorist Mary Ann Glynn noted, conflict is likely to 
"erupt when, in response to environmental change or organizational retrenchment, one 
identity element is emphasized over another. "809 The Longy School was on a path to 
conflict over limited resources, but the idea of giving priority to one aspect of the school 
remained something that most board and faculty members refused to consider. A long-
range planning report in 2000 claimed that the school had been established to serve 
"students of all ages, all levels of ability, and widely varying aspirations," and that this 
remained its "overriding purpose."810 The misreading of Georges Longy's founding 
principles, either from a lack of close inspection to the historical record or intentional 
reinterpretation to fit a particular agenda, was frequently used as a rationale in promoting 
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the desired parity of divisional emphasis at the school. This reinvention of the past is 
relatively common in organizations, as institutional members feel compelled to develop 
"a partially mythological history that modifies previous identity to conform to some 
image of a current or a desired future state. "811 
Even as Rosenbaum tried to reimagine a more clearly-defmed Longy School is his 
"Project Pegasus" paper, he began to hint that the conservatory should take a central role 
yet without diminishing the community music offerings: "The picture that emerges is of 
an institution that has, at its core, a small, world-renowned, prestigious conservatory for 
the highest level of aspiring professional, surrounded by a community school for talented 
and motivated children and serious adult avocational musicians."812 Rosenbaum's vision 
of the conservatory at the "core" of the Longy School is a clear indicator of where he felt 
the identity should be centered. Rosenbaum continued to use language that placed 
community music offerings as a subsidiary of a conservatory focus - touting the growth 
of the conservatory, he noted that, "the community side of things continues to 
prosper. "813 An aspect of an organization that can be labeled a "side of things" is unlikely 
to be a core value in the desired organizational identity. 
When Kwang-Wu Kim took over leadership at the school in 2001, the institution 
was one with "an increasingly focused mission for its Professional Studies Division."814 
Yet, many trustees and faculty were still clinging to the belief that the school could be 
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equally a "community music school and conservatory, providing thorough training in 
music to students of all ages."815 The purported parity was still proudly proclaimed as a 
core value: "Many other conservatories maintain preparatory and continuing studies 
programs, but at Longy there is a key difference ... there is, intentionally, no hierarchy 
between the divisions: many faculty teach in all three areas, students from the different 
divisions at times collaborate in classes or performances, and Longy's trustees 
consciously uphold this divisional parity."816 This attempt to again embrace the multiple 
identities without establishing priorities or interconnectedness indicates a continued lack 
of the managerial competence needed to juggle multiple identities. 
Kim pointed out the strange phenomenon that a school founded on the Paris 
Conservatoire model "of admitting the few and excluding the many" had embraced 
community music: "Given such beginnings it is striking that subsequent leaders have 
planted the seeds of a culture of community participation, even more remarkable that 
these ideas have taken root and become central to the culture of the institution."817 
Despite the stated, even central, commitment to community music education, Kim felt 
that the school's "future success is predicated on our ability to assume a leadership role in 
the world of conservatory education."818 
Even after Kim argued successfully to rename the Professional Studies Division 
as the Conservatory, the emphasis on advanced study did not rapidly take hold. Five 
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years later, it was still felt that the school was "at a critical juncture in its history," as the 
institution continued to grapple with the question: "Is the one-school-for-all model 
sustainable?"819 The ultimate decision to be absorbed by Bard College indicates that the 
decision-makers at the Longy School had finally seen this model as untenable. 
Conclusion 
The Longy School of Music's complex 97-year history was frequently 
characterized by the lack of a clear and consistent organizational identity. The failure to 
manage its multiple identities, especially as the institution moved away from Georges 
Longy's founding influence and became more complex, had serious financial, 
reputational, and cultural ramifications. 
These issues were not unique to the Longy School; numerous music schools 
experienced challenges of identity and financial survival. While a notable few- those 
named in honor of philanthropists like Eastman, Curtis, and Juilliard- were established 
with large endowments, most music schools in the United States experienced lean times. 
Some did not survive. The National Conservatory ofMusic in New York was founded in 
1885, had Anton Dvorak as its director for a time, and even made some headway in 
pushing for federal funding as a true national conservatory. But, competition from the 
wealthy Juilliard School and the dawn of the Great Depression hastened the school's 
demise in 1930.820 The Louisville Conservatory of Music opened in 1913 but declared 
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accredited by NASM in 1931 , but failed due to finances in 1936;822 the previously-
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mentioned Malkin Conservatory in Boston started in 1933, had Arnold Schoenberg on 
the faculty for a short time, became accredited as a degree-granting institution in 1938, 
but closed by 1943.823 Alan Howard Levy noted another 23 "major music schools" in late 
nineteenth and early twentieth-century America that ultimately failed. 824 
Many other music schools had to merge with larger institutions to ensure their 
survival. Dana's Musical Institute faced severe fmancial difficulties in the 1930s due to 
the Depression and merged with Youngstown College in 1941.825 The Hartt School 
joined with the Hartford Art School and Hillyer College to form the University of 
Hartford in 1957.826 The Peabody Institute failed to build upon its founding endowment 
and needed affiliation support from Johns Hopkins University starting in 1977 before 
officially becoming a division of the university in 1985.827 Mannes College of Music was 
running annual deficits of nearly $300,000 and had no endowment when it folded into the 
New School in 1989; the president ofMannes at the time, Charles Kaufman, asserted that 
"a small, highly-specialized arts-education institution is becoming an anachronism in the 
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academic and artistic community."828 Westminster Choir College was $2.5 million in 
debt and only survived due to a merger with Rider University in 1992.829 
It is then a wonder that the Longy School was able to survive independently for 
nearly a century, based primarily on the sheer will-power and determination of a few 
devoted supporters. In this way, the history of the Longy School is a positive story of grit 
and perseverance that should be celebrated. 
Yet it remains a cautionary tale of unfulfilled potential. The school had talented 
and dedicated faculty members, devoted students, thoughtful leaders, and a coveted 
location in Harvard Square with the potential to be a premiere institution for music 
education in the Boston area, but it failed to align its assets in order to thrive for any 
significant period. The frequent misalignment of institutional priorities prevented 
momentum in any one direction, and these opposing forces almost pulled the school apart 
numerous times. 
The crux of this identity crisis was often the question of whether professional 
training or community music was the primary focus of the school. While larger and more 
financially stable organizations may be able to navigate multiple identities, small 
institutions like the Longy School rarely have the resources to be all things to all 
constituents. 830 Yet, the school continued to cling to this unsustainable model and 
struggled to find any sense of equilibrium between competing identities. There were 
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many other important and recurring issues that the school struggled with- finances, 
fundraising, a part-time faculty, and whether to become a degree-granting institution-
but these challenges may have been more successfully managed if the school had 
possessed a clear and focused organizational identity. 
Post Script 
My research on the Longy School began in earnest in the fall of2010. At this 
time, merger talks with Bard College were proceeding behind closed doors, but nothing 
had been formalized or announced. The absorption of the Longy School by Bard in 2012 
provided a convenient stopping point for my research and allowed me to examine the 
entire history of the independent Longy School. 
A subsequent development, however, must be mentioned- on March 6, 2013, less 
than a year after the new Longy School of Music of Bard College was created, this 
institution was given a definitive answer to the question that had been unanswerable for 
the independent Longy School. In a letter to the Longy School community, Karen Zorn 
announced that "on Monday, March 4, in order to support the continuing growth of our 
conservatory and address our critical need for practice and teaching space, the Board of 
Governors ofthe Longy School ofMusic of Bard College voted to discontinue all 
Preparatory and Continuing Studies program offerings, effective August 31, 2013."831 
Zorn told the Boston Globe that "the board made a hard decision, but it was a clear 
831 Karen Zorn to Longy Administrative Staff, March 6, 2013, Container 20, Longy School 
Archive in Bakalar Music Library, Cambridge, MA. 
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decision" based on strategic thinking. 832 
The announcement "sent controversy tearing through Boston's music 
community," especially among parents and students from the community music programs 
and the 54 faculty who would lose their jobs due to the decision.833 Protests were staged 
outside of the school, and Zorn felt that the response to the announcement was merely a 
sign that "our own local community doesn' t actually know Longy," since the school had 
been shifting the focus toward the conservatory in recent years. 834 
A common assumption is that Bard College took the lead in this drastic decision, 
but both a Longy School board member and its chief financial officer stated in a hearing 
of the Cambridge City Council's University Relations Committee that the choice was 
made by the Longy Board of Governors and that Bard College had no input in the 
decision. 835 Bard College president Leon Botstein supported this assertion, claiming that 
"we had no role in the decision .. . the truth is that Longy runs autonomously. We never 
took them over. "836 
Without the financial stability provided by Bard College, however, it is unlikely 
that an independent Longy School would have made this drastic decision; the fmal 
answer to the tension between professional training and community programs perhaps 
came only when the sacrifice of one no longer necessitated a risk to the future of the 
832 Joseph Kahn, "Longy School of Music to Disband Nondegree Programs," Boston Globe, 
March 7, 2013 . 
833 Geoff Edgers, "A Clash Resounds at Music School," Boston Globe, March 19, 2013. 
834 Ibid. 
835 Minutes ofthe Cambridge City Council ' s University Relations Committee. December 9, 2013. 
Accessed April I 0, 2014, 
http://www2.cambridgema.gov/cityClerk/CommitteeReport.cfm?instance_id=775. 
836 Edgers, "A Clash Resounds at Music School." 
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entire institution. Regardless, the decision provides the Longy School of Music of Bard 
College with a focus that should be a foundation for a clear identity; whether this identity 
is embraced in the organizational culture and among its constituents remains to be seen. 
Appendix A- Directors/Presidents of the Longy School of Music 
Georges Longy, 1915-25 
Renee Longy, co-director 1920-25 
Renee Longy, 1925-26 
Minna Franziska Holl, 1926-41 
Melville Smith, 1941-61 
Kalman Novak, interim 1957-58, 1961-62 
Nicholas Van Slyck, 1962-76 
Fred Goldstein, 1976-77 
Margaret Rohde, interim 1977-78 
Roman Totenberg, 1978-1985 
Victor Rosenbaum, 1985-2001 
Kwang-Wu Kim, 2001-2006 
Anna Kuwahara, interim 2006-2007 
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